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 I was clearly ill a certain amount, and devoting my energies to trying to obtain 
entrance to Oxford or Cambridge. I was finally admitted to Worcester College, 
Oxford, hence inaugurating the next stage of my development.  
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There was also the customary ten mile run, with a concert afterwards. I did not run as I had a 
sprained ankle.  
 

 
 



 488 

 

 



 489 

 
 
 
 
 
 



 490 

 



 491 

 
* 
 

 There are no surviving letters for my last term, Spring 1960, when my mother was 
at home in the Lakes and just my father in India. But there are other materials, and it 
is a time to give an overview of two important areas of my life over the last three years 
of my Sedbergh experience and into the months between leaving school and 
University.   
 The first was were my participation in the excitement of the new age of 'Pop' or 
popular music, including Elvis, Lonnie Donegan, Chris Barber, that is rock, skiffle 
and jazz, in which I participated both as a listener but also as a budding guitar player. 
The second was my increasing interest in religion, and Christianity in particular, 
which continued into the last year of my undergraduate career at Oxford. Each of 
these grew more intense, and the last two terms of Sedbergh was when, in some ways, 
they reached their peak.  
 

* 
 

 Although the following was written at home in a small diary at the start of 1960 as 
a set of 'New Year's Resolutions', the following set of resolutions applied also to school 
and is an appropriate way to start the account of what would turn out to be my last 
term at Sedbergh.  
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* 
 
In the Sedberghian (March 1960) it is noted: 
 
Debating Society 
 
President: T. F. Greenshields 
Secretary: F.G. Kenmir 
 
‘There have been two debates this term and there is to be a third near the end when there will 
be two guest speakers from Kendal. The attendance at both debates was very good and 
demonstrates the revival of interest in a Society which not so long ago seemed on the decline.  
The motion before the House in the first debate was that “Youth’s folly is wiser than the 
wisdom of age.”  Mr. M.T. Sykes, proposing the motion, entertained us with his air of 
youthful confidence blended with cynical intolerance of the alleged “wisdom” of his elders. 
Mr. W. Sutherland, opposing, asked the House to understand his predicament; still in the first 
flush of youth himself, he was defending the grey-haired wisdom of the old. When the debate 
was opened to the House, some of the older members present regretted that there was no-one 
who by the fire of his youthful oratory might sway the House to the side of the proposition. 
Despite this, the debate was of a high standard, and after some excellent speeches the motion 
was defeated when the vote was taken.’ 
 
 This is the only debate for which, so far, I have found my own notes on what was 
being said. At the back of my Brown Book for Lent 1960 I have written in pencil some 
notes of what I heard as follows (underlined words are in italics) 
 
Youth’s folly is wiser than the wisdom of age. 
 
1 Perceptions blunted – can’t see as clearly 
2 Doesn’t dare say then – afraid – afraid of being hurt 
3 Cynical disillusioned – not interested: no enthusiasm or fire or curiosity 
4 Grow out of your age – applies the ideas of its youth – now out of date 
5 We burn out ourselves “the world isn’t what it used be” 
many statesmen the same. John Wilkes 
John Keats, Shelley, Wordsworth, Burns (bracketed) 

-   even in modern times Robert [sic] Brooke 
-   - one foot in grave Mr Sykes It is no the spirit but the mind.  
-   Youth – when?  10-25 
-   Age - 25-109 

Youth’s folly is happiness – joy, less worry – optimism, hope, love – ambition. 
Age’s wisdom – disillusionment, not wanted  
Gentlemen you are choosing between the present and future and youth against the past 
and old age 
 
Tradition – inspired by Mr Mouldis 
1 – archers brought back to this school instead of the corps 
2 – Granted they have to go the office – that is the trouble – pin-stripes – “the 
happiest days of your life” 
“the child is the father of the man” 
William Pitt – 23 
“trailing clouds of glory do we come” 
story 
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“the prison closes around the growing boy – yet he sees the light and whence it flows  
wonders of life – fade to the light of common day 
 
 It looks from all this as if I was on the side of youth! 
 
 These formal debates for the whole school were probably only part of a wider set of 
debates which also took place in class. There are two hints of this in my notes. At the 
back of my Lent 1960 Brown Book there is noted down the following.  
 
Money is the root of all evil.  
Disagrees – But all money is not the root of all evil. “It is the love of money” – when we 
give it away. Embarrassed by saying love 
 

-   what do you consider is evil?  
-   We have to have money – but should we put it above other things – “it is 

harder for a rich man to get into heaven – than a camel through” 
 
Kill, hate, jealous, desire, lack of love 
 

-   maintain that lack of imagination – lack of feeling and lack of thought lead to all evil – 
charity 

 
 In a medium brown-backed notebook ‘Reading Log 1960’ there are three debates 
noted. There is no date, but these were presumably debates in my last term. The first 
just gives the topic “This house believes that modern “pop” music is decadent.”  
 
 The second was very relevant to us  
“Public schools should be nationalized.”  My notes are as follows.  

-   they would no longer be public schools –  
-   - means state financing – it would lose its individuality 
-   - the special social and sporting activities 
-   - the state could not afford to keep people with 3 half holidays a week etc 
-   - couldn’t be boarding – 
-   depends on extent of nationalization 
-   i) just state aid? – saved 

 
Accept it is better – but would it be lost? 

-   hard for us – no they realize it is good – a reward 
 

-   nationalize Sedbergh – not abolish the fells 
 
How would one select? 
Do more to get brainy 

i)   Products 
ii)   Why are you sent here 
iii)   Intelligence more important than character  
Efficiency or the ability 
 
[It is not clear whether these are my views, or, more likely, a summary of the 
arguments in the debate.] 
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The next topic was ‘Rustic joys are for the old.’ My notes are as follows. 

-   - more time now than ever – long holidays 
-   - what are rustic joys – wandering down country lanes 
-   - hiking, fishing, climbing, boating, sledging, ornithology – catching frogs.  

 
Proof 
Viz example of Lake District.  
Long-legged hikers – backs bent under piled knapsacks – thousands of them 

-   the great thing is it is different from the town – they want to escape from dull 
greys, browns and smoke of city 

-   some famous man would have said if he had thought of it “the joys of rustic life 
are for all” 

-   the old enjoy yes 
-   “But the young will enjoy it – can enjoy it and do enjoy it” 
-   Society (people they meet) 
-   Football pools 
-   Interpretation  
-   i) Rustic joys are not only for the old 
-   ii) The energetic joys of waiting – straight from beauty – discard others 

 
[Again it is not clear whether this was just my summary of others. The example taken 
from the Lake District, where I was then living, half suggests this was partly my set of 
ideas.] 
 

* 
 

 The Forum Society was directly linked to a fairly new literary magazine which 
started to play a part in my life. The Sedberghian for July 1959 notes  
 
So far this term one meeting has been held, to discuss and criticize our literary magazine 
“The Phoenix.” All the copies printed were sold within a matter of minutes on Speech Day, 
and many parents had to be disappointed. The magazine was much larger than usual, but this 
was not owing to sacrifice of quality for quantity. All the contributions were very much more 
polished; the poetry was, on the whole, more orthodox in rhyme and metre, and was certainly 
more comprehensible than that of previous years. The poised and finished prose showed the 
value of painstaking revision and careful editing. We hope to have another meeting after the 
exams, when a paper will be read.’ 
 
Given the high praise for this issue of the Phoenix (June 1959) I am glad to find that an 
essay on ‘The Shetlands’ by A.Macfarlane is one of the contributions to this issue. I 
became one of the three Editors of the magazine in my last term.  
 My casual appointment and duties as Editor were spelt out to me by Christopher 
Matthews, who would later become the Editor of the Dictionary of National 
Biography and a distinguished historian. I have a hand-written note, inserted into my 
copy of the Winter 1959 Sedberghian, as follows:   
 
  
Dear Macfarlane, I am sorry I could not see you personally to tell you the happy news that 
you have been appointed Editor to the 'Sedberghian'. this only involves a bit of work about a 
fortnight from the end of term. See Christo about it, and confirm your appointment. Will you 
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please see to the collecting and revision of: - Chapel Notes (A.T.I.B.), Civics (Sutherland), 
Debating Soc., Sedgwick Soc., Shooting, C.C.F. (and Camp), Sports, Editorial (write it 
yourself!). I am anxious that you should take on the job, as all 3 present Editors are leaving 
this term, and a successor with some experience is needed. Many thanks, ALCM [Christopher 
Matthews] 
 
In my final term, Sedberghian March 1960 (p.7), there is a short note. 
The rejuvenated Forum Society will have met three times by the end of term. Up till the date 
of writing there has been one meeting at which A.J.M. Bone read a paper on “Modern 
Physics and its Development.” Later R.G. P. Moulding will speak on Archaeology, and C. J. 
Heber-Percy on Art. The Society in its new form has proved popular and there is cause to 
hope for an even more successful future. 
 
 In fact, I think that Moulding decided to talk on ‘Geology’ rather than 
Archaeology, for in my ‘Reading Log’ Notebook for Lent 1960 I have notes on a talk 
by Moulding on that subject. This, and the following talk by Heber-Percy on Art, are 
worth noting as an example of my attendance and interest in the content of the talks.  
 
“GEOLOGY” Moulding 
Notes at top: 
 
-Caves – subterranean caverns – underwater rivers – Sahara desert – disappearing 
islands – which? Sea lowered or land raised – has the amount of water changed? Or 
just distribution] 
 
Cosmology i. Relation of earth to solar system and early earth. Origins of earth – theories of 
Newton, Kant etc. – age of earth  1,500m yrs.  
 
Physical Geology – not the rocks – but the action of them ii. Study of surface of earth itself – 
hills etc. – geological cycle – sea and mountains swop places. Lithasphere (earth) – 
hydrasphere – nucleus (liquid) – stratosphere – largely interested in weathering – heat, 
frost, rain – also drainage. Islands, earth-quakes 
 
iii. Petrology – composition of rocks. (2 kinds of ignaceus rocks – extrusive, intrusive) – 
very technical  
iv. Paleontology  - fossils – history of life up to present. Preservation of fossils and 
evolution – division of diff bands of rock in time by fossil content. [There is then half a 
page of technical notes on the various stages from Pre-Cambrian to the cretaceous – 
with dates and types of species]  
v Stratographical – history of earth through rocks (covers all others – highest) – law of 
similar conditions – law of organic ev’n.  
History 

-   Not much geology until Ren[aissance] 
-   Founder Nicholas Stenson 1669 

C18 real expansion – esp La Mark [Lamarck] 
C19 – much wider interest 1807 – Eng Geog Soc – among the great figures 
W. Smith. Sir Charles Lyle “Principles of Geology” 1833 
(Adam Sedgwick)  [Educated at Sedbergh School]  

 
 There seems then to have been a debate on the theme of Luck, on which I have 
just taken a few notes.  
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Luck 
i)   Definition – luck and skill – difference. Often in practice the same “a lucky 

shot” – intermixture – esp in betting.  
ii)   Luck chance “you were lucky to miss the train” – coincidence – absence of 

purpose. – nap, contingency etc – “probability” rain, roulette 
iii)   Luck – fancied tendency of chance – a favourable or hostile disposition 

ascribed to chance – a special intention. “my luck will turn” – supra 
personal agency working for me. – fate-destiny 

 
 The final talk was by Christopher Heber-Percy.  
 
What is a picture worth – H-Percy.  

-   what painting is worth £128,000 in World Ref Yr? “an immeasurable and 
immortal wealth of meaning”.   

-   - the relation between the cost and “real worth” of a picture 
-   - art can not have any value except if there is a demand.  
-   - from artists point of view – no cost 
-   - a painting’s cost depends both on taste – social snobbery – investment 

securities etc. 
-   - cost has little to do with value 
-   - only important thing is the artists view – does not matter about the audience 

 
Mozart – etc  -  the beholder does not matter 

-   do you apply art to other arts – the aim of an artist purely selfish 
-   Wordsworth, Keats, Mozart (40th-41st) – written for especial , Bach etc.  

 
 Here is a picture, a staged event, of the Debating Society at work, with Christopher 
Heber-Percy speaking and Alan at the bottom right looking attentive.  
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'POP', SKIFFLE AND GUITARS 
 

 I have always remembered an evening in the wood-paneled common room in 
Lupton in my last term. I was sitting near the window and had chosen the Dvorak and 
had finally persuaded my “hep cat” friend the adventurous and remarkable Alan 
Barnes that there was something in it. I can still feel to this day my delight at partially 
winning him over, which may have been helped because we were close friends and he 
knew I also loved jazz and pop. So I was interested to discover the following account 
in the Luptonian for Lent 1960. 

 
 The most recent House Social was held on the subject of Music, various devotees 
of the three groups: “Pop”, “Jazz” and “Classical” each introducing a group of 
gramaphone records. They were listened to with considerable interest. “Pop” with 
much off-beat tapping, clapping and hand jive. :”Jazz” with slightly less of the same, 
and “Classical” in a reverent (?) silence (although at least one person was seen to be 
tapping surreptitiously – on the off-beat of course!). The audience were invited to 
make comments afterwards, which indeed they did in no uncertain fashion.  
 It might have been expected that the “Classical” defenders would have been hard-
pressed, but, surprisingly, support seemed to be very fairly divided between the three 
groups. In many ways the evening resembled a kind of Summit Meeting,” at which a 
“frank exchange of views” was in progress. These “views” showed a considerable 
degree of insight on the part of the listeners, and by the end of the evening a rather 
die-hard classicist was heard to remark that perhaps “Satch” did have something … 
somewhere, even if his trumpet-playing wouldn’t stand up to the scrutiny of Sir 
Thomas; while an equally radical “hep-cat” admitted that perhaps the second 
movement of Dvoraks’ “New World Symphony” was just bearable. 
 

* 
 

 
 There are several references to skiffle, pop music and learning the guitar in my 
letters home. One of the main excitements of the last three years of my time in 
Sedbergh, namely strumming my guitar and singing the new folk, skiffle and pop 
songs which were suddenly flooding out on the radio and on records which we played 
in our studies and at home. Some sense of the excitement and of what was buzzing 
through my mind is shown in various notebooks in which I noted the songs I was 
learning to play.  
 A useful start to recovering the repertoire is in a blue, plastic covered, book which 
is headed ‘Guitar Song Book’. At the front are the songs which I knew or was 
learning, with dates of my acquisition of the song (58 = 1958 etc.) It would be tedious 
to put in the whole list, so I shall just transcribe the first few titles, under the letters B 
to D.   
 
Harry Belafonte: Banana boat song (58), Jamaican fairwell (58), Island in the sun (58) 
Pat Boone: Don’t you forbid me (58), Tecknique (58), Remember your mine (59), When 
I lost my baby (59), Love letters in the sand (59) 
Chris Barber Skiffle Group (Dick Bishop): Where could I go (58), Doin my time (58) 
There are also references to ‘Basin Street’ and ‘Banks of Bonnie Doon’ 
Crickets [Buddy Holly]: Mebbe baby (58), Oh boy (58), That’ll be the day (58), Think it 
over (60), Doesn’t matter any more (60), Mailman (no date) 
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Donnegan (all under 58): Lost John, Sylvie, John Henry, Jesse James, Cumberland 
Gap, Don’t you rock me daddy-oh, Ol Riley, Rock Island Line, Ham’n eggs, Jack of 
Diamonds, Betty, Betty, Betty, Sally don’t you grieve, Railroad Bill.  
 After this there is a page of other songs, including classics such as  (those which  
Freight train, Donna, Sylvie, Tom Dooley, Sugar Moon, This land, Times are getting 
hard, Bury my body. Under ‘Private’ I start with a Big Bill Broonzy title, Goin down 
the road, then Grand Coolee Dam, Irishman, Pussy Cat, Pub with no beer, Ivor and 
Abdul Scivar, Sugar Candy Mountain.  In the book itself I have written out the full 
words of a number of songs such as ‘My babe whisper in my ear – Mm sweet 
nothings…’, ‘Basin Street Blues’, ‘Jamaica Farewell’ and so on. Other books contain 
the words of a number of the above.  
 In another half-size brown hard-backed book I have written out the words of Irish 
Man by Donegan –( ‘The turbaned Turk who scorns the world…’) and ‘Goin down 
the road’ (Boozy), Grand Coolee Dam (Donnegan), and Tom Doolee (Kingston Bros). 
There is another list of songs which more or less overlaps with the lists of skiffle songs 
above such as Sylvie, Lost John, John Henry, but also a number of Buddy Holly 
songs. In a rather different style were the words of ‘These foolish things remind me of  
Another small soft-back notebook with ‘Skiffle A.Macfarlane’ on the outside has the 
words of Elvis’s songs ‘Hound Dog’, ‘Treat me Tender’, ‘I love you because you 
understand dear…’ ‘Heartbreaker’.  

 
* 

 It would seem that by the end of my time at Sedbergh I had learnt the words and 
chords (mainly G,C,D,E) of over fifty songs, a mixture of pop, skiffle, blues and folk, 
both strumming and plucking, both with and without amplification. The emphasis 
was on skiffle, because of playing with a group, but there was also quite a bit of Buddy 
Holly, Elvis and others. My growing enthusiasm for traditional jazz, which I couldn’t 
play on my guitar, particularly Christ Barber and Monty Sunshine, with some Louis 
Armstrong and Fats Waller as well, is not shown in the tunes listed above.  
 In terms of the words, there were a number of humorous pieces, particularly some 
of the Donegan numbers such as ‘The Chewing Gum Song’, ‘Irishman’, and ‘I tell the 
tale of a jealous male’, which captures much of the snobbery of the time. There were a 
number of the classic negro spirituals and work songs, ‘Fetch a little water Sylvie’, 
‘Pick a Bale of Cotton’ and others. There were a few Scottish and other folk songs. 
And there were a large number of love songs.  
 Love, in fact, drove the popular music, with usually three quarters or more of the 
hit parade containing songs of love in one form or another. What I thought as I 
thumped and strummed away about requited and unrequited love, full of the still 
largely demure cuddles and kisses of the period, I do not know. Certainly it brought a 
little spice into an all-boys boarding school. We learnt of some of the pains and 
satisfactions of passions vicariously, in a popular way, which supplemented what we 
were learning as we read Shakespeare, Keats and Shelley.  
 

RELIGION[mainly to be transferred to Lakes] 
 

I went to these camps at least three times during my Lakeland years. The occasions 
are recorded in my grandfather’s diaries and an extract from a letter.  

 
On 18 March 1956: Mr Coates one of the masters has very kindly agreed to take me down to 

Iwerne on the 10th and I will be brought back up again by Uncle Richard which will be good fun. 
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9 April 1956: Violet takes girls to Kendal and sees Alan off to Manchester  
17 Apr: Richard arrives with Alan   
Sunday 22 Apr: Richard takes Alan to church at Ambleside  
 
22 August 1958: Alan leaves for Iwerne 
3 September 1958: Alan and Richard return  
  
Letter of 16 March 1959: Next holidays I am going to a V.P.S. camp for a while 
Thurs 9 April 1959: Iwerne for Alan 
Thurs 16 Apr: Alan finishes at Iwerne 
 
 Certainly later on it was up to me whether I went or not, for example my mother 
writing on 10 February 1959:  If you want to go to camp at Easter will you let Richard know, I 
don't like to bother Granny at this stage.   

 
I do not remember a great deal about these camps. I remember Clayesmore 

School where they were held with its lovely park and the great tree under which we 
played and battled in many ingenious games. I remember the teas on the terrace with 
jam-jar traps for wasps. I remember feeling nervous when one of the ‘officers’ took me 
off in his car or a long walk at the end of the camp to discover whether Jesus had 
come into my heart. I remember wonderful trips down to the nearby sea. There was a 
great deal of sport, games, expeditions to Corfe Castle and elsewhere and mostly it 
was extremely happy and I went on attending them into my twenties at Oxford. 

 
The pleasure of the sea-side is captured in the only suriviving description of a camp 

in a letter to my parents, written on 5 Sep 1958. 
 
As you probably gathered from my last letter (if it was not too crumpled) I enjoyed "Camp" very much 
indeed, I hope I can go there again next Easter.  … We were at last beginning to have our summer at 
the end of the camp. Actually the weather of the whole camp was pretty good. But for the last four days 
it was simply beautiful. I went down to the sea several times, Poole Harbours (to go round the 
"Marines" there) and down to Studland. When we went down to Studland it was a particularily nice 
day. We could see the Isle of White with ease - a white gash on the skyline while the "Harry" rocks to 
our right were very clear cut. We had a glorious view of Poole harbour on the way, and the sea was 
very blue and inviting, and also warm!! I bought a bit of fishing tackle on the way there but I could 
not find any bait as the tide was right out. But I tried fishing with a bait of orange-peel and silver 
paper, in the hope of a stray sand-eel or lost lamprey, but to no avail. Just as we were leaving however 
I saw a lot of lug worms coming up - yes actually throwing up their casts - and I tracked one and 
caught it when it was doing this. But really it was a most enjoyable day.  
 
 It is perhaps significant that I do not mention the religious side, though that perhaps 
came in the letter I referred to. I do remember that each morning and evening we 
would gather in a large library, with windows on each side looking out on the park. 
There we would sing short bracing songs, whose tunes I still remember. I copied down 
a number of them into a notebook at the time which give a flavour of what we were 
being filled with.  
 
Then there were some ‘Choruses’ (for use for prayers etc), again biblical texts. One or 
two I remember singing, such as: 
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Jesus my Saviour, Jesus my Saviour 
Greatest of all friends he is to me.  
When I am lonely, I trust him only.  
Constant Companion I’ll prove him to be.  
 
Another was:  
Pray, pray without ceasing,  
Ask what you will in His name;  
Trusting, in perfect assurance,  
His fateful promises claim.  
Pray, pray without ceasing:  
If in your heart you believe,  
Faith shall at length be rewarded 
You shall the answer receive.  
Another: 
There’s a fight to be fought, and a race to be run,  
There are dangers to meet by the way; 
But the Lord is my light, and the Lord is my life 
And the Lord is my strength and stay.  
On his word I depend’ 
He’s my Saviour and Friend,  
And he tells me to trust and obey.  
For the Lord is my light, and the Lord is my life 
And the Lord is my strength and stay.  
 

* 
 
 We also copied out talks and biblical readings and passages to be learnt by heart. 
We were also being trained to evangelize ourselves, starting with children. Here are a 
few extracts from a small green notebook inscribed ‘A.Macfarlane, Lupton House, 
Sedbergh School, YORKS’ which I suspect dates from the camp in 1958 when I was 
aged sixteen and a half. 
 
It starts:  
BIBLE READING  
“PRAYER”  

i)   St Luke 11:1 “Teach us to pray” – and so on. It suggests that I start the 
day and end the day in prayer and before a big decision or in personal 
stress and anxiety. I should pray alone and with others, for my Ennemies 
(sic) and my friends.  

ii)   There is then an “Outline of Ezekiel’ for several pages. 
 
There are notes on a talk on ‘Consecration’ by J. Edison, at Eastbourne on a Friday a 
talk on ‘Christian’s relationship to the world’  
 
There is a section outlining a talk on presenting the good news to children, with an 
obvious parallel to Bunyan.  
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There is then a talk by Clive Boddington on ‘Priorities at the universities’.  
There are then a number of biblical texts copied out. – about thirty I was presumably 
to learn.  
 

At the end of the book is a short piece on ‘Talking & Public Speaking’. 
It may also have been at these camps that I became a member, or was given a 

copy, of the Scripture Union booklet on bible reading.  
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*  
 

 I did not go to Iwerne in 1960, but I did decide to go to a religious retreat, lasting 
for three days, a practice I continued several times as an undergraduate. This was 
held at a retreat near York, and I went there on my motorbike.    
 
 There is an orange notebook headed ‘Wydale Hall Retreat Aug – Sept 1960’.  
 

On the Tuesday there was a talk on “Theme of Retreat”. I took notes on this, for 
example noting that: 

 
‘The world is trying to live without God – chasing up blind alleys i) social conditions 
etc. Port Talbot “Boom town nos 1” “Heaven upon earth” – highest wages etc but 
happiness? No! 

iii)   Education – beautiful medicines produced – but rust with spiritual 
emptiness 

iv)   Iii) Science – but Why am I here – what am I doing etc? 
EVERYTHING IS BREAKING UP. Mental hospitals a quarter all absence from 
work Neurotic. 1 in 5 children 12 – 18 psychiatric treatment.  
“Journey through the Fog” Gollancz Press – London Youth Club – don’t even want 
to play football. Life without purpose & power.  ....and much more to that effect.  
Later, section four is headed: 
What happens when I die? 

i)   Heaven and Hell is beyond our experience therefore we must use picture 
language – images not always useful …. The true purpose of life is 
DEATH. This is the long term policy. We will see all things clearly.  

And so on...  
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There is information on confession, thanksgiving, supplication and useful adages 
like “Holiness is not taught but caught”. We are advised to combine catholic, 
evangelical and liberal views of life. There are several pages of useful references on 
‘Where to find help when… Afraid, Anxious, Backsliding, Friends Fail etc.  

There are reports on the current state of religion in the country and abroad and a 
quotation from Einstein: “Universities, Newspapers, Philosophers and Writers soon 
snuffed out – only the Churches stood out for truth – it alone had the courage, 
persistence, power.”  

There are a number of further pages on prayer, confession and other matters, but 
perhaps most interesting is a table  
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 I shall not comment except to say that I am pleased to note that my sin of ill-
treating my younger sister Anne seems to have been confined to my very early years. I 
am sorry to note however that I was ‘moping and moaning around’ in the six months 
since I had left Sedbergh and was ‘falling in love in a selfish way – thereby forgetting 
God and harming the girl’, and a desire to ‘excel in the field of flirtations’. That I 
noted that I had a ‘complete lack of faith – belief that Christianity only a moral cold – 
with no mystical power’ is an accurate reflection, as I now see it.  
  
 

ON TO OXFORD 
 

 It appears that I tried in parallel for Cambridge, and I do remember visiting the 
University and meeting an old Sedberghian there, who urged me to go to Oxbridge. 
My mother refers to this in two letters, but I do not seem to have been successful. 
 
24 Jan 1960 Iris to Mac 
 

Alan rang up a couple of days ago for his birth certificate for some entrance exam he's 
supposed to be taking, he's also trying for a scholarship to Cambridge so is up to his 
eyes in work. I'm glad we're home this year to see them through all this, it's going to 
be a bit worrying but they should all have their futures vaguely settled by the time we 
go back.  

Letter Iris to Mac 10 Feb. 1960 

He sits his scholarship (to Cambridge) exam next week but says he's had no time at all 
to revise. 

 
Admission to Oxford 

 
Hand-written note on 11 Jan 1957 [sic]   Lupton House 
 
Dear Sir,  
 I have been asked by Macfarlane’s parents to inquire if there is any chance of your 
being able to accept him at Worcester to read History in Oct 1960. He is a nephew of 
R.V. Rhodes-James, who came to you from this House in 1952, and I consider him a 
really first class boy.  
 If you can hold out any hopes I will be glad if you will send me an official entry 
form.  
 Yours faithfully,   (sig) C.P.Marriott (Housemaster) 
 
Lupton House,    18/9/59 
 
Dear Mr Mitchell,  
 I am writing now, as you suggested that I should in your letter of January last year, 
about A.D.J. Macfarlane, who as you may remember is a nephew of R.V. Rhodes-
James. He is still keen to be considered for a place at Worcester in 1960 and I will be 
grateful if you will tell me what the next step is.  
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 I may add that Macfarlane has passed G.C.E. English and History at A level (the 
former with a distinction) and is now a House Prefect and that I can recommend him 
most strongly.  
 Yours sincerely,    C.P. Marriott 
 
Lupton House, Sedbergh    25/9/59 
 
A.D.J. Macfarlane  
 
Dear Mr Mitchell,  
 Thank you for your letter about Macfarlane, in which you recommend that he 
should try for a place by sitting your History Scholarship Exam. I wonder if you could 
give me a little more information on this point in view of the fact that, although 
History is his main interest, it was in fact in English that he got a Distinction and his 
teachers do not think that he will be a really bona fide Scholarship candidate by this 
January.  
  As long as you understand the position we are quite willing to send him up for 
the Scholarship if that is his best chance of getting a commoner place. I would like this 
point confirmed though, as I seem to remember being told by your predecessor that 
that method merely left a boy competing for less places with abler opposition.  
 In case it will help you I enclose details of Macfarlane’s G.C.E. marks.  
 Yours sincerely,  C.P.Marriott 
 
Extract from letter dated 30 Sept. 1959 from R.V. Rhodes James about his nephew to 
the Provost.   [typed] 
 
“… Incidentally, I have a nephew [sic] who will be trying for entrance to Worcester in 
the very near future – A.D.J. Macfarlane, my sister’s boy, and another Sedberghian. 
He is a boy of quite remarkable potentiality, but is, like all of my family, a slow 
developer. He may well win a Scholarship, however, and I hope you may cast a kindly 
eye upon his application. He has much of Monty James in him, and can write the 
most enchanting English when he turns his mind to it! …” 
 
[Carbon, typed, ]    30th September 1959  to C.P.Marriott, Lupton House, Sedbergh 
 
Dear Mr. Marriott,  
 Thank you for your letter of 25th September about A.D.J. Macfarlane. I think I 
must have misread your letter about the distinction that he won in the G.C.E. We will 
also be examining for awards for English this December and, of course, it would be 
quite possible for MacFarlane to take that examination. At the same time if he wants 
to be a Historian then would it not be slightly odd that he does not try for one of our 
History awards? The reason why I suggested that he should try for scholarships rather 
than take the entrance examination was that I assumed that his main strength was 
academic. If, however, he is the sort of candidate that you would hope a college to 
take on general grounds of personality and school record, I should be glad to 
reconsider him as an entrance examination candidate. In that case would you let me 
know more about his career at the school. At the moment I know that you 
recommend him strongly and I know how he got on at the G.C.E. examination, but 
that is about all.  
Yours sincerely,    D.Mitchell 
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Lupton House, Sedbergh, Yorkshire, 5th Oc. 59     Telephone: No. 325 
 
A.D.J. Macfarlane 
 
Dear Mr. Mitchell,  
 Thank you for our letter about Macfarlane and your offer to consider him as an 
entrance examination candidate.  
 He has now been here for four years and I have always found him excellent value, 
quite apart form his work, which as you know is almost up to Scholarship standard.  
 At games he is certainly not a potential blue at anything but he is a very sound and 
enthusiastic all round games player and would be an asset to most College sides at 
Rugger and Cricket. He is playing for our 2nd XV at the moment and would have 
been a likely member of the first if he had not missed most of last season through 
injury. His other outside interests include sailing, fishing and fell climbing.  
 His main claim, though, lies in his personal character, I think. He is an 
exceptionally reliable and considerate Prefect and he has been a consistently good 
influence throughout his time here. He is full of enthusiasm and willingness to help in 
any [way] he can; he has done good work in an assortment of jobs such as School 
Librarian, Treasurer and then editor of the House Magazine, secretary of the House 
Branch of the School natural history society.  
 His parents live abroad and as a result he has been able to show considerable 
ingenuity in arranging holiday tours for himself both here and abroad. His last one, a 
study of Wordsworth’s youth in France and the Lake District he has written up as a 
project for a Trevelyan Scholarship but I don’t know how his application has fared.  
 Finally I would remind you that he has family connection with the College through 
his uncle Robert Rhodes-James and is therefore particularly keen to get to Worcester.  
 Yours sincerely (signature)  C.P.Marriot 
 
A.D.J. Macfarlane Esq., Lupton House, Sedbergh, Yorkshire.  
 
Headmaster, Sedbergh  Tel: 307 Sedbergh.   School House, Sedbergh  
14th October 1959   (Typed) 
 
I hereby certify that I have known A.D. J. Macfarlane ever since he became a 
member of Sedbergh School in September 1955. He is of very good character, and 
can be recommended without reservation on general grounds for admission to 
Worcester College, Oxford.     A.M.C.Thornely     Headmaster 
 

* 
 

Macfarlane has enjoyed this term as a School prefect. He has been working hard, and 
must be congratulated on a place at Worcester College, Oxford, which he was given 
from his 'A' and 'S' level results in English and History. In the C.C.F. he was a 
sergeant in the Royal Engineers. ((Draconian, Easter 1960) 
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CLIO ESSAYS [Thus written in 1958 or 1959] 
 

 
 

* 
Although it is not an essay, there is a green notebook which falls under the general 
category of these essays – i.e. current affairs. It consists of ten pages of quite detailed 
notes with facts, figures and arguments about the Trades Unions. It may be worth 
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transcribing at some point. It is clearly either taken from a talk, or noted from books. 
It is moderately sophisticated, talking of the corruption of power, the laws of supply 
and demand, restrictive practices, legislation for freedom and such things.  

 
* 

 
    Have just discovered a loose cyclostyled essay paper, which gives an idea of the sort 
of questions we might be faced with in the General Paper.  
 
Clio    General Paper.       December 1959 
 
Write two essays, choosing one subject from each section.  
 
                                                      A. 
 

1.   “There is nothing more deadly to the soul than liberty of error.” 
2.   Is democracy suitable for large communities? 
3.   According to The Times, there are between 30 and 40 million refugees in the 

world, their plight for the most part being cause by ‘man’s inhumanity to 
man’. In the light of this can we claim there is any connection between 
civilization and progress? 

4.    “It is the function of political parties to pander to public opinion, not to direct 
it.” 

5.    “A little learning is a dangerous thing: 
       Drink deep, or taste not the Pierian Spring.” 
Is our national system of education a danger to society? 
6.   Is a Liberal revival desirable in British politics? 
 
                                              B. 
 
7.   Has the study of History been of any practical value? 
8.   Have the theatre and the cinema any function other that [sic] to provide 

enjoyment? [I have the essay I wrote in answer to this, which is marked with 
an arrow, as is question 5 above] 

9.   Does religion need a Church? 
10.  “Ah, Mr Turner, I have never seen a sunset like one of yours.” Ah, Madam, 

don’t you wish you could?” What is the relevance of this to the work of the 
artist? 

11.  “I have a right to my own opinion.” Why? 
12.   No man has any right to become a professional critic in any activity in which 

he has not himself acquired some mastery. Do you agree? 
13.   What makes a nation? 
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Political and social essays 
 
 

 
 This essay is headed “General Essay”, which suggests it was written as preparation 
either for the General Paper which I took as one of my ‘A’ levels, which would date it 
as before July 1959, or as preparation for my Oxbridge entrance later that year.  
 
    “What is a good citizen and what is a good state?”            Clio 
 
 “The social instinct is a primary instinct in man.” 
 There have been many great political philosophers since the Greek civilization decayed. But a 
survey of political theory would be very limited which did not include those giants of thought, Plato and 
Aristotle. Of necessity I have limited myself to only four viewpoints on the above question, two of which 
are mentioned above. The others are firstly the Christian answer, as expounded by St Thomas Aquinas 
and St Paul, and an occasional reference to Dantë’s view. This limitation in both sources and in the 
amount of questions considered in connection with the above is necessary because this is such a wide 
field of thought to cover.  
 We will firstly deal with the part of the question concerned with the state. Plato believed that the 
degree of ‘goodness’ in a state lay in how near it came to the perfect “form”. [pencil tick in margin]. 
For his theory was that all the things on this earth are merely shadows of perfect ideals. The aim of the 
state, according to his disciple Aristotle, was to promote noble actions; an idea not unlike the Christian 
conception that the state exists to promote [crossed out in pencil and ‘fit mankind for the’ written in 
above] hereafter. The actual amount of ‘goodness’ in a state lies in how far these aims is achieved.  
 It was Aristotle who first introduced the conceptions of the different types of state which are now so 
common. He believed that democracy was bad, as was oligarchy. On the other hand polity was better; 
and aristocracy was the best form of government, the only difficulty being in trying to find the best man. 
Plato’s theory of the ideal state was that of one of three parts. It would be divided into the 
“Guardians”, Warriors” and “Workers”. It was a totalitarian conception, in which there was an 
automatic obedience to the laws. In this last feature he found disciples in Dantë and Baudin [‘Bodin’ 
in pencil above] who both believed that obedience to the ruling class was absolutely essential. 
 There has already been a difference [‘been a difference’ underlined in pencil with question mark in 
margin] between the Christian conception and that of the Greek philosophers. But the real cleavage 
comes over the question of the relationship between state and citizen. Plato and Aristotle both stressed 
the fact that the good life must be lived in society. To support this they remarked that man had always 
been a political being, and only by living in a society could he have the opportunity of practicing moral 
good. Thomas Aquinas emphasised in opposition that the state did not play a necessary part in forming 
[underlined in pencil] a good life. The result of this division [underlined five words] was that the 
Greeks came to the conclusion that the ideal state and ideal citizen were identical, and that it was only 
I n the best state that the best citizen could be produced.  
 Christianity separated ethics from politics. [An important first insight into one of the great divides 
in history. Alan] Thus it also believed that “goodness” in a citizen was a different quality from that 
described by the greeks. Plato believed that the more carefully one obeyed and revered the laws of the 
state the better citizen one was. [tick in margin] Aristotle’s view, that the pursuit of happiness was the 
noble end for man, tallied with this in that only through implicitly obeying the laws could one be 
happy. The ‘goodness’ in a citizen also lay, said Aristotle, in the extent to which he exercised his 
capacities, of which the distinctive one was reason.  
 Having stated that the citizen is made to exist for the good of the state, a repugnant idea to our 
minds, [interesting I thought it repugnant Alan] and that as Hobbes and Baudin [corrected] later 
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confirmed: the duty of the citizen is to always obey the authority” the greeks were faced with a problem. 
What does the good citizen do in a bad state, and can he achieve excellence in it? Here Aristotle seems 
to falter [I am glad I was already critical - Alan] for he only vaguely say (sic) that the citizen should 
obey the laws but that he can somehow “rise above the bad laws in his own person.” [Andrew 
Morgan has written above this: “Aristotle states more definitely that the State existed for the good of 
the citizens. There is no contradiction here with his view that the citizen ought to obey (?) the laws.” 
Actually, I now think that I was right to detect this weakness in Aristotle – for there is indeed a logical 
contradiction, partially resolved by the distinction between public and private life. Alan] 
 Both the great greek philosophers relied largely on education to make the good citizen. [tick] 
Education they said, run of course by the State, should teach the good citizen to take his proper place in 
the state. “The wise legislator and educator” would teach man how to choose between right and 
wrong. Aristotle’s method for choosing the right was the interesting if cautious “Doctrine of the Mean”. 
In this doctrine the will was the deciding factor that determined what course man took. Both Plato and 
Aristotle thought virtue could be taught, for the reason that they believed in the “original good” of man. 
Like Rousseau Plato states that if man sees [tick] the right path he will follow it, wrong choices he 
says are due to a lack of knowledge. [tick] This is a belief in complete contrast to the Christian concept 
of original sin. [A very good point also! Alan] Also in contrast to our beliefs is Plato’s theory that it is 
more difficult to see the good than carry it out.  
 Lastly we must just touch on the virtues of a good man. Plato believed that there were four cardinal 
virtues, wisdom, courage, temperance and justice, all springing from one of the three parts of our make 
up. “The good in man” said Plato “consists in the victory of Reason over desire.” Virtue he believed 
consisted in the right relationship between the three parts of the soul. The Christian conception of virtue 
is well known. “ 
 
[Andrew Morgan ‘Very good within the limits you set yourself.’ AlphaBeta] 
 

* 
 
     Another couple of essays may have been timed essays in class, preparation for the 
General Paper and hence done sometime before summer 1959, when I was seventeen, 
in my first year in Clio.  
 
 
   GENERAL PAPER 
 
A. 5   …… “Is our national system of education a danger to society?” 
 
Napoleon once said “the best way to control men is through the exercise of suitable education on their 
mind” (this is a rough translation) [red tick in margin], and when Napoleon says something about 
controling [corrected with double ll] men it is usually worth hearing. He fully realised the answer to 
this question, that the greatest danger to a state lies not in the number of men who are slightly educated, 
but in a large class of uneducated people. [I doubt, now, that that is what he meant. Alan] 
 It is interesting to note that probably the strongest and most enthusiastic support for our present 
society comes from among this “little-learned” middle class. They support with undying feeling (c.o) 
devotion the British way of life which (c.o.) whose glories have been instilled into them in youth; while 
the highly intelligent show international sympathies which, if supported with numbers might be 
dangerous to our present society. [Was I aware of the Cambridge spies?! Alan] In the 1790’s it was 
the intellectuals who supported the revolutionaries, [“and what were the revolutionaries?” in red ink in 
margin] the semi-educated middle class are usually unshakably loyal. 
 The implication in the quotation is that the possession of a small fund of knowledge will lead 
people to see part of the [c.o. in red, ‘a’ substituted] problem but not the whole thing. [‘thing’ in red 
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bracket]. No doubt this does cause trouble in Britain. For instance a little knowledge tends to make 
people throw away ideas without replacing them, a stage felt [ringed in red] by many in their “teens” 
in relation to religion. [An interesting remark, both in relation to the realization of “teens’ as a stage, 
and my awareness of the challenge to religion. Alan] A man may see that he should have more pay, he 
does not see the claims of others or the needs of the country.  
 It is difficult, in fact impossible [inserted in red “more serious he does not know how to think?”]  to 
deny the implication of the question, that our National system of education only dips people shallowly 
into the trough of knowledge. [red tick] The only alternative however, unless we are to await for a 
gradual improvement in educational facilities, is that we should concentrate our energies on getting 
[underlined in red]  a few people really well-educated [underlined in red] and leave the rest. This 
however would constitute a far graver menace to our society, for it would run right against the spirit of 
democracy. [red question mark] 
 Besides this obvious weakness it would also cause inefficiency. Our society, as well as having an 
ideological code must maintain efficiency, for otherwise it cannot hope to maintain (c.o.) defend itself 
against outside competition. Imagine the consequences of having half the country illiterate! 
 Dangers there undoubtedly are in our system of education, but past tradition and my belief that our 
society can withstand some uninformed criticisms leads me to believe that the theory of “fair shares for 
all” is both the most Christian-like and the safest.  
 
[mark in red:  Beta plus – i.e. pretty feeble! Interesting the comments and markings 
from a master who I now discover was already unsatisfied with Sedbergh and a few 
years later went on to be headmaster of a State school. It is not clear whether this 
essay was done before or after another similar essay on “Do you consider that the 
State should have control over all education?” which received a much better mark. 
See below.] 
 

* 
 

 Another is headed ‘General Essay’ and by its length – four sides – was done out of 
class and handed in. It may coincide roughly with the 1959 autumn election and the 
mock election in October 1959 when I stood as a conservative candidate.  
 
‘Are there any real differences between the major political parties in Britain, and if so are they the same 
as the proclaimed differences?” 
 
 It seems that over the years a party tries to create an image for itself. For instance many people have 
a vision of the labour party as a large group of down-to the earth, practical working men. While on the 
other hand they view the Conservatives as a mass of men very similar to the party you would find at an 
Old Etonian dinner. Likewise they see the policy of Labour to be progressive, radical and perhaps 
dangerous, the Conservatives however seem stolid, reserved and perhaps safer. In answering this 
question I am not really prepared to call the Liberals a major party, but it must be stated that the 
image of them as feeble waverers between the two parties is not correct. They often become more radical 
than either party on certain issues. [I had not realized I was so aware of such subtleties at that age! 
Alan] 
 It must be admitted that the Conservatives are more the “Public School Type” than Labour; for 
instance in the top ten members in each party nine of the Conservatives went to Public Schools, while 
only three Labour members did so. But the myth that Labour is merely composed of miners and 
manual workers is not true, Hugh Gaitskell went to a Public School, as did Earl Attlee.  It is 
questionable however whether the association of the Conservatives with well-educated men, and the 
Labour with miners does either party any good or harm. The predjudice [corrected spelling] against the 
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“snobbishness” of Eton is probably outweighed by many people’s desire to be ruled by people “brought 
up to govern”.  
 Perhaps the best way to study the difference in attitude of the two parties is by viewing their future 
plans. In these we will see whether the Conservatives really are reserved, the Labour really radical.  
 There is no essential difference between the two parties in their view of constitutional and political 
system; although there was a small debate on Lord’s reform. The Labour are not enthusiastically trying 
to change the machinery of government. But a subject where there is real division is the question of 
State ownership. However it is noticeable [corrected spelling] that both parties have dropped their 
extremer views. The Conservatives seem prepared now to accept present public ownership, (about 
twenty percent of production), while the Labour party has dropped its scheme for “the common 
ownership of the means of production, distribution and exchange.” The real debate between them is 
fought over where the line should be drawn between public and private sections of the economy.  
 The Conservatives propose merely to develop (corrected) the Post Office as a modern business 
enterprise, the Labour party however intends to nationalise steel and road-haulage, and to extend public 
control to six hundred key private firms. Here there is a genuine difference in policy.  
 In foreign Affairs the basic principles do not seem in dispute, in fact a good deal of Labour 
opposition to Conservative measures in Africa [in margin ‘colonial or foreign?’] seems exaggerated as 
the opposition do not intend to take a significantly different policy from the government. Both parties 
agree to support the United Nations, Nato and Anglo-American partnership. Although Labour stresses 
that it would have a far more pacific policy in connection with the ‘H’ bomb and Russia it seems 
likely that the dictates of safety will force them to procede in the same fashion as the Conservatives, in 
other words disarmament only under strict control. [mature stuff] 
 In the colonies the ideals of the two parties seem similar, but here the methods do differ 
considerably. Labour wishes to speed up the growth of African colonies into independent nations, and 
to protect African majorities. The conservatives wish to protect minorities in multi-racial communities 
and increase trade and investment in colonies.  
 
 The Labour and Conservative parties should, if they are true to the picture which people have of 
them, have very different economic and social policies. However the Labour party does not seem to 
follow a programme which would merely benefit the poorer classes. For instance their pension 
programme would benefit all pensioners indiscriminately, while the Conservatives state that they will 
give special aid to those who really need it. It cannot be said that the Conservative programme is either 
“laissez-fair” or non-progressive, as their promise to help aircraft, industry and shipping, to double the 
road-building programme and deal with local unemployment shows. Labour does not seem to have a 
more progressive plan, for it seeks to tighten “tax” leaks, to institute a capital gains tax, and control 
industry so as to stimulate it.  
 It seems therefore that there is no great gulf between the two parties, at least in ideals. Both seek 
after roughly the same objective, it is mainly in their view of the methods that the parties differ. The 
Conservative party believes that economic stability is of prime importance, and that this must be upheld 
at all costs. The Labour party seems to believe that it is better to try to progress even faster than we are 
doing now, and that although this may cause inflation at first the long-term results would justify the 
means.’ 
 
[Comment in pencil: v.good. The image of the parties as the party of privilege [C] 
and the supporter of the underdog (Lab) – is there any truth in this?  Mark:  Beta? 
Alpha]  
 
[In fact, a careful reading suggests that I had tried to answer Andrew Morgan’s 
question – e.g. in relation to pensions. I am surprised at my knowledge and fair-
handedness.] 
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 The next essay I can date fairly precisely. The mock election took place on 3rd 
October 1959. So this essay was probably written in mid to late October 1959. 
 
Clio. GENERAL ESSAY:-    
 
“Which subject not covered by the manifestos of the two parties do you think is most worthy of your 
energetic support?” Argue your case.   
 
 [There are a number of pencil patterns drawn in on the margins.] 
 
 During the recent election, thanks to my position in the Sedbergh mock-election I was forced to 
study in some detail the various parties [corrected] manifestos. I am afraid I came away disillusioned. 
Undoubtedly they were all sane, practical lists of necessary reforms, but they struck me as being so – 
petty. I believe that man, if he is to improve, must have ideals. The communists have their ideals, and 
so does democracy. But it struck me forcibly that here before me were too horribly mundane lists of 
reforms, meant to appeal to the self-satisfied and self-seeking British pubic. No doubt Mr Macmillan 
basks in the words “we’ve never had it so good.” No doubt the Labour party try to bribed the electorate 
with higher pensions and less taxes. But behind this I see no shining ideal, no real spirit which makes 
each reform part of a programme to lift men in the whole world, and not only men but all God’s 
creatures to a higher happiness and knowledge. All that is proposed is that we should look forward to a 
doubled standard of living for the tiny speck of humanity fortunate enough to live in Britain. What I 
really objet [corrected – signs of rush, or dyslexia?] to is the almost complete lack of any charitable 
feelings towards the suffering millions outside Britain. [N.B. was I reading Danilo Dolci at this time 
– and I had been to Calcutta the winter before.] 
 There seem to me to be the most pressing and urgent reasons why Britain should interest herself in 
the underdeveloped parts of the world. Even from a purely self-centred and materialistic point of view 
this investment would be a sensible policy. It is only too obvious that the heart of the poor is swayed by 
those, not necessarily with the highest civilization, but with the helping hand. One can hardly blame a 
country for having communist sympathies if she has received money and technicians from the Soviet 
Union; while Great Britain occasionally pats her absent-mindedly on the head in a condescending 
[corrected] fashion. [Stirring stuff – and surprising to me. Perhaps partly my mother’s influence?] 
 This clash of two powers however does not seem the only justification for a renewed interest in 
places like India. It is my view that a starving Muslim in a squalid village should be able to have 
some small share in the undeserved perhaps, good fortune of his neighbours. I do not advocate 
communism. I merely state that Christian principles tell us that all men are equal in the sight of God. 
I see no reason why some people, brought up in a satiated luxury should never care or bother about the 
living conditions of the vast majority of the world. I feel Britain cannot pose, except in a hypocritical 
way, as a moral leader of the world until she starts being “a good Samaritan.”  
 I will willingly admit that England, or rather Britain, to play this important role in the helping of 
mankind must herself be strong and rich. Therefore her economy must be stable before she sets to help 
others. It is however the fact that she does not seem to hold out even a promise of future aid that 
disturbs me. The Conservatives boast that over the last eight years about one percent of the national 
income, of that money which goes into the government’s hands, has been invested in the colonies. [in 
margin – ‘which?’] But I believe this is not nearly enough. I would be interested, for instance, to know 
how much money has either been given or invested in India. And it is not only money, there are such 
gifts as doctors, teachers and technicians. The world cannot hope to progress far when over half its 
population is under-nourished badly housed, and illiterate and uneducated.  
 I believe that it would be possible, if the government could encourage investment, aid and interest in 
the poor parts of the world to add some light to the dreary existence of millions of human souls. There 
would inevitably be enormous barriers to cross, not least of these the obstinacy of the various nation’s 
governments in allowing their subjects to be given help. It would mean, undoubtedly, that people in 
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Great Britain, especially among the higher-classes would have to give up some of their luxuries. The 
terrible wastage of food and clothes would have to be stopped. But as yet I have enough faith in human 
nature to believe that people, if really stirred are willing to sacrifice for others. It would mean, if it was 
to be a real effort, a similar condition to fighting the second world war over again, except without the 
high death-rate. But life would have a purpose. [When was ‘War on Want’ founded?] 
 I fully realise that in its entirety this scheme would strike too hard at the interests of our privileged 
[corrected] community. But the sight of the Calcutta slums which I visited half a year ago, of the 
crowded streets, filthy with refuse and thick with smell humanity. [In fact it was ten months earlier – 
interesting to see the effects, which I still remember.] The accounts of terrible waves of cholera which 
sweep through this “black hole” in the summer. [margin against these sentences ‘P’ – presumably for 
‘punctuation’ wrong]. These made me realise how small a particle of the crawling earth’s population 
could call themselves satisfied. I see as one of the greatest challenges in world history, the fact that part 
of the world, in science and learning have the secret of plenty, while half the world lies starving. It is 
not easy to forget ourselves in some measure, and I am the first to admit that I feel unworthy of taking 
up the challenge. But it is still there, and I feel that Christ meant us to use our every power to face and 
conquer it. He meant us to alleviate misery, pain, sickness, and to provide hope, happiness and 
knowledge. Would that I thought that the political parties had even as much as a vague ideal of this.’ 
 
[A mark of Beta plus question mark plus – ie. quite promising. There is a long pencil 
note in the margin by Andrew Morgan. ‘An impassioned and largely convincing plea. 
Your arguments based on expediency and on Christian or humanitarian principles 
are sound. Where I am not so happy is your argument that the underprivileged have a 
right to a share of the wealth they have not produced. While my heart tells me this 
should be so, my head can produce no sound reason to justify this as a right – unless 
one invents some high-flown theory of natural law; which would be a fiction to justify 
something that you advocate really on grounds of expediency, necessity, or Christian 
charity.] 
 
[Andrew’s comment is nicely ‘yes…. But’, supportive yet questioning. I am not sure, 
however, that I ever argued on the grounds of natural rights – the poor should have a 
share, but on Christian grounds. It is interesting that Andrew did not give the other, 
neo-Marxist, argument, namely that the surplus value of the work and commodities of 
the Third World were being unfairly appropriated by the West. This is the most 
powerful argument.] 
 

* 
 

 Another ‘General Essay’ I wrote was on Refugees. For this I also have four pages of 
quite detailed notes, giving facts and figures and some quotations, some of which I 
incorporated into the essay. The essay is as follows.  
 
Refugees. General Essay.   Clio.  
 
 The greatest problems are often the most neglected. [red tick in margin] They loom up so immense 
[underlined in red] that they batter down the imagination and leave us benumbed and glad to escape to 
the trivialities of our own little world. It is so with the case of [three words underlined in red] refugees. 
Statistics such as “two thirds of the world are starving” or that “there are well over forty million 
refugees” leave us only vaguely moved. The actual sight of a maltreated dog leaves us indignant. This 
is only natural. Nevertheless every attempt we make to enlarge and stretch our imagination beyond our 
immediate concerns is undoubtedly beneficial, not only for those for whom we help but [word missing 
in red] ourselves. Therefore even if it is only for the partly selfish motive of benefiting ourselves let us 
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turn to the problem facing those concerned with refugees. [In this, as in another essay on how we 
should behave well because of self interest, there are reflections of one of the major topics I discussed 
with my friends – whether pure altruism was possible or not. I became convinced by the argument that 
we always do things for mixed motives.] 

Of the odd forty million half-starved, homeless refugees who inhabit the world only some 144,000 
still live in Europe. In the Near and Far East the situation numbs the mind, there are one million 
Arab refugees alone – mostly living in untold misery. [Was this from the creation of Israel?]. 
Apparently the conditions in Hongkong are unbelievable. My memories of Calcutta where the beggars, 
the lame and the homeless sleep in rows in the street, drinking filthy water and dying like flies from 
disease in the summer support these statements. [This is a second reference to the effects of that 
experience. And this dates this essay to sometime in the Spring, Summer or Autumn of 1959.] Even if 
we focus our attention merely on the one and a half hundred thousand in Europe the picture is 
wretched. An eye witness described the German camps as “cold and uninviting – clean and yet 
tawdry” a place where “people move listlessly”, for hope is almost gone. There is overcrowding, 
usually one room in the permanent home of up to six people and of course there is no privacy. “One 
single pathetic J.M.C.A hut” is all there is to give recreation to hundreds of boys, girls, old and young, 
interested and disinterested.’ 

This is the position in perhaps the most fortunate sector of the refugee problem. Yet it is obviously no 
use just wailing and indeed starts have been made and unceasing effort and help is being given by the 
members are dedicated to their work. [* to footnote: ‘This would not be included if writing for the 
Times!’]Even the British public has stirred itself and during the first six months of last year raised 
£250,000 apart from normal charities such as “Help the Childrens’ Fund.” Despite this the 
problem is still fantastic and it seems obvious that it will only be solved by a major effort on the part of 
all the conscientious and fortunate members of both the Eastern and Western worlds.  
 Various suggestions have been put forward to combat this terrible canker. It has often been pointed 
out that if East and West could resolve their conflict and spend the money they now waste on defence 
on their own progress and helping others the problem could be solved. This however is not a solution for 
it is only a vague hope without as yet a real chance of bearing fruit.  
 Nevertheless it contains one admirable feature – that is that it is on an adequate scale. If we are 
going to make a real difference to the state of affairs half-measures are useless. Another solution which 
at least has the merit of being on the right scale is that a “Refugee country” should be started. All the 
nations now supporting camps would loan a certain sum, and if possible one of them give some land 
cheaply. If this was only to accomodate [corrected] the European refugees it would be necessary to 
found several of these new countries if one was attacking the world problem on a large scale. Such 
places as South America, or a community in Australia, would seem to be the answer. Obviously co-
operation would have to be the keynote – and in some cases national interests would have to be 
sacrificed to a small extent. However if it was managed skilfully thriving communities of grateful 
subjects would be added to the mother country. It is obvious that the problem cannot be settled without 
considerable sacrifice and co-operation.  
 Looking more specifically at the European sector and their camps there seems to be large room for 
improvement. For instance surely some constructive idea could be put forward to let the inmates of the 
camps do some work? I believe that if one wishes to make life bearable inside the camp then give it the 
qualities – many of them free – which makes life bearable outside the camp. One of these is hope. 
Banish the knowledge that some inmates possess that they are bound to remain there for ever – reserve 
say two places every six months for the winners of a lottery. The faintest glimmer of hope can make all 
the difference, as those who run football-pools realise.  
 Another suggestion is that instead of all the Nations Students Association Students laying bricks all 
the time they should help with the recreation side. They could organise sports – if only with an old 
football – but if possible promoting inter-camp games and so even a faint “esprit de corps”. These 
students could also teach crafts – literacy, and promote hobbies. [red underlining of the words from 
‘teach’.] The example of the negroes with their home-made musical instruments could be followed. The 
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refugees could build and be the carpenters. If possible chicken farming or even gardening on however 
small a scale should be encouraged – and funds would be better used clearing some ground for a 
football field than in ensuring that there are only five per room. Boredom is a worse enemy than 
overcrowding, for giving accommodation [corrected] without employment or interests is not good enough.  
 So we see the problem. Thousands of innocent people are made to suffer because of the world’s 
selfishness. [These two sentences underlined in red with 1 against them.] They are not allowed the 
work they would be only too glad to do because of the jealousy of the established. Instead they are 
forced to rely on the donations of their richer brethren. It appears that there is “no room in the Inn.” 
Let us with sympathy and generosity try to face this problem.  
 
[Notes: 1 Here is the core of my remarks on your essay. Who makes them suffer? Who 
is being selfish and in what way? Why are they refugees? Prevention is better than 
cure. We need some analysis of the origins of the refugee problem.  
1. Fairly good   2   Clear    3 Fairly satis.        Mark – Beta plus? plus] 
 
 [This is another impassioned plea. Andrew is right that it is very lop-sided, and 
some of the suggestions are rather naïve. But the healing properties of football (and 
cricket) are not to be under-estimated and certainly in many parts of the world, as in 
slave societies such as Jamaica, encouraging people to grow some of their own food 
has some therapeutic effects – as the allotment movement has discovered].  
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Cultural and Moral Essays 
 

Civilization 
 
  ‘The great tendency when discussing such an all-embracing, yet precise [‘such an all  to term’ 
underlined in red] term is to mistake the incidental products for the essential ingredients. This is 
emphasized by there being no really final answer, and hence it is a question of interpretation as to 
which factors one considers to be distinctive of civilization. One way to clear away the branches from 
the main stem is to compare what we consider to be a highly civilized society to one which we consider 
uncivilized. This does not however seem a completely satisfactory test because it seems likely that all 
societies today are to some extent civilized. Even the tribesmen in the Figi islands have the primary 
elements, perhaps raw and underdeveloped, but nevertheless not completely absent. If one takes 
civilization however to be progressive and realises that man was once not in the slightest bit civilized 
another approach opens itself out. One can analyse what are the distinctive features which have made 
man elevate himself above his fellow creatures both mentally and physically.  

In the first stage of evolution man did not have either a mind [three words underlined in red] or 
reason. But he had certain features such as the power to make accurate distinctions and hence 
perception, imagination and memory. His mind was developed by operation. Also because of his 
memory and the long infancy and dependence of his children he could accumulate knowledge through 
the ages. This shaped in turn his beliefs and way of dealing with things. So he gradually developed a 
distinctive logical and reasoning mind. This coupled itself with two other qualities ambition for 
something better and curiosity. In a very vague way the ability to choose between what is right and 
wrong what is good and harmful was also being founded. This all laid the foundations for 
civilization.  
 But a really progressive civilization could not hope to exist until man had loosed himself from the 
earth. If he was under the necessity of working the whole time for his living he could not have time to 
think, experiment or make the mixed contacts necessary for the generation of new ideas and discoveries. 
In fact in the end reason and the mind led to leisure and though which in turn gave man more time to 
employ his mind and reason. It is a circle, though not in the least bit vicious.  
 Civilization, sponsored by the mind and the reason, was naturally a product of men’s intellect. It 
lay primarily in the attitude of man to himself, the people around him and other parts of the universe. 
It is only indirectly that this leads to the productions of man. There were certain specific characteristics 
[corrected] of man which growingly affected his attitude to the world, apart from his actual height of 
intelligence. The element from which most of these spring is an indefinable one, which Clive Bell calls 
“self consciousness” and which I will speake [corrected] of as objectivity. In other words it is the 
ability of man to look at things from an unbiased, unemotional and rational angle. He can cut the 
mind loose from all present natural impulses, from hatred, the desire for self-preservation, love and 
selfishness and look at a thing broadly. From this faculty comes such qualities as forethought, 
consideration for others, the ability to get outside oneself and look at one’s life and other essential 
ingredients of a civilized state. In some ways indeed it is this that affects the critical spirit, for it is 
essential that one can judge another person or event to be critical. But it seems to me that there is 
another essential quality in man, which is slightly separate. [corrected]. That is the critical faculty, 
especially in its relation to art. Man can distinguish beauty from ugliness, and is willing to sacrifice 
even utility to it.  
 So it seems that man in his fumbling way is cutting his connections with the purely animal world. 
He is seeking to free his mind and to superimpose reason above emotion, which nevertheless is essential 
as the driving force and inspiration of his work. [tick in margin] One might say that civilization is the 
harnassing [corrected] and controlling [corrected] of natural elements in man’s character; for such 
forces as curiosity and the desire for progress are the power which impels [corrected] his mind on.  
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 It has been suggested that the use of writing or even a common language is a distinctive mark of 
civilization. This seems to be another case of muddling the product for the actual element. Undoubtedly 
language and the ability to store knowledge and pass it to others through writing are almost essential to 
civilization. But the fallacy of this argument is shown by the “civilization” of the Incas. They show 
that a society can develop [corrected] very satisfactorily with the use of language alone, although it is 
doubtful if one of the great nations of today could achieve the same feat. Literacy is a means of storing, 
preserving, unifying and passing on the advances and thoughts of man. As such it is basically essential 
in a large society but it is a product. It does not cause civilization, it was rather caused by civilization.  
 With only this rather nebulous idea of what a civilization consists of it might be asked, how then 
does one judge the competence and degree of advance of a civilization? Undoubtedly the first and 
superficial test to my mind [three words underlined in red] would be an analysis of the advance of its 
bye [corrected] products. By this I mean such items as mechanical devices, governmental efficiency, its 
moral code, ethical beliefs and scientific and philosophical knowledge. [This sentence sidelined with 
figure 2 in margin.] This could give one some indication. For instance a state which had no religious 
ideals, was fierce and inefficiently governed could be dismissed fairly soon as uncivilized. But one’s 
estimation is not completely trustworthy because it depends on one’s own views as to what is the best 
form of government or which moral code is superior. Therefore I suggest a second test must be applied.  
 The first examination was of what the people think and do. My second would be of how the people 
think, and how they do things. Savages can often appear to have reached the same stage as a civilized 
community in certain matters; for instance the government of a society. But whereas a barbarian 
civilization may be held together by family links, a modern state will probably be founded on the law, 
and common necessity. [A famous distinction, which I had somehow picked up from the likes of Henry 
Maine.] One must therefore search the thought of the people contained in a society for their capacity for 
deductive and logical reasoning, and hence their ability to defend their actions as reasonable. They 
should be measured for their amount of predjudice or tolerance, and for their critical and appreciative 
ability. This last quality again imposes the question of a standard of values and what this standard 
should be. But sometime or other it is essential for all of us to set ourselves standards by which to judge 
others. The more civilised in fact we are ourselves the more chance we have of judging others.  
 Many challenging questions have not been touched on. The answers to the ones I have set myself 
remain only shadowy and incomplete. Yet this does not take away the value of philosophic inquiry. 
Civilization as the single, unique and astonishing achievment of man deserves the study of man. It is 
the story of the human species, in one sense artificial in that man has made it; but also a natural 
process which evolves with man without a necessary conscious striving towards that sole end. 
Civilization could be termed “the path of man.”’ 
 
[Notes in red; 1 – Preface, 2 – Arguable that these are civilizing agents. 3 – This gets 
better as it goes on.  Mark Beta ? Plus – ie. pretty hopeless.] 
 
[The attempt to philosophize and some self-awareness are good. But it does drift 
around and never really gets going.] 
 
[In the back of my Brown for Winter Term 1959 I have written some notes – clearly I 
went to a ‘Tutorial’ with Andrew Morgan and he gave me some more suggestions. 
The notes are as follows: 
 
Civilization. Essay Comments.   A.L.M.  
i. Use – well of experience (Everything you have done or read) – apposite illustrations 
– use situations or characters from more reputable writers. 
ii. How to build up a constructive argument – far more careful thinking before you start your 
essay.  
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iii. Content Confusing of essence and sine que non (viz moral code) – lacking – style, 
taste, “gracious living”, refinement, (viz. France) – school library, civilizing influence.  
 
[The second point is one which was constantly repeated to me right through my 
university days. It is only when I had finally learnt to plan everything carefully, ie. by 
the end of my second Ph.D., that I reached a state where I really no longer had to 
plan things and could let the writing flow. But one has to master the techniques first.] 
 
    Around the same time there is another 3 hour essay on ‘Nationality’. This is 
accompanied by a page of notes and a plan for the essay, which shows that I did 
attempt to set out a structure, despite the comment at the end. Perhaps this plan was 
the result of the comments above! 
 
The plan is as follows: 
 

I.   Introduction  Definition – difference to nationalism etc. 
II.   Artificial or Natural? – or both? 
III.   How does it show itself – and differ from country to country? 
IV.   Cf America, India, England, France 
V.   How strong is it – what bonds? 
VI.   Etc’s 
VII.   Conclusion 

 
“Nationality”    3 hour essay  
 
 Nationality is defined by a more illuminating dictionary as the “quality of being distinctly 
national.” This does not give much clue to its meaning, but one can presume that it is essentially the 
national quality or character of a person. The nationality of someone consists of those parts of him 
which are impressed upon him by the society in which he lives, those features which he shares with the 
thousands of other people with which he shares his country. As opposed to the definitely implied 
consciousness of nationalism it is often subconscious, and is more a part of a person’s being. When a 
large number of human beings are closely associated by common descent, language or history they 
slowly acquire  certain common modes of thought, feeling or expression; this is their nationality. 
Nationalism is a more recent growth and more akin to patriotism, although it is not the same or it 
would admire the nationality of other nations.  
 Nationality in the sense in which the government uses it does not mean the same as the more general 
use. For instance the British government sees it only as a stamp for a passport, a gift given by “jus 
soli” on birth to all those born in Britain (and on British ships). People can even be given British 
nationality later in their lives by the laws of naturalization. Nevertheless even with this more strict 
definition nationality is not the same as citizenship. A citizen is a more exclusive classification and has 
certain extra privileges. Nationals are not necessarily given the vote for instance.  
 The word nationality (in wider sense) can only be used if one assumes that there are certain 
national characteristics. It is indeed difficult to pin down these characteristics, and when they have 
been found they turn out to be trivial or seem to have no connexion with one another. “Spaniards are 
often cruel to animals, Italians love making a deafening noise, the Chinese are addicted to gambling, 
and the English have on the whole bad teeth.” [Interesting – the last picked up from George Orwell – 
too much sugar? – yes indeed, see next sentence!] These are some national qualities national qualities 
asserted by George Orwell. [tick in margin] But in every case one has to make a generalization which 
is bound to have exceptions.  
 What then would one say were the national qualities which gave Englishmen their nationality? 
Most people would admit firstly that the English are not gifted artistically. They are not as musical as 
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Germans or Italians, as fine painters as Dutch or French. They are also fairly “low-brow”. They do 
not on the whole pose as intellectuals, and philosophy is not one of their specialities. It should be 
pointed out that this does not spring from a “practical” flair which is claimed for them. Road-
planning, spelling, units of measurement are only a few examples of things which are obstinately 
enforced though out of date and a nuisance. Another characteristic which has displayed itself at many 
critical points in history from the Armada to the last World War is their herd instinct. “Be prepared” 
is certainly not the motto of Britain and it is only their amazing instinct to draw together and unify in 
moments of crisis that has saved them from defeat. As a herd of buffaloes will draw into a hunch and 
face a tiger with menacing horns so the British will consolidate in moments of danger. [ in pencil in 
margin ‘Is this peculiar to the British?’] 
 It cannot be denied that the divisions between nations, especially since there have been organizations 
to promote world peace and co-ordination have been caused by a real difference in the outlook of the 
various nations. The universal similarity of all human beings is no longer believed in. The rift between 
East and West is apparent, but even within each block the countries differ considerably in their 
national traits. For instance India and China are very different, or again the dislike of many 
Europeans for the English way of life shows how different England is from the rest of Europe. 
[Interesting how I constantly talk about England, and not Britain – and don’t mention Scotland.] 
 Another interesting trait of the English is their love of flowers. This strikes one when one travels 
through the suburbs of any large town. Each little house has a garden, or if not that just a window-
box. This might provoke one to think that England was perhaps after all aesthetically inclined. But it 
is more likely that this is one manifestation of the Englishman’s desire for liberty. He loves to carry out 
his own amusements and hobbies, among these is gardening. The English have engraved on their souls 
the desire to be able to do what they like with their homes and in their spare time.  
 The slight lack of enthusiasm shown in dealing with the C.C.F is indicative of another prevailing 
feature of English life, the hate of militarism. [an interesting comment!] This fits well with the extreme 
gentleness of the English population. Police do not have to carry revolvers, bus-conductors are helpful 
and good-tempered, queues are on the whole orderly and well-mannered. One cannot possibly imagine 
the rise of a Hitler in England, or a gullotine [corrected] in Piccadilly Circus! [We had our own 
Tyburn tree, bull fighting, mobs etc. etc. I’m surprised Andrew let me get away with this!] 
 It might be argued that one cannot talk of such a thing as nationality in Britain where the rich and 
the poor, the Scots and the Irish are so clearly divided. But when we consider the different parts of the 
United Kingdom from the viewpoint of a foreigner we shat it is possible to call Britain  one entity. To 
the average Frenchman there is no real apparent differences between the inhabitants of perfidious 
Albion. This tendency to look at a nation as a whole is shown to us by the fact that while to a 
Frenchman a Breton and an Auvergnat seem very different beings yet we still speak of ‘France’ as a 
single civilization, and most of us see no difference.  
 It is a common factor that national feeling is stronger among the poor than the rich. The rich, being 
on the whole more conversant with the traditions and feelings in other countries cling less obstinately to 
the customs and traditions of their own country. Nevertheless it is extremely difficult for a man to 
change completely this fundamental nationality. Among the few recent cases of a change are the few 
English writers such as Lawrence Durrell who have adopted the attitudes and way of thought of the 
Meditteranean countries. But Nationality in its widest sense is both hereditary and the result of 
environment.  
 
[Note in pencil. Much good material here. Thought needs to be better co-ordinated 
into a developed line. Bring to next tutorial. Mark: Beta plus.] 
 
[The reference to the next tutorial suggests that in those last two terms the tutorials, 
based on Oxford tutorials as Andrew Morgan confirmed to me when I met him in 
June 2010, were places where further feed-back would occur. As shown in comments 
on ‘Civilization’ above.] 
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 [Note in pencil. Much good material here. Thought needs to be better co-ordinated 
into a developed line. Bring to next tutorial. Mark: Beta plus.] 
 
[In one of my small brown notebooks there is a page of notes for this essay, mainly to 
do with definitions.] 
 
 Another ‘General Essay’ was probably done before the summer of 1959.  
 
 

* 
 

 This concludes for the moment all the ‘General’ essays which have survived. 
Clearly, however, there were others which we did and which I have lost. For instance 
in the back of the Brown Book for the Lent Term 1959 I have “General Essay: What 
is knowledge?’ I wish I had my answer! There are also other essays of a general 
character, such as the one for which I received a Distinction on ‘The Past’, done in 
English class. I shall touch on those later.  
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     It looks as if I prepared to write an essay on ‘The Noble Savage’. Whether I wrote 
the essay I do not know, but since the notes are quite full, and seem to show the 
workings of my mind in preparation for an essay which would be closely related to my 
later career as an anthropologist, I shall, unusually, include the notes here.  
 
 One sheet has the following  
 
     The Noble Savage 
 
 “I am as free as nature first made man,  
Ere the base laws of servitude began,  
When wild in woods the noble savage ran.” – Dryden 
 
“Ere man’s corruption made him wretched, he 
Was born most noble that was born most free.  
Each of himself was lord; and unconfined 
Obey’d the dictates of his godlike mind.”  - Thomas Otway C17 
 
“L’homme est né libre, et partout il est dans les fers” (Man is born free but everywhere 
he is in chains).  
 

1.   The Conception of the Noble Savage 
2.   Conclusions one draws from it a) the world growing more degenerate b) That man 

is initially good c) we should get back 
3.   The truth in the statement. A) Like a child b) The warping effect of humanity 
4.   What contradicts it? A) A study of savages b) Theory – the freer the better – 

logical conclusion – Homo Heidelbergensis c) The nature of us now 
5.   The doctrine of original sin – how godlike is man’s mind – is it developing? – what 

is wrong with it.  
 
A second two-page set of notes amplifies some of this. On the front page is the 
following.  
 
The Noble Savage 
 
I The setting of Rousseau. C18 an age of optimism. To him the dogma of “original 
sin” seemed pessimist therefore propounded the theory that man in his natural state 
was good – a “noble savage” – founded on – stories and legends.  
 
II The pessimistic view – no progress – man must continue to grow more degenerate – 
for to survive he must grow more civilized – could not go back 
 
III Comparison between “the noble savage” and “the little child” – what is good 
about them? – kindly, generous, friendly, loyal, proud – Christianity does not deny the 
value of simplicity – or that savages can be nobler than civilized men – but not perfect. 
 
IV Study of the life and behaviour of a tribe of headhunters – the Nagas in N.E. India 
[Amazing to find the Nagas figuring so early – a continuing memory and encounter!! I 
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would one day do a large project on the Nagas.] – the effects of civilization on the 
Red Indians of N. America 
 
V. The irrationality of the “noble savage” theory. – Darwin’s theory of evolution – 
hence a brutish side in us all.  
 
VI. However it does show one truth – that civilization warps – in what way? i) Loses 
individual ii) Survival of fittest – gone iii) Not a constant struggle.  
 
VII Conclusion  
 
On the back of the sheet is the following.  
 
At the top: ‘can a savage do something wrong – if he has no ideas of right and wrong.’ 
 
Below is written: 
 
‘2. Reason is admittedly still the main guide of our principles the “ guide, the stay, and 
anchor of our purest thoughts, and soul of all our moral being.” – private reason is 
that which raises the individual above his mere animal instincts appetites and 
passions: public reason in its gradual progress separates the savage from the civilized 
state.  
 
From harmony, from heavenly harmony 
This universal frame began; … [Obviously from Ode to St Cecilia’s Day, which I had 
learnt at the Dragon] 
 
“He was overgrown with hair like a fungus; but most horrifying of all was his face. It 
was the muzzle of an ape man, with bared fangs and vicious small eyes without a soul. 
Two years of wilderness had undone two hundred thousand years of evolution; he 
stood eye to eye with Homo Heidelbergensis.”  
 
[I have sidelined and asterisked this quotation – which I believe is from one of the 
books which I had read and critiqued at the time, namely Jan Hertog’s Spiral Road, 
which I read in January 1960 – and commented on ‘its racing speed, its horror (of the 
man-degenerate Frolick and his ghastly fate)’ – this sounds like him. So this dates the 
essay to my last term at Sedbergh, Lent 1960.] 
 

-   what makes the savage noble? – reason or the fact that he has no degeneracy?  
- sentiments purer – undefiled?’ 

 
 There is then another plan, on two sides of smaller paper.  
 
The noble savage 
 

-   Rousseauite theory – against original sin – intended to be optimistic – but 
pessimistic – what misrepresentations this was based on – how noble is the 
savage? – Nagas – headhunters – live in jungle – certainly wild but also noble, 
kind friendly, generous etc 

-    
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-   what do we mean by nobility? 
 

-   To be admired by us i) Loyal ii) Brave  
 
Christianity does not deny the presence of nobility in savages – but it does that they 
were in their primitive state perfect or in any way approaching it – irrational  
 

-   what is ignoble is the brutish side of man – now Darwin’s theory of evolution  
shows that the brute is in us all – in the savage as well as civilized man [an 
interesting recognition, as is the attempt to reconcile Christianity with the 
nobility of the savage] 

 
-   what evil effects does civilization have and why?  

 
Look what fools these mortals be 
Let’s talk of graves, of worms and epitaphs. [Both Shakespeare] 
 
Wordsworth – human spark – good or bad? 
 
Godwin “Inquiry concerning Political Justice” – he conceived too nobly of his 
fellows (unpardonable sin – nothing we hate more) 
 
-   abstract reason as rule of conduct – and abstract good as the end 
-   absolves men from gross and narrow ties of sense, custom, authority, private 

and local attachment – universal benevolence 
-   gives no quarter to amiable weaknesses 
-   paramount consideration in life 
-   In what manner could we best contribute the greatest possible good 
-   reason without passion  - a machine – but would it work? Turn into self-interest 

and sensuality 
 
[A lot of inchoate philosophical ideas starting to whizz around my brain shortly after 
my eighteenth birthday – which I would spend my life pursuing! The reference to 
Godwin may come from Hazlitt’s ‘Spirit of the Age’, where he wrote a wonderful 
essay on Godwin.]  
 
 Finally, and almost essay-like, are three pages of notes on small sheets as follows.  
 
The Noble Savage.  
 
I  The conception of the noble savage.  
 
   It might be a surprise to some people to hear that Rousseau was not the originator 
of the “noble savage”. Almost a hundred years before Rousseau proclaimed his 
doctrine Dryden epitomized this theory in these words “I am as free as nature first 
made man, / Ere the base laws of servitude began, / When wild in woods the noble 
savage ran.” 
Here we see the almost psychological longing for the “good old days” – when man 
was unschackled by sin and corruption. But unfortunately it is without real factual 
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basis. [Note that the whole discussion, at the age of just eighteen, is pivotal in my 
interest in disenchantment, loss of childhood, Wordsworth etc.] 
 

II.   [The following sentence is crossed out, but is worth including here.] Yet 
there are veins of truth in this assertion. For in some ways the savage 
approaches nearer to the Christian conception of the perfect man than 
does the average product of our modern society. [end of crossing out] 

 
Fundamental The mistake – mistaking animal nobility for human nobility. 
 
cf a tiger and a man – a nobility which Blake described as “fearful symmetry” – grace, 
power, beauty, courage, loyalty – in this way the bronzed savage with swaying plumes 
of Rider Haggard’s stories [was this when I was entranced by ‘She’ etc.?] more noble 
than the hunched, greying product of the smoking town. – but his virtues are animal 
ones – his feelings come from instincts – there is animal grace.  
 
Rousseau and other maintain however that the mind of the savage – as being freer – 
was more noble. His theory is pin-pointed by Thomas Otway: ‘Ere man’s corruption 
made him wretched, he/ Was born most noble that was born most free: / Obey’d the 
dictates of his Godlike mind.’  
 
If one believes that mentally – because he is purer – the save is hence nobler the 
logical conclusions are both depressing and untrue  

i)   Man, as he becomes more civilized is degenerating – hence a pessimistic 
belief. 

ii)   Contradicts original sin – that man’s intellect is good  
iii)   The way to raise man – go back to the old, simple, unrestrained life – but 

impossible therefore a hopeless creed 
iv)   The faults in this theory – what contradicts it. i) A study of savages – no nobler – 

bestial, cruel, servitude etc. ii) The nature of us now – if there was nobility 
in us all – why should the meeting of others corrupt the good rather than 
the good irradicate the bad iii) The theory of evolution – that the noble 
savage is just above the animal – and unless we consider the beast greater 
than God – this end of the scale is lower 

v)   The truth to be gleaned and truth in statement i) Pure, untainted, emotions are 
better than mixed ones [crossed out] ii) We are not so clever as we think we 
are – with all our modes of conduct – viz Naga – headhunters – happy – 
cheerful – enthusiastic – loyal – helpful – full of a sense of humour – but 
those dragged into civilization – become skulking and ashamed [An 
interesting observation – partly derived from my trip to Assam, but largely, 
I suspect from comments by my mother.] – nevertheless the jungle will not 
necessarily have a good effect on man in itself – ie. a surfeit of freedom 
man will urn back to his ancestors the ape men – viz. story – p.2 * 
[obviously the bit of the Spiral Road was to be put in here] 

vi)   Why have things gone wrong – and in what ways? What are the evils of 
civilization – why does it do this? i) Survival of fittest gone – no longer the 
struggle – bound to degenerate – viz trouble-makers – abolish corporal 
punishment – sterilize them – new drugs etc – the helping hand of the state 
– man does not need to use his wits to live – a part in a machine ii) A 
horrible thought though it is – but adversity brings out the best (and worst) 
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qualities in man – war, pain etc (perhaps a slight explanation of problem of 
pain re God) 

vii)   Is man of reason or feeling? Pop[e] said in Essay on Man “in doubt his 
mind or body to prefer.” “In doubt to deem himself a God or beast” [a 
favourite poem throughout my life] – the great problem arises – what is it 
that will dominate man? – in the noble savage it is instinct, passion and 
emotion – tempered by a slight degree of reason – perhaps these feelings 
are rich, pure and unalloyed – but are they as noble as the most down-
trodden thought and reason of a civilized man. The weight falls on the side 
of reason – for it is the only justification of man’s view of himself – it is the 
factor which raises him above the animal.’ 

 
* 
 

INSERT OTHER PAGES AND RE-SCAN 
 

* 
 

GENERAL PAPER (contd)   -     Clio      
 
8. “Have the theatre and the cinema any function other than to provide enjoyment?” 
 
[Written in small red ink at the top: “I feel that in general, especially when you are 
young, it is better to start with the positive, rather than the depreciatives. Essay 1 does 
this: Nap. Said, and therefore we sh. heed… Essay 2 starts with depracating remarks 
on film producers: they presumably are not morons, and know their job. By all means 
criticize, but don’t ever appear to sneer [No doubt it does not occur….]: your 
approach should be reasoned – ok violently angry, or with its sarcastic or …, but not 
superior and patronising. I have taken a sledge hammer to swat your fly, I know: but 
this may help you avoid blowing up your fly another time!” Good advice, which I 
have later often given to my students in Cambridge. Alan] 
 
 It would be extremely interesting to hear the reply of an astonished producer of the more dubious 
kind of French films [how did I know of these? Brigitte Bardot was our limit! Alan] if this idea [in 
red “what idea?”] was suggested to him. He would probably hedge for a while and then say, “Ah well 
it [in red “what?”] is alright [in red ‘all right (2 words)] for the theatres, but we have, in these days 
of slump in the trade to draw men to the cinema!” No doubt it does not occur to some of these people 
that the right kind of enjoyment, if spiced with some purpose, will be far more likely to draw people to 
the cinema. [corrected in red] 
 Although one is tempted to seperate [correct to separate] plays and films, basically I think one can 
group them together. [tick in margin]. The implication of the question is however slightly derogatory. 
To my mind there seems to be [tick in margin] the slightest inference that if this is their only function 
they might as well close, (although this may be putting it in strong words!) I maintain however that 
this is their only function! 
 William Wordsworth in his famous Preface to the Lyrical Ballads states that the poet’s prime aim 
was to give pleasure. The essential feature of this conception however is that the enjoyment or pleasure 
is not an end in itself. For we now come to the film-makers terror [strange word? Alan] “instruction”. 
It is readily admitted that apart from documentary films and a few select plays instruction as a direct 
process is out of the question. I believe however that it is one of the functions of both cinema and theatre 
to put across instruction indirectly. That is not to say subliminally, but rather, emerging from the 
enjoyment.  
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 Shelley said in his “Defence of Poetry” that “a man to be greatly good must imagine intensely…; 
that he must put himself in the place of another and of many other men; ….that he must make their 
feelings and passions his own.” [If this was a test essay done under exam conditions, I had obviously 
memorized some useful quotes – which became an obsession at Oxford. Alan] This to my mind is the 
great function of cinema and theatre, this is their part in the ennobling of man. By all means make the 
story enjoyable but make it one which in some way broadens the outlook and imagination of the 
onlooker. If it can break the thick crust of insensibility which is covering our times, [lofty insights – 
gleaned from where! Alan], if it can reach down and stir our heart or mind, it is not without purpose. 
[in red ‘achievement?’] 
  In a film or play the views, experience and insight of one man can be handed across to many 
others, and if it makes one see any part of the universe, [the comma has been put at the start of the line 
and in red it is commented – ‘ ’ is a stop, not a start. In Clio!? If Goldë ruste, then what shall iron 
do?”] however small, more clearly or in a new way it will not have failed completely. They are a 
medium through which the genius of one man can lighten the souls of many others. But the conveying 
element is enjoyment which carries the message ‘along the blood and into the heart.”  
 
[Comment in red: ‘Takes a while to get going – The Questions might reasonably 
contain the idea, it has no other function, or, it has other functions – by talking of ‘this 
idea’ you begin with a confusion though it soon becomes clear which “this’ is, it is a 
pity to start on the wrong foot.’ Mark: Beta stroke Beta plus  - i.e. pretty weak] 
 
* 
 
“Why is it difficult to make a satisfactory translation of a great work in a foreign language?” 
 
 There is an indefinable spirit which seems to make a work “great”. Once this delicate balance has 
been mislaid [‘upset’ written instead] the special quality of that work has been lost. Therefore that is 
only a narrow margin between a satisfactory translation which preserves that essential spark and one 
that loses it. [In text an arrow from balance to spark, with comment ‘Keep the metaphor’.]  It must be 
admitted that difficulties vary according to the type of work to be translated. For instance verse has 
obvious qualities which are almost untranslatable. But I wish to deal with great literature as a whole, 
and I will avoid the details of why it is hard to make rhyming couplets rhyme in another language, and 
so on. [This sentence has square brackets in pencil round it – obviously ALM thought it redundant.] 
 The first difficulty which faces the prospective translator is the question of how far he should stray 
from the original. Should he be allowed any license to put in his own personal feelings and 
interpretations? Or merely copy word for word the original. [In margin ‘Do not bother with “word for 
word” translation – This does not come within the scope of literary activity at all.] This depends 
largely on the ability of the mapipulator (sic!), though most people I feel would prefer to read a 
translation as close to the original as possible. On the other hand a work which is merely a close 
imitation unless it is exceedingly well done, lacks the personal warmth and feeling of a freer 
translation.  
 There are two sides to writing a great book, perceiving and expressing. Similarly a man making a 
translation must firstly made an adjustment of himself so that he looks through the eyes of the author, 
and then he must have the ability to choose words similar [these three words underlined in pencil with 
a question mark] to those which the original writer used and expressing as nearly as possible their 
meaning.  
 To put oneself in the place of another man needs great imagination. It also needs concentration and 
ability. And to translate a work one must have a very clear idea of every emotion, feeling and idea 
which the author is trying to express. One also has to understand the mind of a person of probably a 
different race and hence probably with a different mental make-up. If one is translating on the other 
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hand from one’s own language into a foreign one you have the difficulty of understanding the mentality 
of the audience for whom you are translating.  
 To understand the significance and associations of each word one would have to study the author’s 
life, philosophy, religion, feelings, environment, education and numberless other factors. To make sure 
that no associations were omitted. All contemporary and forgone writers and thinkers in that language 
would need to be mastered.  
 Once his feelings and ideas are understood, and the exact meaning of each phrase or word is 
recognised the actual translation begins. Unlike the original author who was working under inspiration 
and in enthusiasm the translator will probably before long lose all real feeling for the work. Having 
repeated each phrase in two languages, until he practically knows off by heart, and then having to take 
it to pieces and try to find the equivalent for every word his ideal will grow insipid. His original 
enthusiasm will probably have left him and concentration and sheer ability will have to take its place.  
 There are many reasons why it is difficult to alter words yet retain the same meaning. The sound of 
a phrase will be difficult to preserve in transition, as will often the music. For instance it would be 
hard indeed to translate the fury of “Blow winds and crack your cheeks!” with its constant repetition of 
strong consonants into the softer French. Then there is the problem of imagery. In some countries some 
images strike with force where in others they do not. If for instance one came across the sentence “his 
shield flashed like the swoop of a jay” it would probably make no impression on most people in an 
English town. Yet in an Indian epic it would immediately conjure up to the Indian listener a gleam of 
blue which is brighter than the summer sky. The translator has the problem of changing the image into 
one which his listeners would understand. [tick against this sentence] 
 In fact the difficulty lies in choosing words which carry the same meaning as the original, and yet 
retain the immediacy of action. This immediacy is often obtained from association, and many 
associations which strike people for instance in a hot dusty land would not be effective on those in a 
cool moist climate. Puns and irony of course are often lost in transition, for instance it would be 
difficult to repeat the very telling pun uttered by the fool in Lear “she will treat thee kindly” meaning 
either generorously or in the same way into German. It is well known also that there are certain idioms 
and words in languages which are not accurately translateable. Here the converter would have to 
invent. It seems to me fortunate therefore that so many of the world’s great works have been written in 
English!’ 
 
[Comment: Conscientious and painstaking bit of work. Your view of the translator’s 
task is a bit narrow. He must clearly do more than merely convey the “meaning” of 
the original. He must convey the spirit.’] 
 

* 
 

    The next piece was written in the Lower Sixth History, sometime in 1956-7, when I 
was aged about sixteen, as an essay for English. It is one of two essays around this 
theme.  
 
“What I have found in poetry” 
 
 Deep in the forests of Africa drums throb. Around a fire natives sit eager-eyed intent on the figure 
who is standing; one hand on a drum the other gesticulating wildly as he goes through the account of 
some gory war of long ago. His hand beats rhymically [sic] as he beats time to his low sing-song 
chant. The listeners feel themselves transported to the battle and see the fighters around them. They are 
under the spell of primitive poetry. Yet are they mere savages in this respect? For many of those who 
call themselves civilized have felt those passions. I agree civilized passions are created by words alone 
and not with the aid of a drum. But that just shows that the poet or narrator is cleverer, not the 
listener. From such primitive beginnings man has created thousands of poems, all of them capable of 
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moving us in some way. But every poem ever since they were first composed has relied on three parts, 
used to a varying degree, to put over some feelings. These three parts are rhythm, music and melody. 
Rhythm is provided by the stress of certain words at regular intervals. Music is the sound of individual 
words to give some impression. For instance “The sound as of a hidden brook in the leafy month of 
May, or “The soft melodious lute”. The last ingredient is “Melody” which is the repetition of sounds 
or words or phrases. Such pieces of alliteration as “Five miles meandering with a mazy motion” are 
obviously pieces of melody. With these three ingredients a poet has to put over either some vivid picture 
to the mind of the reader, or else some original idea. [in pencil, suggested moving ‘to the mind of the 
reader’ after ‘put over’]. 
 The amount the poet succeeds of course depends almost entirely on the reader.  If the reader is tone 
deaf he will not like certain poems which rely principally for their beauty on musical qualities. But he 
may enjoy works which have a “deep” meaning to them. Such a work which has lately been shown to 
me and which I find one of the most profound poems I have ever read is Pope’s “Essay on Man”. 
Such lines as, “Sole judge of truth in endless error hurl’d, the glory jest and riddle of the world” or 
“Placed on this isthmus of a middle state, a being darkly wise and rudely great” fill me with intense 
emotional uplifting. I feel that I have at last found out something really great. It is difficult to convey 
the impressions poetry of this kind leave on me but they are nevertheless very substantial feelings which 
I have just read one. [pencil comment – ‘one what?’] 
 Another thing I find in poetry is peace and relaxation. This is usually provided by a descriptive 
poem, sometimes even a poem of such intangible and abstract conceptions as “immortality” or “rest”. 
The main reason I suppose is that the words have a kind of lulling affect [sic] which drugs my senses. 
Part of another poem which I particularly like comes near to sending me to sleep. That poem is “Ode 
to a nightingale”. Such lines as “Oh that I might drink and leave this world unseen, and with thee fly 
into the forests dim” seem to urge me to join the poet and go with him to lands where “Faery casements 
open on stormy seas.” [stormy is underlined in pencil] and where all is dim and sleepy. Incidentally 
“Ode to a nightingale also appeals to me for its pure musical pieces. For instance “cool’d a long time 
in the deep delved earth,” or “With purple stained mouth and beaded bubbles blinking at the brim’ 
[was it blinking or winking?] make me imagine with unusual clarity the scene.  
 This leads me on to another quality of poetry which I find wonderful. Its capability of producing to 
my ears and eyes scenes of every kind. Poetry is like a fairy chrystal. [underlined in pencil]. We can 
look into it and see, and unlike a chrystal, hear, the future and the past, and all over the world. [last 
half of sentence underlined in pencil.]. Also the most wonderful thing of all, in inspired poetry we can 
see God. But firstly let me deal with commonplace sounds and sight. As an example of a sight which, 
thanks to poetry, I can imagine is a line of “The Listeners” by Walter De La Mare which runs. “And 
his horse in the silence champs the grass of the forests ferny floor.” This conveys to my mind an exact 
picture. A poem, which for some reason does not seem well know [sic – underlined], and which 
illustrates how a musical impression can be given is “Tarantella.” One part of it goes something like 
this “And the clap of the snapper to the girl gone dancing, chancing, backing and advancing and the 
ting tong twang of the guitar.” Later on in the poem there are the lines “Not a sound in the halls where 
falls the sound of the tread of the dead on the ground. No sound but the boom of the far waterfall like 
doom” This is really powerfully imaginative poetry and it gives to me an impression which is 
absolutely clear. There are an abundance of this kind of poem, three of my favourites are “Silver,” 
“The Eagle” and “The sea”.  
 Lastly, I must add that like most people I find Shakespeare inspiring. Some of his greatest speeches 
affect me with the same feelings as those I get when I read Pope’s work. Therefore I conclude by saying 
that although it is extremely hard to analyse what I receive from poetry some of the things I receive are 
inspiration, relaxation, peace and an idea of God.’ 
 
[The comment is ‘You have something definite to express’ and the mark is 32 – 
presumably out of 50? This gives a sudden insight into some of my favourite poems, 
almost all in the Dragon Book of Verse and encountered perhaps first at the Dragon.] 
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* 
 

    Probably around the same time (the hand is very similar) I wrote an overlapping 
essay for English on:  
 
“What do we find in music and poetry?” 
 
 Deep down in the roots of man there are hidden emotions and passions which can only be roused 
with difficulty. But there are two methods of doing this by human inspiration. These are by poetry and 
music. As John Dryden said, “What passion cannot music raise and quell?” Yet there are some people 
who profess that they do not like either poetry or music; personally I cannot understand this, but I think 
it must be the persons hearing organs at fault rather than that he does not posess [corrected in red] these 
passions. These receptive organs also govern the extent music or poetry moves a person. But on the other 
hand a poem that is purely of philosophical beauty as is Pope’s “Essay on Man”, which requires 
mental capability to understand it, to enjoy it, rather than to have “an ear for music”. [this sentence 
sidelined in red with ‘bit involved this’ written in]. I always feel sorry for people who cannot 
appreciate music or poetry, but it is possible that the passions that these arts arouse may be aroused by 
something else, even more strongly, like blind men who often have much better hearing to make up for 
their blindness. 
 I have often tried to analyse the emotions music or poetry produce in me. I tried to do it the other 
day when explaining to a tone-deaf friend of mine why music was great [‘great’ in red ink], because as 
he said “it is like trying to explain what it is like to see to a blind man.” A certain master at this 
school helped me considerably however when he said that some classical music produced “half pictures, 
half emotions of invisible, unimaginable things, such as battles between light and darkness, or the flight 
of the devil.” [in red ‘that’s good’ – probably the master was Bertie Mills]. It also produces hidden 
memories of past events, intangible but stirring. [red tick in margin] This is great music, but all 
attempts to explain my feelings are fruitless as music is the art of “conveying meanings and thoughts, 
which are inexpressable [corrected in red] in human speech.” This applies only to great music, inspired 
by God, ordinary jazz or “popular” music is pleasant to listen to as it appeals to one’s sense of rhythm 
or other senses but it is inferior to great poetry which can also do this, but better. Poetry is more the art 
of translating common sounds, sights or philosophy into words. Poetry is the art of conveying terrestial 
[sic] and tangible conceptions but classical music is the art of putting across supernatural and 
intangible impressions. [In red in the margin ‘To a certain extent both could be both; more likely the 
former to the latter than vice-versa – think that one out if you can.’]  
 The other day I was given a very good talk by a certain master, the same one as before on how to 
see the different parts of music and poetry as objects. He said rhythm was an up and down line at 
certain intervals and harmony a cross-section of the music at any given moment and so on. This made 
me realise more strongly how difficult it must have been to compose something like the “Eroica” 
symphony which contains five different essential characteristics rhythm, melody, harmony, general 
construction and music which is the use of certain instruments in certain parts. [note in red ‘add to 
which the man was almost deaf by this time’] The absence of any one of these would spoil the whole 
work. In poetry also there are four parts, all those essential in music except harmony. But some poems 
concentrate mainly on one or two of these parts. For instance “Tarantella” is almost completely 
composed of rhythm and melody (the repetition of sounds or phrases) while Walter De la Mare’s 
“Silver” is almost completely based on music. [I have then written – but crossed out. ‘This is only a 
wild attempt to explain what music and poetry means to me and why I think it does it, but I am 
aware that it is almost futile, but not quite I hope.’] 
 
[In red ink at bottom: ‘You do need some conclusion of some sort. Grammar etc. 
weak but material 1st class.’ Mark Beta treble plus. ] 
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“Someone I know vey well.”   

[Essay in my last year at the school.] 
 
 My friendship with x, as I will call him, was not sudden or dramatic. For several years I knew him quite 
well, but I did not really come to understand him until about two years ago. I have picked him out of the few 
people I know well as he has perhaps taught me the most; and my conversations with him are more intimate on 
the whole than with anyone else outside my family. Also, apart from anything else, he has a character unlike 
anyone else I have met. I do not think it is necessary or desirable (?) to describe x’s appearance, apart from the 
fact that he is quite a good games player and perfectly normal in all other respects.  
 The first thing which interested me about x was his view of life. It was so completely different from mine 
that I was staggered and incomprehending of its values, but I think I have now learnt some wisdom from them. 
When I met him he was in the “atheist” stage of reaction, when his first unreasoning beliefs were being attacked 
by the vicious elements of a public-school. In a sense he was a stoic, in that he was prepared to bear the opinions 
of others without flinching, or perhaps in this he is a Christian? He did not seem to aim to win popularity or 
friendship. He went on his own way, minding his own business, not worrying others. This may be attributed to 
reticence or even selfishness, but I believe it was not this but in some ways a useful virtue. For I find that one of 
the most difficult evils which I must overcome before becoming a Christian is that of worrying what people think 
of one. It is extremely difficult for me to carry out the saying “woe unto you, when all men shall speak well of 
you!” 
 We have many things in common in interests, and the thing I find most refreshing about our friendship is 
that we can speak freely to each other. He has many of the same hobbies as I have, perhaps one of the most 
binding being our mutual love of poetry and (some) philosophy. His religious feelings are also akin to mine, 
though he himself will admit that he is not a true Christian. He does not find difficulty in believing that there is 
a God, though he does find difficulty in believing in Christ and is willing and anxious to be shown the way. 
Slow to anger, ready to laugh at himself, tolerant of the faults of others he is a pleasant friend and companion.  
  [rest of essay is missing] 
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Reading beyond the set texts 
 

 Most of this reading took place in my last two terms at Sedbergh, Winter 1959 and 
Lent 1960. I was being encouraged to broaden my mind, and exploring for myself, in 
preparation for University entrance and life after the School.  

 
I have several accounts and lists of books I was reading at Sedbergh, sometimes with 
comments on them.  
 
READING NOTEBOOK 
 
I have a thin soft-back notebook headed ‘English Reading’, CLIO. From various 
evidence this was certainly compiled in the Winter Term 1959, my penultimate term, 
when I was approaching my eighteenth birthday and had already passed my A levels 
and was preparing for entrance exams to Oxbridge.  
 

List of Authors and Books 
 
E.M. Forster. ‘Howard’s End’: ‘Passage to India’: ‘Where Angels Fear to Tread’ 
Virginia Woolf: ‘To the Lighthouse’ (2); The Waves (3); A Room of One’s Own 1) 
[Numbers written above in pencil] 
Tolstoy War and Peace (3 volumes).  
 
The following authors and various of their works are also listed. E. Bronte, Charlotte 
Bronte, Dickens, Elliot, Trollope, Hugh Walpole, Oliver Goldsmith, Hardy, Margaret 
Mitchell, Scott, Stevenson, Thackeray, Stowe. Of these only Charlotte Bronte – Jane 
Eyre was ticked with (see P6) written beside it.  
 
The next heading is  
More Modern and Lighter (?) 
Chesterton – The man who was Thursday 
Conan Doyle – Micah, Clarke, White Co, Sir Nigel 
Dumas, Count of Monte Christo 
Paul Gallico – Small Miracle (ticked – see P.6) 
Gibbons – Cold Comfort Farm 
George Orwell – 1984, Essays (Penguin) 
Ernest Hemingway – Old Man and the Sea (ticked – P.6), For Whom the Bell Tolls, 
Farewell to Arms 
Kipling – Kim, Credits and Debits 
Rose Macaulay – The World my Wilderness 
Alan Paton – Cry, the beloved country 
H.F.M. Prescott – The Man on the Donkey 
Howard Spring – Fame is the Spur 
C.P.Snow – The Masters (ticked) 
Winifred Ferrier – Kathleen Ferrier 
 
Short Stories 
 
Short stories from ‘The New Yorker’ 
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‘Saki’ – Beasts and Superbeasts (ticked) – The unbearable Bassington – When William 
Came. 
Oscar Wilde – Lord Arthur Saville’s crime and other stories 
 
Plays 
 
G.B. Shaw – Caesar and Cleopatra 
Shakespeare – any 
Marlow – Faustus – Richard II 
 
Poetry (largely modern)  
T.S. Eliot 
Holden (Oxford)   - Rape of the Lock  
 
 
There is then a ‘Timetable of Books Read’, which gives the pages in the book where I 
made the criticism (just the first three items) and the dates on which I read them. The 
books read and dates are as follows, starting on Monday 12th October.  
12-19   JANE EYRE (450 pp – Long)  - C. Brontë 
18th  - ‘The Small Miracle’ – P. Gallico (40 pp – v. short) 
19-24 – ‘Old man and the Sea’ – E.Hemingway 
18th – ‘THE HEART OF MIDLOTHIAN’ 
26TH-2 [November] ‘THE MASTERS’ – C.P. Snow 
5-7 ‘OUT OF STEP’ (Selection) – Derek Walker Smith 
7-9 ‘The Loved One’  - Evelyn Waugh 
9-   ‘Beasts and Superbeasts’ – “Saki” 
11-12 ‘Bridge of San Luis Rey’ – Thornton Wilder 
12 ‘ Rise and Fall’ – Evelyn Waugh 
 
There is also a note ‘For Cecil – Art of Reading – see pp. 39. [This is missing since the 
book ends on page 17 – the rest is torn out.] 
 
The next page is a TIMETABLE – which has been crossed through. 
 
17 October – (Caesar and Cleopatra – Shaw) 
24 October   To the Lighthouse – Virginia Woolf 
7 Nov. War and Peace 
28 Nov. T. S. Elliot 
5 Dec. Scott 
12 Dec. Scott.  
19 Dec. Small Miracle and Conan Doyle 
 

* 
 
In another small hard backed notebook which seems to cover my last term, Spring 
1960, there are a couple of notes.  
 
Library Books Out 
Date Out                Date to be returned                 Book 
22/1/60                20/2/60                             European Inheritance (W) 



 539 

23/60                     5/2/60                             Feeding the Hungry 
(the latter may link to a note at the front: ‘Dolci – 326.5’ – Danilo Dolci’s book had a 
strong effect with me and added to my shock at visiting Calcutta a year earlier and 
hence my desire to do something to alleviate poverty.)  
 
Some pages later, and again around the time of my Oxbridge entrance exams, there is 
another set of notes.  
 
Recommended Reading 
 
Bertrand Russell reading.  
Hist[ory] Tod[ay] 1958 – p.527 ‘All men are created equal’ 
History 1958    Beloff – “political leadership in Am’ 
Brogan and Laski 
Gunther –    Inside America (Breckenbridge) 
Frank Thislethwaite –    The Grt Experiment 
Encounter – [eight issues, with page numbers are listed, e.g. 43, p.17; 44, 23, 26; 51, 19 
‘funny’. Three have asterisks against them. ] 
 
The Sure Thing - Merle Miller 
 
New Statesman – p.668 – 14 November 1959 – children’s 
 

Reading 
 

Notestein, Wilson JVI and 1, Wedgewood, Social Historian 
‘How to read the bible aloud 
‘In the steps of St Paul’ Morton  
Carrington ‘British Overseas’ ‘British Colonial Policy’ 
 

* 
 
 There is a middle sized hard-backed brown notebook titled ‘Reading Log’ 1960. 
This was a particularly important period of expansion of my thoughts. My A/S levels 
were over and I had been offered a County Scholarship on the condition that I gained 
entrance to an Oxford or Cambridge College. But with the end of National Service 
and increasing wealth, and just before the founding of a wave of new universities, 
places were difficult to obtain. So my chances were not great. It was important to have 
a broad range of knowledge to impress the dons – so this spurred me on, I suspect.  
 
 Almost at the end of the volume there is a ‘List of Books read. Easter Term 1960’ 
Against each of them there is a kind of graph (and also ticks) which presumably 
suggests what proportion of the book I read. I shall turn this into rough fractions – in 
the cases where I did not read the whole book.  

i)   Spiral Road – Jan de Hertog 
ii)   Scoop – Evelyn Waugh 
iii)   To feed the Hungry – Danilo Dolci 
iv)   Topics and Opinions – Collected   (one third) 
v)   Your God is too small – J.B. Phillips 
vi)   Surprised by Joy – C.S. Lewis  (one fifth) 
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vii)   Scientific proof of God – Henderson  (one fifth) 
viii)   The Nun’s Story  
ix)   Art of Writing – Quiller Couch (one fifth) 
x)   Velvet Studies – Wedgewood (one eighth) 
xi)   Historian’s Craft – Marc Bloch (one eighth) 
xii)   Historical Essays – Roper  (one eighth) 
xiii)   Ben-Hur  - Lew Wallace 
xiv)   South Wind – Norman Douglas 
xv)   Moonraker – Ian Fleming (one fifth) 
xvi)   Short Stores from the New Yorker 

 
 What strikes me first about this list is the considerable amount of Christian-related 
reading. I think that this was the phase when I was going through my most devout 
phase, with boys’ camps at Iwerne Minster etc.  
 The list is reflected in a further one at the end of the same log, as follows. [Page 
probably refers to another book where I made notes – to check].  
 
Under date due back there are ticks for all of them except for ‘Art of writing’ which 
has a note ‘Not actually returned?' 
 
Books out of school library 
 
Book                Authors                        Date out        Page                Date   Due Back 
EUR INHER     Barker                 22/1/60                   (6)                   22/2/60 
Art of writing Q-Couch.                3/2/60                   (10)                   3/3/60 
Feeding the hungry – Dolci            9/2/60           
Historical Essays – Roper              14/2/60                  (15)                 12/3/60 
Historian’s craft  -  Bloch               14/2/60                 (15)                 12/3/60 
Velvet studies – Wedgewood          14/2/60                (15)                 12/3/60 
Use of history  - Rowse                   17/2/60                 (17)                 15/3/60 
Historical Evidence – George          172/60                  (17)                 15/3/60 
‘also returned How Heathen is Britain and South Wind’ 
 
Looking at this further list, it is striking how much there was on historical 
methodology; five out of eight of the books were on this. Obviously preparation for 
my Oxford entrance exams.  
 
 Finally, on the back two pages of the ‘Reading Log 1960’ there are various notes as 
follows.  
 
Revue of Danilo Dolci. Spectator, Listener – Times etc. book review   
 
Writing English – Graham Campbell – (L.6.H.)     
 
Recommended books 
 
VOSS  - Patrick White 

-   Diary of Anne Frank 
-   C.S. Lewis – Broadcast Talks - model 10 minute talks 
-   Charles Williams – Many Dimensions, War in Heaven etc.  
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H-T [History Today] 
 
Avenues of History – Namier 
See ‘Historographia”  History – its purpose and method 
History and the General Reader – Essay 
G.M. Trev[elyan] “Autob[iography]    901   824 TRE 
Kenneth Tyson (Volume of essays – like Declaration) 
John Osborne’s – very bad 
T-Roper’s essay on Toynbee Millenium (Encounter) – scathing 
“History” – Butterfield – read soon 
“Events are stronger than the plans of man” – Bismark 
“History is more cunning than any of us” – Lenin 
The man that hath no music in himself,  
Nor is not moved with concord of sweet sounds,  
Is fit for treasures, stratagems and spoils.’ 
“The Stars grow pale’ Karl Bjarnoff (v) 
‘The Big Fisherman’ – Lloyd C 
‘Demetrius and the gladiators’ 
‘The Robe’ 
 
JAMES JOICE (sic) 
 
Feb 51 – A. Bullock ‘The Historian’s Purpose’ 
497. July 54 ‘The Historian’s Craft’ – L.B. Namier 
James Joll H-T   “German History’ 
 
Again there is a lot on historical methodology, with a little Christianity and novels 
thrown in.  
 
It looks as if we were recommended books to read in the holidays. In the ‘Reading 
Log’ for 1960 there is the following list, presumably in the Easter Holidays – after 
which, having secured Oxford entrance, I did not return to Sedbergh.  
 
Recomended (Holidays) 

-   Biographies on Lord Melbourne (2) 
-   Life of William Cobbett 
-   Bryant – Years of Victory 
-   Trev[elyan] Social History 
-   H.W.C. Davies – Age of Grey and Peel 
-   Prose of Romantic Period * 
-   Hammond – Rise of Mod Industry 
-   T.L. Peacock “Crochet Castle” (v inventions) 
-   Marryat “Peter Simple” “Mr Midshipman Easy” 
-    
-    

Reactions to reading various books – not set texts. 
 
 In a small thin soft-back notebook called ‘READING NOTEBOOK – Clio’ I have 
made the following observations. I shall omit the summary of the stories of each, 
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which are quite lengthy – especially in the case of Jane Eyre (4 pages), and just include 
my critical comments (in original spelling!) It is interesting that although these were 
not the formal set books, there are marks on them which show that they were part of 
the course work.  
 
‘Jane Eyre’  
‘This story is mainly notable for its frankly revealing tone. There is no concealment, no real attempt at 
deceit, it tells in simple terms the love and feelings of a deep-thinking yet humble girl. All through the 
hardship and tribulation of her early years there is hardly any bitterness. There is a vein of humour in 
which Miss Brontë can look at herself in a detached way and smile wryly. This raises the story from a 
pitiful level. Religion and morals are brought into the story, but do not seem to strain possibility. 
Although we may feel that Helen Burns thoughts are advanced for a girl of twelve yet there is pathos 
and sweetness in them.  
 I found the death of Helen to be one of the most stirring passages in the book – it moved me to 
tears. In fact I enjoyed the account of her schooldays the most, although they made me feel an ingrateful 
wretch for being dissatisfied with House Food, heating etc. But it gave me a great sense of happiness to 
realise that there were sincere, humble, kindly, high-principalled women who thought deeply on the 
problems of life.  
 This is a truly amazing novel. Holding one gripped even by the most trivial events. The author 
seems to have maintained in most parts the two antagonistic principles laid down by Cecil as the main 
ones facing and necessary for a novelist. These are credibility, or the narration of events which could 
and might easily happen, and interest ie making these events interesting in themselves.  
MARK Alpha –– 
 
(Tip – I read the first part (10 Chaps) on the fells (Frostrow) above Sedbergh. I found 
that with the wind sighing through the heather above me (I was in a little valley by a 
stream) with only an occasional sheep staring down I could really enter almost 
physically in the spirit of the book.)  
 
‘THE SMALL MIRACLE’ Paul Gallico 
 
‘This is a touching little story of a boy peasant living in modern Assisi… [summary of 
one page]. This is an extremely simply told story. It does not delve into characters or 
situations. But it is a beautiful little miniature, with every tiny detail carefully and 
simply sketched in. A pleasant and satisfying story.  
Beta+++ 
(Note – I read this while taking a bath – quite satisfactory) 
 
‘The Old Man and the Sea’ 
 
‘I would call this a classic of the sea. It captures the feelings and innermost thoughts of 
a “unusual old man,” setting them in a background of excitement and hardship.’ 
Then there are two pages telling the story, but without any serious analytic comment.  
The mark given at the top is Alpha–––?–[I was clearly getting into the spirit of 
academic marking!] 
 
‘The Masters’ – C.P. Snow 
 
‘This is a fairly modern novel dealing with the workings of a college election.’  
There is no further comment, but in the back of my Brown Book for Winter 1959 
there is a note: 
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The Masters – C.P. Snow – “Gratitude isn’t an emotion, but the expectation of 
gratitude is a very lively one.” 
 

* 
 
 Another set of commentaries is contained in a hard-backed book entitled 
READING LOG 1960. (The second part of the book is headed ‘Thoughts and 
Ideas’).  
 
There are a number of extracts, commentaries and other materials as follows.  
 
My first commentary/criticism is on 16th January of The Spiral Road by Jan de Hertog. 
8hrs (presumably the time it took to read) is written at the head, and also v.g.  
‘A long book – but difficult to put down for a second – it deals with the lives and actions of a small 
group of people who find themselves called by some odd quirk of circumstance from Amsterdam to the 
steaming forests of Indonesia. It tells of the battle of men for their souls – of men being thrown and 
wrenched by the jungle wilderness – of the struggle of white magic – Christianity against black, of the 
faith of saints against leprosy. Of the will of man against lust desire and passion. Perhaps the 
characters Anon Zordager (and his wife Else), Willem and Betsy – one an alcoholic prostitute now a 
saint running a leper colony are too intense, are larger than life. Yet with its racing speed, its horror (of 
the man-degenerate Frolick and his ghastly fate) and its lunging, twisting inspection of thought it poses 
many problems – the problem of suffering – the nature of true faith and suggests several tentative 
answers.’ 
 
I can see that this book, particularly the battle between lust and Christianity, and the 
anthropological encounter with the wild and primitive, was just what I would have 
enjoyed! I still remember my heady excitement. I suspect I chose it for myself – I do 
not think the school would have recommended its steamy sensuality.  
 
 Nor would they have recommended the next book, which continued a theme of 
children’s stories and fairy stories which was an important part of my life from the 
Dragon Days onwards. This book was particularly relevant with its ‘return from the 
Raj’ theme which mirrored my experience. Note also the Christian flavour to the 
comments. It is interesting that I did not dismiss it as ‘sissy’ or beneath my age.  
 
The Secret Garden [No author given, but of course Frances Hodgson Burnet]  
 
‘On the cover this is described as a book that will appeal to girls of from 12-14 – undoubtedly but it 
would – I feel sure appeal to most people. It is a simple story – told in the simple language of a 
parable. And one can indeed imagine our saviour telling this story to the gathered children – it is so full 
of goodness, freshness and happiness.  
 Opening in India it describes the growth of a sickly, spoilt Indian orphan from a precocious youth 
into a natural, pleasant girl in the “secret garden” of an old Yorkshire manor-house. It tells also of the 
recovery of an ill, spoilt young boy who, by watching the garden change – by seeing the buds on the 
trees and by sharing the joy of living forgets himself and looks around him.  
 It is wonderfully fresh, vivid, enchanting, like a breath off the green moors around the secret garden 
that clears away some of the fetid air that hangs dripping in our brains.’ 
 
 The next book is one which I re-read several times and always delighted me. It is 
part of the ironic, satirical, theme which I am glad to see well represented in my 
reading in my last years – “Saki”, Oscar Wilde, Shaw and others.  
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Cold Comfort Farm  - Stella Gibbons 

 
An amusing book recounting the month during which a strong-willed young lady clears up the “muck” 
from an old-fashioned farm belonging to the “Dooms”. It is a take-off of all the more earthy and 
gloomy country stories – including such improbables as the moody Reuben, the lustful Seth and of 
course Great Aunt Ada Doom – a highly diverting story in which everything turns out for the best.’ 
 
There are then twenty-one pages of combined summary and analysis and 
commentary on Your God Is Too Small by J.B.Philips. Since this fits best with my 
readings and thoughts on religion and divinity at this time I shall deal with it there.  
 
    The next book, whose editor is not given, was called ‘Topics and Opinions’, a 
collection of articles. My summary is as follows.  

i.   On food-production – Fred Hoyle 
He says that if the world population stays the same as it is then by i) New methods 
(chemicals etc) – 50% and ii) Cultivation of equatorial forests (rich in sun and water = 
100% the world food could just about be sufficient.  

ii.   On the Appalling popularity of music – Constance Lambert 
-   he says that though the music of the B.B.C. is good it is everywhere – in ever 

pub etc – we cannot get away from it. Classical music is vulgarized etc – we 
feel sick when we hear Bach etc. 

iii.   History and the Reader – Trevelyan 
What it does – key to literature (Literature unlike music – allusive –rooted in the soil 
and its times), art and monuments of the past. Also raises and attempts to answer two 
great questions  
i) what was the life of men and women in the past ages? Ii) How did the present state 
of things out of past? Past for its own sake. 
 i) Enlarges mind and imagination imprisoned in the present. “we get glimpses of 
other worlds, human and faulty like ours, but different from our own, and suggesting 
many things, some of great value, that man has thought, experienced and forgotten. 

-   the motive of history is at bottom poetic 
-   - historians enthralled by the mystery of time, by the mutability of all things, 

by the succession of the ages and generations.  
ii) The light it throws on the present. – you cannot understand your country – or even 
your own opinions, predjudices and emotional reactions unless you know your history 
– certainly not other countries – we often have misconceptions – (Irish live too much 
in the past) 

-   we become wiser, if we study the problems of humanity in the past ages – can 
do so without predjudice – with knowledge of their outcome and consequence 
– cf present day problems i) Ignorance ii) Predjudice iii) No knowledge of 
consequences – more inclined to be broadminded – less at mercy of 
newspapers and films because we will realise no short cut to truth – the tangled 
skein of human affairs.  

-   - it is the duty of historians to make history as fascinating as possible – or 
rather not hide its fascination under learning.  

-   “the proper study of mankind is man” 
-   History is the cement that holds together all the studies relating to the nature 

and achievements of man” 
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iv) Life in other worlds Sir Harold Spencer 
-   what is essential? Oxygen – an atmosphere – water – nor extremes of 

temperature – if there are these conditions does life necessarily exist there? – 
origination of life on this planet – this planet came from the sun: no life (a 
single living cell could not exist there – too complicated a structure from a 
chemical point of view).  

-   History of earth 3,000,000,000 yrs approx. 
-   - did life develop spontaneously because conditions were suitable? Or a 

Creator? 
-   (no biologist has ever created life) – therefore we do not know the conditions 

necessary to make it develop spontaneously 
-   a) Solar system  
-   Mercury – devoid of atmosphere (too hot and cold) 
-   Jupiter and Saturn – no oxygen and water – also intensely cold – ammonia 

and marsh gas 
-   Uranus and Neptune – even colder – ammonia and marsh gas 
-   Pluto – probably not atmosphere so low temp that no oxygen or nitrogen – all 

small satellites – lost atmosphere – satellites of Jupiter – Callisto and 
Gannymede – but no atmosphere. Venus – hidden by a thick layer of clouds 
therefore difficult to tell – no proof that there is not water-vapour and oxygen 
– just cooling.  

-    
-   * 

-    
-    The book that perhaps influenced me most was J.B. Phillips Your God is Too 

Small (1952). In my last year at the school I took many pages of notes from the 
book. Here is roughly a sixth of my notes, just to say the great attention I gave 
to his arguments. It concerns a problem, of pain and sin, which has 
preoccupied me over the years.  

-    
-   x) What sort of people does God intend to be? 
-   - a complete reversal of conventional values. Beatitude.  
-   Happy are those who realise their spiritual poverty - they have already entered the Kingdom of 

Reality 
-   Happy are they who bear their share of the world's pain: in the long run they will know more 

happiness than those who avoid it. 
-   Happy are those who accept life and their own limitations: they will find more in life than 

anybody.  
-   Happy are those who long to be truly 'good': they will fully realize their ambition.  
-   Happy are those who are ready to make allowances and to forgive: they will know the love of 

God.  
-   Happy are those who are real in their thoughts and feelings: in the end they will se the 

ultimate Reality, God.  
-   Happy are those who help others to love together: they will be known to be doing God's work.  
-   -  
-   - God is here providing the key to the world's happiness - imposing the true order.  
-    
-   5. What are we to make of pain and disease, injustice and evil? 
-   - Christ accepted them as part of the stuff of life - he promised enough courage and joy to 

overcome these things. 
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-   - no explicitly explanation of the existence of pain and evil.  
-   - implied facts. 
-   (a) The "breaking of the rules" means suffering 
-   - the operation of self-love on a large scale - therefore widespread "infection of suffering" 
-   - only way out - re-centre our life on god.  
-    
-   (b) "Definitely spoke of a power of spiritual evil." 
-   - whether a fallen angel or the effect of cumulative selfish living - there is a Satan 
-   - evil not a mere perversion of good.  
-    
-   X Further Basic Questions 
-   What is the truth - about sin and forgiveness? 
-   - the more we feel God - the more we feel sin & failure.  
-   i) We are not concerned with "artificial" guilt or sin.  
-   - promoted by conscience - certain standards and taboos 
-   - the proud and correct feel "right with god" - the sensitive and humble feels hopeless for the 

wrong reasons 
-    
-   2. We are not concerned with mere comparison with perfection.  
-   - he does not intend us to feel continuously humiliated compared with him - feeling of 

inadequacy quite different from "conviction of sin" 
-    
-   3. Not concerned with mere humiliation 
-   - but i) When a man sees the vast designs of God in life and observes his own cheap little 

discordant effort of his life - real conviction(1955) 
-   ii) When a person suddenly realises the hurt he has done to others by his own self-centredness 
-   iii) - you may see in someone else the sort of person you might have been  
-   iv) - self-centred and evil people fear the good.  
-   - when the sense of strength and goodness touches a man - he is convicted of sin - when 

Reality breaks in 
-    
-   XI. Christ & Sin 
-   - man when he feels sin wants to atone 
-    
-   - love is a prerequisite of forgiveness "Except ye from your hearts forgive everyone his 

trespasses neither will my father forgive you..." 
-   - refusal to harbour truth and love makes reconciliation with God impossible.  
-   Wherever and whenever Christ appeared evil would clash with Incarnate Good, and whether 

it was a cross, a hangman's rope, a guillotine, or a gas-chamber, Christ would choose to 
accept death for humanity's sake.  

-   - We see in God's desire for atonement a change from JUDGE to Lover and Rescuer 
-   - let a man once see his God Down in the arena as a Man, suffering, tempted, sweating and 

agonised - he is a hard man indeed who is untouched.  
-    

 
 The next book is Surprised by Joy by C.S. Lewis followed later by the same author’s 
Screwtape Letters. I found Lewis particularly interesting  not only for his 'Narnia' books, 
but for his attempts to explain sin, temptation and inspiration. His account of his 
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boarding school education was particularly relevant, and here are my notes on that 
book, and brief notes on his Screwtape Letters.  

 
Surprised by Joy (1955)- C.S. Lewis 
 
i) The first years.  
"Happy, but for so happy ill secured" - Milton 
 
b.1898 
- from the age of 1-7. His parents completely different from each other and him. Lewis - passionate 
Welshman, Hamilton - tranquil intellectual 
- no religious teaching - read and wrote widely - great interest in 'Romantic' stories Morte D'Arthur 
etc - his stories of animal-land without beauty.  
 
BUT 3 touches of Joy (stabs)  
1) When his brother brings in a little garden on a tray. 
ii) When he reads "Squirrel Nutkin" falls in love with Autumn. 
iii) On reading some Longfellow 
"I heard voice that cried,  
Balder the beautiful,  
Is dead, is dead –" 
 
- Stabs of Joy  (different from happiness)  
 
Joy - only common thing with Happiness and Pleasure - anyone who has experienced it would want 
to experience it again. 
- almost a particular kind of unhappiness or grief - anyone who has tasted would even exchange it for 
Happiness or pleasure.  
- in these experience - surprise and sense of incalculable importance - something in "another 
dimension" 
- a sensation of desire - but before I knew what I desired, the desire itself was gone, the world only 
stirred now by a longing for the longing that had just ceased.  
 
II CONCENTRATION CAMP 
 
Relating his terrible years when a boy of 8-1§0 at a 15-boy school in Surrey. The headmaster 'Oldie' 
was probably insane and the whole effect was useless for the intellect - he does not learn anything - but 
it is here for the first time that he takes some interest in religion. the two contributions of the school 
were.  
a) They - like his father's increasing rhetorical and passionate anger - drove him to comradeship with 
his brother and friends.  
b) It shows that the present and immediate do not matter so much. At the beginning of a term 'hope' 
and 'faith' are gratified - teaches you to live by hope and faith - beginning of term as hard to realise 
holidays as heaven.  
- learned not to take present things on their face value.  
 
III Mountbracken & Campbell 
- natural result of a boarding school - children grow up strangers to their next-door neighbours.  
[Here the notes on this book end] 
 
Screwtape Letters (1942) - C.S. Lewis 
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Screwtape - Uncle - a senior tempter 
Wormwood - a junior devil on earth who is having a difficult time to tempt a man.  
 
- it comes from Lewis's own conscience about 1940 - LETTERS 
 - he makes the man meet the wrong sort of people 
- try and make him feel "What a good boy am I" - make the man feel he is doing well.  
- insidious temptation to Parson - adapt the Christian faith to the congregation.  
- by having a favourite collection of psalms & lessons - stops any truth trying to break through.  
- everything upside down "Our faith which art below" 
- attacks the Christian just after he has been converted.  
- makes him proud ((ref 7 deadly sin) 
- technique - suggest improper thoughts - PROUD 
 
 There is then a detailed account of an article of Herbert Butterfield’s ‘The Role of 
the Individual in History’, in History (February, 1955) which I shall deal with under my 
account of my history reading, below.   
 
 The next book treated is The Nun’s Story by Kathryn Hulme. 
 
I interpret the book and add my own feelings at the time, which makes the summary 
more interesting.  
 

The Nun’s story  - Kathryn Hulme 
‘”The spirit bloweth where it listeth” was well known to Wordsworth and all of us at times feel a sudden 
uplifting – a sudden clearing of the mist before us. Perhaps I am more fortunate than some – but not many I feel 
– in that I can turn on this spirit by the use of a magic formula – books. I took up the above book in order to 
renew again my failing strength and it succeeded. I am refreshed.  
 The bare outlines of the story they are confined within the years 1929-42 and the space in which the 
talented and strong-willed Belgian girl Gabrielle Van der Mal attempts as Sister Luke to live a life of increasing 
perfection as a nun in an order. [Further page of description of content… - including mission work in the 
Congo]. This is in the category of books which stimulates – which forces the brain to answer or seek to answer 
many questions. I felt that as I read. Unfortunately since I read it – only two days ago – I have read a different 
kind of book – Ben Hur. This leaves with a kind of drowsy aching sadness. [Shades of Keats – Alan] It does 
not stimulate to action but fills with sadness and a desire to be treading again its golden pages. But I will try to 
recapture some of the purity and goodness and positive advice I received from the first novel though it is hard to 
shape it into words.  
 The order is seeking perfection in its members – but what is the perfection? It is perfect obedience and 
discipline. From the first the postulants are taught to be ruthlessly self-critical to watch their every action and 
even motive and try to attain to perfect humility. “It is a life against nature” in which hardly a personal feeling 
or emotion is allowed. Friendships must be shunned, even love for certain surroundings must be stifled and 
broken. Disobedience as a symbol of pride and individuality was punished harshly – the aim was to lose oneself 
in the community to become a praying, passionless, devoted, Christlike nun.  
 The first question which arises is – what does God want of us? How far does he want us to go? Does he 
want us to belabour ourselves – to torture ourselves to perfection – must we a) give up the world? ) Not marry – 
chastity – here the cataloging cannot go on because it is obviously unsatisfactory to try to do it like this. The big 
lesson is – we are not perfect – but each day of our lives we should look back over our day and attempt to pull 
ourselves laboriously towards perfection. In the end our every thought and action should be automatic – we no 
longer exist as ourselves but are living Christ’s – every vice of the world should leave us untouched.  
 For the Nun in the story this was too much. She could understand God’s ways up to certain point – even 
such strange acts as the giving up leprosy to a saintly man who had given up his life to their care. Often we ask 
with her Why? And this is one of the virtues of the book it makes us question with her whether the basic 
principles of the whole order are sane. She fails to suppress her whole individualism, her desire for instance to 
help others despite her mother superior’s orders. Therefore she decided she must abandon the life – perhaps her 
bravest deed. This is a deeply-moving and penetrating study of human conflict.’ 
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 The next book, or at least the analysis, was clearly written in the school 
sanatorium, for it is headed ‘San – 12/3/60’ – I was ill quite a bit that last term. It is 
an analysis of Ben-Hur by Lew Wallace. 
 
 ‘This is in many ways a contrast to my lst book The Nun’s Story. It is full of splendour and force 
of the epic story of the roman Empire during the life of Christ. It is, however far traveling, a closely 
knit story – for there are threads such as the emergence of Christ or the life of the wiseman. [There is 
then a two page narrative of the story – woven around the life of Christ.]  
The story is lively and deep-flowing and there is a peculiar unity about it – it seems to knit itself 
together well. At times it is very moving – painting a strong picture of family events and daubing them 
with previously unnoticed colours. The style is vivid – the painting is of a wide and sweeping nature. 
But after the Nun’s Tale it all seems, except for a few passages, rather shallow. There is no deep 
probing into human motive or character. Ben-Hur or Messala even never attain a clear picture in our 
mind. Despite this it is a moving and most enjoyable and thought-provoking epic.’ 
 
    There is then a brief analysis of a newspaper, as follows.  
 
NEWSPAPER 
 
29th/2/60  - times (of May 1959) 

-   Road Accidents  
2x people killed by dangerous driving than other forms of murder yet no punishment or social disgrace 
– why? 

i)   Reckless irresponsibility but not criminal intent 
ii)   We might one day do it – too near us 
iii)   More difficult to lay the blame exclusively 
iv)   Lady Wootton “middle classes won’t condemn since which to which they themselves 

confess” 
Writing for the Radio – the especial problems and also rewards for those who write in this medium. It 
restores drama to its Elizabethan stage – where words are the central theme – where there is no 
localization.  

-   Marlow, Shaw and Noel Coward good in the wireless (they use words for their own sake) – 
Sh[akespeare] though attractive in his poetry – wrote for the stage 

-   Discussion and fantasy very suitable – dialogue can carry a play-without extraneous sound 
effects.  

-   - with its freedom localization the loudspeaker encourages imaginative writing. (viz Under 
Milk Wood) shows the ability of the microphone to leap from place to place – mood to mood 
– time to time.  

 
 The next book is one which had a very considerable effect on my life, South Wind by 
Norman Douglas. This was recommended to me by Andrew Morgan I think because 
he felt that it would provide a corrective to my rather puritan upbringing and 
evangelical Christianity. I had long thought that I read it as holiday reading – Andrew 
used to suggest a book for us to read in the holidays. But I see from above that I read 
it during my last term.  
 

SOUTH WIND         - Norman Douglas 
 
‘There are two aspects to this book. The external warmth and the provoking conversation. It deals with 
the life on the Island of Nepenthe in the Mediterranean during the visit of an Anglican bishop Mr 
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Heard. It is “full of the warm south – the true the blushful Hippocrene with beaded bubbles winking 
at the brim.” Full of the heat, of the restless South wind which fans the vine-clad mountains rising 
from the deep blue sea up to the deep blue vault of the heavens.  
 Under the influence of this climate life is pleasant and the principal characters are able to indulge 
in leisured conversation. Certain passages of this conversation have struck me – either for their 
shattering heresy or their innate good sense and here are some selections.  
 ‘Sums up effect of book: Something had been stirred within him; new points of view had floated 
into his ken … The structure of his mind had lost that old stability; its elements seemed to be held in 
solution, ready to form new combinations.’ 
 
EDUCATION   
 
p.48 “A sound schooling should teach manner of thought rather than matter.” It should have dual aim 
– to equip a man for hours of work, and for hours of leisure… As regards the first, we cannot expect a 
school to purvey more than a trip of general principles. The second should enable a man to extract as 
much happiness as possible out of his spare time. The secret of happiness is curiosity. Now curiosity is 
not only roused; it is repressed … How much time is wasted! (on say) Mathematics … as a training 
to the intelligence is harmful: it teaches a person to underestimate the value of evidence based on their 
other methods of ratiocination [the process of reasoning]. It is the poorest form of mental exercise – 
sheer verification; conjecture and observation are ruled out … useless to the ordinary man … [if you 
mention utility of Isaac Newton don’t forget it was preeminently his anti-mathematical gift for drawing 
conclusions from analogy which made him what he was. …Surely all knowledge is valueless save as a 
guide to conduct. (- should be more down to earth – physiology, juris-prudence, sociology) 
“I think modern education over-emphasizes the intellect. You cannot obtain a useful citizen if you only 
develop his intellect.” 
 
2. (p 81) 
-The Need for a universal language 
“What a pity that Latin, a scholar’s language, was ever abandoned! Knowledge would gain by leaps 
and bounds. There would be cross-fertilization of cultures. Men have lost sight of distant horizons. 
Nobody writes for humanity, for civilization; they write for their country, their sect; to amuse their 
friends or annoy their enemies. …(there is a tendency at work at the moment needing synthesis) 
mediaeval minds knew many truths hostile to one another. All truths are now seen to be independent.  
 
3. Contrast of North and South 
We have only a certain amount of energy at our disposal. It is not seemly to consume every ounce of it 
in contest with brute force (as North). Whatever fails to elevate the mind is not truly profitable. Tell 
me, sir, how shall the mind be elevated if the body be exhausted with material preoccupations’. (as in 
N) – battle with elements – clothing, heating, housing, food etc.  
BUT living in our lands, men would have leisure to cultivate nobler aspects of their nature. In the 
Mediterranean lies the hope of humanity.  
 
4. Pleasures watered down.  
This lust of handling (everything) – what is its ordinary name? Democracy. … Men have learnt to see 
beauty here, there, and everywhere – a little beauty, mark you, not much! They fail to realize that in 
widening their capacity of appreciation the dilute its intensity. They have watered their wine.  
 
5. Why do politician’s exist.  
….That venerable blunder (the perfect state): to think that in changing the form of governments you 
change the heart of man. Conceive, now, the state of affairs where everybody is more or less employed 
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by the community – in some patriotic business or another! It would be worse than the Spanish 
Inquisition! Nothing could save him under socialism.  
 
6. Oblivious to others opinion.  
“Do not be discomposed by the opinions of inept persons. Do not swim with the crowd. They who are 
all things to their neighbours, cease to be anything to themselves. A man’s best weapon is his intellect – 
a weapon must be forged in the fire (of tribulation). It must also be untarnished (clear) 
“What is all wisdom save a collection of platitudes? …None the less these saying(s) embody the 
concentrated experience of a race, and the man who orders his life according to their teaching cannot go 
far wrong. But Has any man ever attained to inner harmony by pondering the experience of others? Not 
since the world began! He must past (sic) through the fire.” 
 
7. Life on Nepenthe >< England … its effects.  
“Life here is intense, palpitating, dramatic – a kind of bloodcurdling farce full of irresponsible crimes 
and improbable consequences.  
The scenery of Nepenthe its effect. The bland winds, the sea shining in velvety depths as though filled 
with some electric fluid, the riot of vegetation, these extravagant cliffs. …Northern minds seem to 
become fluid here.  
There is something in the brightness of this spot which decomposes their old particles and arranges 
them into fresh and unexpected patterns. That is what people mean whey they say they discover 
themselves.  
 
8. The 10 commandments.  
 
Thou shalt not steal.  
Honour they father and thy mother etc. 
“They are inappropriate for modern life; their interest is purely historical. We want new values. We 
are no longer nomads. Industrialism has killed the pastoral and the agricultural point of view.  
 
9. Insignificance of life.  
 
Our lives are perfectly insignificant, aren’t they? We know it for a fact. But we don’t like it. We don’t 
like being of no account. Consequently we invent a fiction to explain away that insignificance – the 
fiction of a person overhead everlastingly occupied in watching each of us.  
 
10. Laws of morality – change? 
Granted it changes slowly. Because the proles whose product it is change slowly. Cf. intellectuality 
product of the upper sections of the community. 
Morality changes.  
All morality is a generalization and generalizations are tedious.  

-   why should we approve or disapprove of anything that does not affect us? 
 
11. Greek beauty 
Mystery, authority – lasting.  
(everyone respectful) 
 
12. Progress and civilization 
Do they mean more than – there are perpetual readjustments going on. They are supposed to indicate 
an upward movement, some vague step in the direction of betterment which, frankly, I confess myself 
unable to perceive. What is the use of civilization if it makes a man unhappy and unhealthy? The 
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uncivilized African native is happy and healthy. The poor creatures in the slums of London are neither! 
I glance down the ages and see nothing but – change! 
 
Progress is a centripetal movement, obliterating man in the mass. Civilization is centrifugal; it permits 
the assertion of personality. Progress subordinates. Civilization co-ordinates. “You might call 
civilization a placid lake – and the other a river or torrent.” 
American – PROGRESS 
The old world  - CIVILIZATION 
 
13. Temperance – of prime virtue? 
Exercise of our faculties and organs in such a manner as to combine the maximum of pleasure with the 
minimum of pain” 
 
14. Difference between North and South 
North – That is wrong – ethical note. 
South – That is not pretty – aesthetical note.  
 
The almost hysterical changes of light and darkness, summer and winter. Which have impressed 
themselves on the literature of the North are unknown here. Northern people are prone to extremes. The 
Bible is essentially a book of extremes. It is a violent document. – but no passage commending the 
temperate philosophic life yet “temperance – all the rest is embroidery” 
 
15. Apples 
I don’t like apples in any shape. A sour kind of potato I call them. They eat an awful lot of apples in 
our country. Apples ought to be taxed. They ruin the female figure. I’m not sure they don’t sour the 
character as well. “ 
 
16. ENGLAND from NEPENTHE 
- How would it compare with the tingling realism of Nepenthe? Rather parochial, rather dull)?); grey-
in-grey; subdued light above – crepuscular emotion on earth. Everything fireproof, seaworthy. Kindly 
thought expressed in safe unvarying formulas. A guileless people! Ships tossing at sea; minds firmly 
anchored in the commonplace. Abundance for the body, diet for the spirit. The monotony of a nation 
intent upon respecting laws and customs. Horror of the tangent, the extreme, the unconventional. God 
save the King.  
- in the South the canvas is overloaded.  
 
Quote from ‘Nation’ 
Mr Douglas uses the island of Nepenthe in the Mediterranean, with its suggestive 
landscape, its persistent south wind, and its peculiarity of remoteness and strangeness  
for extricating the original, the perverse, the striking and eccentric in attitude or 
theory”. 
 
 Looking back now, fifty years or more later, I can see how exciting and de-
stabilizing this must all have been from my experience in Sedbergh. I had already 
experienced a little of Mediterranean culture in northern Italy the previous summer 
on my tour. And of course Assam was a land, certainly in my imagination, full of the 
warmth and craziness of Nepenthe. So not only were my senses aroused, but also my 
puritan religious absolutes were challenged. Bracing stuff. 
 
 The next is a short summary of an article ‘Portrait of the Beatnik’ by Caroline 
Freud in the journal Encounter. [The term beatnik was coined in April 1958, according 
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to Wikipedia]. This is relevant to the wider theme of the pop/rock revolution dealt 
with elsewhere.   
 
‘The beatnik is a luxury product, the revolutionary who offers no threat, the rebel 
without percussion – who shock and scandalizes without causing a repercussion – it 
enjoys the support and recognition of the society it flaunts – the middle-class 
 
meaning “the beatific one” not ‘beat – downbeat or ‘liked’ 

-   ideal – “cool hipster” the man who is “way out”, who doesn’t “whig” care 
 
language cut to maximum – soul of brevity – 
“sets the scene” – tells a story 

-   “gigs” = when he works.  “floats” when he’s drunk. 
-   “grazes” when he’s drunk. “bends” when tired 
-   ‘Dig’ = yes Drop (dead) = no 
-   chick = girl    cat = boy   “pad” his shack 
-   light up on muggles = smoke marijuana – “search for the inner luminous 

experience” 
-   “way-out” designs = real cool 

-   “hustle” = do paid work (should never do this) 
-     
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The tools of reading and writing 
 

General overviews of how to approach reading and writing 
 

 Until I started going through my notebooks, I would have said that we were very 
much left to our own devices – given things to read and write about and then 
corrected when we made mistakes. Perhaps we were given the odd talk about style or 
suchlike, but on the whole I did not remember anything about formal instructions on 
the tools of thought in application to reading and writing. It now turns out I was 
wrong.  
 One of the extensive sets of notes I made on general themes was from a book by 
Hadley. There is a hard-back brown notebook entitled ‘Style and Appreciation’.  
 This starts with 6 pages of notes on W.Hadley “Comprehension and interpretation 
for 6th Forms”. Since the methods here became so important and internalized, I will 
give a small part of the notes I took from Hadley.  
 

(i)   Process for paraphrasing. (a) Read through 2 or 3 times (b) Make full 
notes of the chief points in the passage. (c) Write the answer (by 
adhering to the notes and not following the passage) 

          (ii)        Précis  
(A)     Actions – (a) Read through passage several times (for the meaning) (b) Supply 

a title (short + snappy) (c) Underline – or copy out the main pts. (d) Make a 
rough draft (if time) (e) Make a final draft (compression if necessary).  

(B)     Style (i) No padding. (ii) Not many illustrations. (iii) Do not “….” Unless there 
is good reason for it. (iv) Add nothing. (v) No corrections.  

 
(ii)   Paraphrase (i) Same reading through. (ii) Add no idea, omit none (iii) 

In old piece – change only the archaic, syntax, word order (iv) 
Figurative expression – perhaps modernized?  

(iii)   Comprehension (i) No reference to other passages relevant, just the 
passage that you are dealing with.  

(iv)   Related Themes (i) Read thro’ 2 extracts – to get a general impression 
(ii) Read through each carefully. – put down notes under a certain 
heading (from each passage) (i.e. Method of treatment, literary 
devices etc.) 

(v)   Metrical Forms Six Main types of [Here I will just give the main 
types, though the original has examples of each with symbols for 
the stresses etc.] (a) disyllabic – iambus, trochee, spondee (b) 
Trisyllabic (give greater rapidity or lightness to the verse) – 
anapaest, dactyl, amphibrach 

(vi)   Blank Verse – introduced in 1557 by Earl of Surrey – influenced 
Shakespeare, Marlow, Cowper, Wordsworth, Milton (Comus, 
Samson Agonistes etc), Shelley, Keats, Coleridge, Tennyson, 
Browning, Mathew Arnold.  

(vii)   Heroic Couplet – rhyming couplet – iambic pentameters – 
“Canterbury Tales” – first example – a free type – freedom – 
rhyme – brings it to a close. Then Pope – less flexible – Dryden – 
satire (Absolem and Achitophel) – Perfected couplet – vehicle for 
satire and didactic poetry (favoured epigrammatic terseness) – later 
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a return to freer forms. Elizabethans – Flexible (Waller – Edmund 
– centre of change in taste) 

(viii)   Stanzaic Forms (I) Spenserian stanza – first used in the Faerie 
Queene – consists of 8 lines of iambic pentameter followed by a last 
line – Alexandrine of 6 ft (rhyme ababbcbcc (Byron adherent). 
Ottava Rima – Italian origin – 8 iambic lines of five ft abababcc 
[Byron – Don Juan] ababcc 
Ballad Verse – Hymnals [alternate lines of 3 or 4 iambic feet. – 
simplest and the most natural of metrical forms; - minstrels used it. 
Octosylabic quatrain – 4:4 

(ix)   The Sonnet Strict sense – octave abba abba followed by a sextet cd, 
cd, cd, or cde cde   1557 Tottel’s Misselany – V. Imp. Petrarch – 
wrote sonnets (for Laura) – becomes a dramatic cliché (situation) 
(remote, cruel mistress). The later Elisabethans – freer sonnet form 
– ababcdcdefefgg – Milton, Wordsworth, Keats reverted to the 
Italian form. Rossetti, Mrs. Browning, Rupert Brooke.  

(x)   Other Verse forms (i) lyric – short poem dealing with some single 
thought, feeling – musical effect – long harmonious vowels and 
avoidance of harsh consonants. – subjectivity (essentially an 
expression of the poet’s own thought and feelings. Contrast – 
objectivity of traditional ballad story. (ii) elegy – lament for the dead – 
poem solemn, longing for something no longer present (Grey’s 
Elegy…’) (iii) Ode – a rhymed lyric – generally dignified in feeling 
and style – dealing with exalted or meditative theme – Pindaric 
Ode “Gray’s Band” (See Modern English usage) 

(xi)   LITERARY DEVICES.  Figures of Speech (i) Simile – variety of 
comparison “strong as a lion” – exaggeration “Life, like a dome of 
many-coloured glass stains the white radiance of eternity” [Has 
remained a favourite quote from Shelley since then!] (ii) Metaphor – 
implied simile (hinted comparison) – very common. (iii) Allegory – a 
long, sustained metaphor. i.e. human life represented as a bridge 
over a raging torrent (Parable, fable) (iv) Personification – human life 
given to inanimate objects. (v) Metonymy – avoids ordinary or 
commonplace by naming object “scepter and crown” = king. 
Synecdoche – “A fleet of 50 sail” i.e. ships (vi) Transferred Epithet  - 
imparts emphasis – unusual order of words. “The ploughman 
homeward plods his weary way”. (vii) Zeugma – single word refers to 
two words or clauses i.e. “My friend took his leave and my 
umbrella”. (viii) Antithesis – opposition of ideas – not used too much 
(Marked feature of 18th Cent) (ix) Oxymoron – extreme paradox. “An 
open secret’ (x) Epigram – formerly on a sephulcre or monument – 
brief (Pope often) – “In the midst of life we are in death”.  (xi) Irony 
– intended meaning opposite to that expressed by the words 
(revealed by tone) (xii) Sarcasm – the opposite – true meaning 
expressed in bitter or contemptuous words. (xv) Hyperbole. 
Deliberate exaggeration – no attempt to deceive. “They saw battle 
in his face: the death of armies on his spear.” (xvi) Litotes – 
deliberate understatement “no mean achievement” (xvii) 
Euphemism. – death ‘gathered to our fathers’ (xviii) Circumlocution – 
cloak small statement in a roundabout way – “feathered tribe” – 
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birds. (xix) Consonance “Raging rocks and shivering shocks” (xx) 
Onomatopoea “Dry clash’d his harness in the icy caves” (xxi) Rhyme 
and Rhythm. Rhyme – unifies the stanza, adds point to the couplet – 
not necessary. Rhythm is necessary.  (xxii) Repetition – means of 
emphasis. “A horse! A horse! My Kingdom for a horse!” defects 
Tautology – A great big dog;  Plonasm – a new innovation. (xiii) 
Cliché – “made the supreme sacrafice” (xxiv) Climax – rising, anti-
climax (bathos) – often humorous 

 
 The above is a priceless set of tools for the middle class Englishman; the whole of 
this analysis is really like a tool kit for ruling the world through talk, the treasured art 
of rhetoric and logic and expression. I had not remembered how much I had been 
taught about all this.  
 Above all we were being taught about Irony, for after other definitions, there is a 
number of pages on the question of Irony, which is in another hand and hence 
probably not from this book.  
 
 

* 
 

    There is another set of notes, clearly from a book (which became part of a famous 
dispute with Mathew Arnold, who wrote a book of the same name).  
 
CULTURE AND ANARCHY  (Frederic Harrison) 
 
“The 2 Kinds of Poetry” 

-   Romantics 
-   Classical 
-   - difference between collapse – poise, abandon – control, narrow – wide angle 

of vision 
-   - narrow king [sic – dyslexia?] will not stand irony 

FICTION – criticism of 
-   character-drawing, plot-making – not far enough  
-   really the aim should be to assess the quality of the mind 
-   a novel can fail in parts but succeed as a whole 
-   should not call up by ready-made phrases a prepared ideal.  

 
The Essayist 
Then + Now  
Lamb altered and expanded the style. – affected the reader’s attention is drawn to how 
L says a thing not what he says.  
Lamb charged it from serious to irresponsible attempts to be funny (viz Hilaire Belloc) 
Imagery  
Two kinds 
Strikingly apt and illuminating v Contrived, Literary 
 

* 
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   As well as these there are a set of other notes taken from a mixture of lectures by 
David Alban and other sources. This looks like a lecture. (In the same book on Style 
and Appreciation). 
 
“WIT” (See ‘S’ level: Wed) 

i)   Has speed - gives it its effect by surprise – an intellectual surprise – a) by 
distortion b) Unexpected 

ii)   Province – ideas and words. (nothing physical) – are they trivial. – 
illumination – speed – trivial/serious – surprise –  

iii)   A play on words – wit on assonance.  
iv)   Take one side of truth of original and shakes us with a fragmentary truth – 

same sound as original (“Genius is an infinite capacity for taking pains”) – 
quite serious and good.  

v)   Accusing him of something you do yourself – “a petty sneaking knave” – 
he is condemning himself – though he does not know it – IRONY – notice 
economy – a serious statement 

vi)   Lies in distortion – not profound – lighthearted – a piece of fallacious 
argument 

vii)   Heroic couplet – very useful vehicle. Illuminating – it is human nature to be 
on the side of the force in power – profound – irony (satirical) – sardonic.  

viii)   Illumination by comparison – not much connection – tragic, bitter, statement. 
– he was not given another chance – childish curiosity has to be restrained. 
Quality of meaning and originality (in contrast) – grim 

ix)   Ironical snap at doctors – because they are butchers – the whole thing is 
loose – the level of truth is very low.  

 
Again there is a great deal of attention paid in my learning to wit, irony, satire etc. 
This was all very valuable for the middle-class Englishman, wherever he went. High 
Table and promotion, depended above all on ‘wit’.  
 

* 
 

 There is then a short piece on:   
‘Metres in poetry’, showing with the use of the symbols ‘u’ and  ‘-‘ the difference 
between iambic ft, anapaest, trochaic and dactyl.  
 
The next page I have copied out two partial lines as follows: 
 
Under Milk Wood [Dylan Thomas] 
 
…. The sloeblack, slow, black, crowblack, fishingboat-bobbing sea. 
…. In the snouting, velvet dingles.  
 
 

*  
 

 On p.85 of the same notebook there is one of the few pieces I have yet found on 
the methodology of writing which we were usually implicitly learning. Writing was my 
great weakness throughout – constant comments said the ideas were good, but the 
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essays not well planned and the expression clumsy and wooden. I am not sure 
whether the following was a talk by one of the masters, or taken from elsewhere.  
 
“How to write an essay.” 
 
I. ‘The beginning of an essay’ 

(a)   An apt comparison – good 
(b)  Make a connection with the rest of the essay 
(c)   To indicate to the reader the way in which your mind is going to work –> the 

general problem.  
(d)  Don’t begin by repeating the question (inverted from question to statement).  
(e)   Define the terms of question.  
(f)   Control your knowledge.  
(g)   Do not start with one of the main points 
(h)  Do not confuse prefatory material and main body material.  
(i)   Make up your mind about the shape of the sentence before you write it.  

 
This is all useful advice and it is a pity the suggestions did not continue into the rest of 
the essay. In fact, what I have learned looking back, is that like any craft one has to 
learn it strictly and carefully and self-consciously. But once (in my case some 30 years 
or more later) it is internalized, like learning to play the piano, paint, or fish, it 
becomes instinctive and the less thought about the better.  
 

* 
 

  I have come across another soft grey notebook headed “Style and Spelling” – Clio. 
Here are some extracts, to give its flavour.   
 
‘IRONY  (in Lear) 
DRAMATIC IRONY – Actor not aware “Keeps your grace no better company?” 

-   Irony of meaning coming from whole play. “I cannot wish the fault undone – 
the issue of it being so proper” 

IRONY OF MEANING – truth comes from the wicked – meaning unexpected 
quarter “I would fain learn to lie” – Truth from Fool, Goneril, Edmund 
Irony of Circumstance – Edgar sane but pretends to be mad 
Lear – he has a lot to say “What is the meaning of the play?” – he puts the truth 
where you least expect it.  
Lear “Who am I?” – Fool “Lear’s Shadow” 
 
IRONY 

-   use of words 
-   - between the two plots. 
-   - you can see this only after reading through – diff speaker – audience “What 

has your grace no better company” 
-   Irony of fate – we never get what we want until we’re past wanting it [Hardy] 
-   - nothing will come of nothing 

 
 There are notes for a talk by David Alban on  
“Use your imagination" 
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What is the imagination. 
ii)   Tone – when answering this sort of question – do not issue final statements – 

but discuss – suggest sensibly. [The conjectural method as I might teach 
my undergraduates – some humility.] 

iii)   SUBJECT – Imagination in relation to writing (ideas put down on paper) 
i)   What kind of imagination do we find in a poet?  
(Secondary) (a) Creative imagination – an impulse. What goes to it 
                     (b) Perceptive (understanding of nature of) – see something more 
clearly (Primary) 
- what does it consist of? [The original is in the form of a branching diagram, 
which is here reduced to text.] 
REASON – Experience, Intelligence comes from i) Observation [noted with 
asterisk above] Poet needs “organic sensibility” – sharpness of senses. / The 
memory can move both ways – memory and conjecture connected.  

-   MEMORY – Impression, Retention, Recollection 
 
 INTUITION  - feeling  
 
Observation – MEMORY –  
Impression – 1. “Organic sensibility” 2. Intellectual Power (This determines 1 – it 
manipulated and correlates the rest) 3 Interest (power) therefore Attention (from 3)  
Retention – (once you get a good impression - you will retain it) 
Recollection  
 

* 
 

 In the hard-backed notebook on ‘Style and Appreciation’, p. 27v, there is a 
diagram to show the IMAGINATION. It is done in the form of a branching 
hierarchical diagram which I have tried to turn into consecutive text as best I can. 
The first division is between the Perceptive (Receptive) and the Creative (Active).  
 
Perceptive is then divided into Reason and Intuition. 
 
Reason – Experience, Intelligence, Observation –  
MEMORY – Impression, Retention (note: the retentive faculty is usually good – but it 
depends on the impression), Recollection (Will) – needs training – a persistent effort.  
 
Under Impression there are various heads: 
Interest (a natural response of the mind – curiosity) 
Attention [These are joined together to lead to…] 
The Will (artificial interest) – concentration (centering of our powers of mind round a 
certain thing) Coleridge thought 1. Imagination both kinds 2. Sense of musical delight 
3. Self-projection (See Sh. Def of Poetry) 4. Quality of imagery.  
Organic sensibility 
Intellect – analytical part (sorts the impressions – comparative) – Grt faculty of Shelley 
+ Coleridge.  
 
Creative (Active) 
- creating of an equivalent of something based on what your mind has seen. Not an 
exact reproduction  
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Desire – to communicate, Express (release) – to make – impress (others) 
 

* 
 
 In a hard-backed notebook on ‘Style and Appreciation’ just before (p.37) an 
analysis of ‘The Tempest’, there was a page headed ‘How to Approach a Play’. 
 
DRAMATIC QUALITIES? “willing suspension of disbelief” 

-   Probability, Natural, Characterization, Spectacle, Unity (dramatic).  
-   CAN IT BE READ? “a play read can move the mind as a piece of literature – 

poetry, style, meaning.  
 
    In the hard-backed notebook on ‘Style and Appreciation’, p.78 some notes, 
probably taken from advice by David Alban.   
 
Don’ts of Style 
 

1)   Do not put in obviously.  
2)   A quotation must be right (100%) 
3)   Or allude to it 
4)   Don’t have: ‘Therefore…’ or ‘We can easily see that’ 
5)   Do not be too sure of yourself – there are probably several different answers.  
6)   Do not generalize.  
7)   Do not exaggerate in written work.  
8)   Never use words you are not sure of.  

 
Contexts 

-   Where does it take place? 
-   Its place in the plot. 
-   Act I scene II etc – place.  
-   What has produced it? 
-   Who is it ad[dressed to] 
-   Comment on it – irony, Sh. – what does it show in plot – what does it show in 

character (lover?, courage etc) 
-   What happens after it? 
-   Quote as much as possible “another part of the island” 
-   Explain obscurities 
-   Bring an image to the mind in the place “the banquet scene” etc.  
-   - the purpose? 

 
RHYTHM 
 
+ / - uu/ -uu/ - dactyl  - Fast    “The assyrian came down …’ 
/-u/-u/ - troachee - bouncy 
/u-/u-/ - iambic – reflective ‘Grey’s elegy in a country churchyard.  
 
“How to approach poetry” 
All communication has four things: -  

i)   sense – what has he got to say? 
ii)   He (author) communicates his feeling about the sense (his opinion) 
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iii)   Tone – the attitude of the writer to the reader 
iv)   Purpose – why does the poet want to say this?  
v)   [These refer to almost any communications – of course there are different 

amounts – can be even in inarticulate sounds 0 or looks] 
vi)   (a) vision – what the poet sees and understands, not just reason (logic) but 

also imagination.  
 
At end of the ‘Style and Appreciation’ book: 
 
CLASSICAL + ROMANTIC 
 
The Classical  

-   outer world (man + society0  
-   resemblances, general laws, the typical order, symmetry, restraints [form] 

behaviour, duty, ethical 
Romantic  
In effect of outer world (nature on mind) 
Feeling, personal, particular 
Freedom, unfamiliar, imaginative, fantastic – ideal.  
Soul experiences – sense of infinite.  
 
In classifying work i) theme and general attitude ii) form and style.  
 
Legal Temper                        sympathetic temper 
Head                                            Heart 
Intellect                                        Feeling 
Reason                                         Imagination 
Reasoning                                    Intuition 
Objectivity                                   Subjectivity 
Restraint                                      Enthusiasm  
 
 
 

* 
 

 There is further evidence that one of the main things we were being taught at sixth 
form was a style or tone of voice and argument that would be essential to success in 
whatever profession we entered, particularly the teaching world. This was ‘Wit’, 
comprising irony, humour, satire etc.  
 
 I have a few loose pages with the heading ENGLISH (D.B.A.).  
 
 The first page has a heading written in later in pencil, WIT 
 
 It starts with what look like extracts, with the heading Murray’s English Dictionary.  
 

-   genius, talent, cleverness, mental quickness or sharpness 
-   quickness of intellect or liveliness of fancy, with capacity of apt expression 
-   brilliant or sparkling things, especially in an amusing way 
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-   quality of writing which consists in the apt association of thought and 
expression, calculated to surprise and delight by its unexpectedness 

-   Leigh Hunt – wit consists in the arbitrary juxtaposition of dissimilar ideas for 
some lively purpose of assimilation or contrast (generally both)  

-   - minor wit – raillery 
-   - mixed wit – wit which consists of thoughts true in one sense of the expression 

– and false in the others 
 
There then follows a table, which may be based on Fowler, Modern English Usage, 
which is written at the top of the page. It is probably compiled either by me, or David 
Alban, on the definitions of the various words. 
 
Word           Motive/Aim      Province             Method/Means        Audience 
Humour       Discovery         Human nature     Observation          The sympathetic 
Wit              Throwing light  Words/deeds       Surprise                The intelligent 
Satire           Amendment      Morals/manners  Accentuation        The self-satisfied 
Sarcasm       Inflict pain        Faults/foibles       Inversion             Victim/bystanders 
Invective      Discredit           Misconduct         Direct words        The public 
Irony            Exclusiveness   State facts            Mystification       An inner circle 
Cynicism     Self-justific’n   Morals                  Expose naked      The respectable 
Sardonic      Self-relief          Adversity             Pessimism           Self 
 

-   amusing ingenuity of speech or ideas.  
 
Wit 
 

-   association of idea in a manner natural, but unusual and striking, so as to 
surprise joined with pleasure.  

-   “what oft was thought, but ne’er so well express’d” 
-   assembling and putting tighter with quickness ideas in which can be found 

resemblance and congruity, by which to make up pleasant picture and 
agreeable visions in the fancy.  

-   Unexpected surprise 
-   Wit is a propriety of thought and words; or in other terms, thoughts and words 

elegantly adapted to the subject.  
 
 Reflecting on this, many years later, it strikes me that another reason why wit is so 
highly prized in academic circles is that it is precisely the conjoining ability, co-
association or bi-association which Koestler and others talk about, ‘only connect’, 
which is the basis for all great discoveries whether in the arts, humanities, social 
sciences or hard sciences. Hence it is to be cultivated.  
 

(a)   The means by which the wit is produced 
(b)  Differences in quality of wit. 
(c)   By the sudden break.  
-   by the swift way in which the artist gives us a picture 
-   economy of words 
-   by insinuation 
-   complete change in style 
-   he mirrors a common everyday scene – we have often experienced this. 
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-   It gives us an image 
-   By the humorous picture it paints for us 
-   An apt association of thought and expression 
-   Assembling and putting together with quickness ideas in which resemblance and 

congruity 
-   Agreeable visions in the fancy 
-   Apt association of thought + expression 

 
 It is worth noting that much of the literature we formally studied, as well as were 
encouraged to read, had much of its sizzle from wit. From Shakespeare, Donne, 
Dryden, Swift and Pope, through to Shaw, Wilde, Saki and even Stella Gibbons, wit 
was a strong theme. We were to learn this most delicate of rapier-work. 

-   Again he gives us a picture – of the very clever girls 
-   the pleasure of unraveling the last lines 
-   its insight into human character and psychology 
-   by the speed in which he builds up the scene – give us the atmosphere 
-   by repetition of thoughts 
-   the subtle way in which her modesty is retained (in her own eyes) 
-   in the use (pleasing) of words 
-   propriety of words to the thought behind it 

 
It is not clear what this was referring to, but it could well apply to Pope’s ‘Rape of the 
Lock’, for example. 
            

(e)   - we feel superior 
arbitrary juxtaposition of dissimilar ideas for some lively purpose of 
assimilation or contrast 
association of ideas in a manner natural, but unusual and striking – surprise 
and pleasure 
we see no connection at first – then it suddenly dawns.  
 
(f)   – By sheer logics of it (in some ways similar to (a)) 

-   pointing out a logical conclusion – which if following one chain of reasoning 
seems true 

-   But we can see another chain which shows its falsehood 
-   There is a definite link in one way (clever) but – 
-   We are sure that there is falsehood 
-   Resemblance and congruity 

 
* 

 
 Finally, I include a few notes on a particular aspect of what we were studying 
which was particularly hard for us to comprehend, namely the world of ‘courtly love’ 
without which parts of Chaucer would be incomprehensible. A loose sheet of foolscap, 
written on both sides, with notes ‘From The Troubadours – H. Chaytor. “The theory 
of courtly love”.’    Clio  

-   majority of fair ladies  - married 
-   ‘Love’ in troubadour poetry was essentially a conventional relationship, and 

marriage was not its object. 
-   Composed upon the analogy of feudal relationship 
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-   Troubadour love the outcome of Germanic theory of knighthood modified by 
Mariolatry 

-   As a vassal owed service and devotion to his overlord – so to his lady 
-   Unmarried women – inconspicuous 
-   Thus there was a service of love as there was a service of vassalage, and the 

lover stood to his lady in a position analogous to that of the vassal to his 
overlord. 

 
Four states in love  

-   aspirant 
-   suppliant 
-   recognised suitor 
-   accepted lover [lover formally installed by the lady, took on oath of fealty to 

her – implied that lady was prepared to let the troubadour sing to her – 
though meant to be secret – often an open secret. 

-   Transgression – probably exceptional “en somme, assez immoral” 
-   Love intellectual rather than emotional. Love an art restricted by formal rules. 
-   Qualities inspired by love: desire to lie a worthy life, the desire to please, 

wisdom and self-restraint in word and deed 
-   This type of poetry – idealized, therefore. Begin with praise physically and 

morally perfect. He sighs and weeps all for her. – he cannot eat or sleep – 
grows thin and feeble – if passion unrequited (sometimes he breaks free – 
reproaches his lady) 

 
Introduction – a reference to the season (infl on poets mind) – desire of lady or patron 
for a ?? 
 
Courts of Love 
 

-   entirely fictional (cts supposed to be in Avignon, Provence, Gascony – seat of 
justice held by some fam[ous] lady – sort of questions – could a lover love two 
ladies? – theory that they existed – generally rejected.  

 
Expanding vocabulary, correcting spelling 
 
It is clear that I was also trying to widen my vocabulary, for a few pages later there is a 
half-page headed “VOCABULARY”, with the following.  
 

1.   Chasten – to punish, to make pure, correct. To inflict punishment which results 
in correction. Ex. This illness had a chastening effect.  

2.   Mendacious = lying, untrue.  
3.   Discrimination = (A) to show discernment in being able to distinguish between 

good + bad. (b) Discriminate against – make an unfair distinction. 
4.   Fetichistic [sic] = a person who believes in little superstitious objects.  
5.   Shiftless = a man who has got no initiative or resourcefulness 

 
After a couple of pages of analysis of poetry there is then another page headed Word 
List, which just has 
‘Vicarious – (entertainment) – like thinkers.  
Procuring pleasure from someone else doing something.  
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Near the end of the book there is another half-page headed Useful Words 
 
“Phraseology” – use of words.  
“Farcical” 
“Whimsical, Quizzical” 
Brusque – Light hearted.  
“Caricature” – deliberate exaggeration of certain features which are there (not 
necessarily falsification) 
Intuition – immediate insight into some deep problem, without the help of the purely 
intellectual reasoning faculty. 
“Mettlesome” – sprightly etc – someone like Elisabeth in P + P [Pride and Prejudice]. 
Sharp Wit + vivacious.  
 
     In another small notebook (B) I have a note: 
 
Vocabulary 
Unmolested 
Extraneous 
Subjectiveness (?) 
Histrionic (?) 
Symbolical  
Accommodate 
 
Spelling 
Separate 
Privilege 
 
In yet another notebook (D) there is half a page: 
 
Definitions 
 
State – a group of people joined together with the purpose of being governed.  
Satire – Form of literature in which vice or folly of a person is held up to ridicule (by 
irony or sarcasm) 

-   to expose and discourage it 
-   Polity – civil order 
-   Reciprocal – mutual, pertaining to both parties – similar respect or affection  

-   - existing or shared by two parties 
 
* 
 

   In the hard-back notebook ‘Style and Appreciation” there is a much expanded list 
of definitions – and spelling – which I shall put in since it gives a rather interesting 
account of the my critical vocabulary when I suppose I was in the middle of my A 
level year, in other words, about seventeen and a quarter. It is probably unusual to see 
the kind of words which an English middle class child around his seventeenth year in 
the middle of the twentieth century might find useful.  
 

Definitions 
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Irony – the contrast between things as they seem and things as they are. 
Fickle – inconstant – not capriciousness 
Solecism – a breach of (a) Manners or decorum (b) Grammatical usage.  
Travesty – an imitation that is a mockery. – a grotesque or base image or likeness. 
Judgment – spelt like this. 
Dotage – foolish, uncritical affection, folly, feebleness of mind of senility. 
Ellipsis – omit certain words – of grammatical imp – but makes it more effective and 
intense 
Subjectivity – an expression of the poet’s own thoughts and feelings.  
Proviso – statement added on to the end of the statement to modify it.  
Incongruous – out of place or keeping 
Opinionated – unduly confident and uncritical of one’s own opinions 
Caprice – a whim which you follow 
Superciliousness: haughtily contemptuous in character or demeanour, marked by an air 
of contemptuous superiority 
Parenthesis – something that goes in brackets 
Terseness – Maximum amount of meaning in the minimum amount of words 
Madness – mental disease, Extravagent folly, Ungovernable fury  
Vicarious – Endured or experienced by one person instead of another. 
Casuistry – the examining of special cases as affected by conflicting moral rules. 
Confuser of issues, quibbler. [sidelined in red biro] 
Zenith – pt of heavens immediately above the observer 
Bigot – a person obstinately and unreasonably wedded to a creed, opinion, ritual.  
Ascetic – lofty, austerity [six] – rigorous self-discipline – complete abstinence.  
Catastrophe – the change which produces the final event of a dramatic dénuément (can 
be in a pleasant sense) – but normally unhappy [sidelined in red] 
Iradescent – like oil on water – light on the surface – colour changes as we move – 
mingling of colour in different circumstances. [sidelined in red] 
Amphibious – life which can live on both land and water  
Inscape (G.M-H) – the thing that characterizes it – its essential character. Hopkins saw 
and showed the innermost and most essential qualities of a thing. Pattern of essential 
characteristics. [Sidelined in red] 
Analogy – kind of parallel  
Stress – Force or pressure exercised on a person – strong effort – strain on a mental or 
physical organ. [sidelined in red] 
Instress – God represented in a thing (in a hawk)  [sidelined in red] 
Candour – Plainness and openness   (not tactful) 
Sophistication – Mixture of something. Sullied by taint of Other things. Mixed with bad.  
Stentorian – Loud, very loud and far reaching (of the voice) 
Censorious – addicted to censure; fault finding.  
Stertorous – breathing of speech (in intense concentration) – snoring sound (when you 
are in profound unconsciousness) [sidelined in red] 
Sonorous – resounding, resonant, strong, reverberation. [sidelined in red] 
Scrannel – thin, meagre, unmelodious (of sound) (opposite of sonorous) – [sidelined in 
red – not a word I ever remember!] 
Histrionic – Appertaining to theatre and acting.  [sidelined in red] 
Forensic – Appertaining to law or law-courts [sidelined in red] 
Masque – originally dancing and acting in dumb show – then dialogue and show – 
generally amateur (a big influence on the modern stage – very elaborate scenery – 
emphasis on place not people).  
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Trumpery – noun – deceit, fraud, trickery – trifles, trash, rubbish (trumpery jewellry) – 
something of less value than it seems.  
Glistering – To sparkle, glitter, be brilliant. [sidelined in red] 
Glisten – to shine with a twinkling light, twinkle. [sidelined in red] 
Glitter – Frequentive – to shine with the tremulance [sic] of broken light. [sidelined in 
red] 
Vituperation – blame, censure, approof [sic] esp in abusive or violent language. 
Discriminate – Draw a line between 
Coerce – Compel 
Sentimentalists – See Below. Those who indulge in feeling for its own sake 
Sentimental – indulgence towards feeling 
Sentimentality – indulgence towards feeling not because of the thing but for the 
indulgence.  [sidelined in red] 
Recondite – Of things removed or hidden from view, (understanding, knowledge) 
Mod[ern] of profound or uncommon learning. [This and the following words have 
stress marks on top of the word – to show how to pronounce.] 
Esoteric – Designed for an inner circle of disciples. Communicated to or intelligible by 
the initiated only. 
Scholar – Concentration of purpose (H.H.M) 
Critical – Unbiased examination to try to come to a right conclusion.  
Solecism – breach of rules of syntax or idiom of language – manners or grammar 
Sophistry – a derogatory sense: especially engaged in knowledge (payment?) [root 
Sophist] specious reasoner, specious arguments (cunning) 
Pejurative, Derogative [no definitions] 
Fulsome – over demonstrated to make you sick 
Elliptical. The omission of a work or words in a sentence – the sense of which is 
obvious.  
Idiom – language of a people; form of expression common 
Propriety – that which is proper or fitting 
Pedant – parades his knowledge, strict adherence to formal rules.  
Inflection – a) Bending of the word by the sound of a voice (actors) b) Grammar divided 
into i) ii) Accidence iii) Syntax – ends of words (Amo – s – at etc – inflects) 
Syntax – putting of words together  - to produce meaning 
Accidence – changing of ends of words to produce different shades of meaning (Latin) 
In an uninflected lang – the order matters. – English is not an inflected lang therefore 
sentences should be short.  
Obloquy – abuse, attraction. 
Calumny – malicious slander 
Intrinsic – inherent, essential, belonging to the thing in itself.  
Elegiac – a throbbing sorrow (viz the “Village”) [sidelined in red] 
Ingenuous – frank, artless 
Charnel-House – place containing corpse or bones.  
Temper – mental balance or composure.  
Temperament – Combination of “4 humours” natural disposition  
Anomoly [sic] – irregularity, deviation from common order.  
Didactic – having the manner of a teacher – giving instruction.  
Innocence – freedom from sin, guilelessness 
Epitome – brief statement of the general theories of a larger work – abstraction. 
Interstices – interval between actions – a gap [sidelined in red] 
Callow – inexperience, naïve, youth.  
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Sprung rhythm – one kind of rhythm in most of the poetry – it is abandoned, but one 
can hear it going on [sidelined in red] 
Assonance – similarity of sounds between two words.  
Prosody “forms of metrical composition”  - versification [sidelined in red] 
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 Brief reflections on Sedbergh Schooldays 
 
I will leave the reader to draw most of her or his conclusions on what my school 

was trying to achieve and how I changed within it. All I want to do is to note one or 
two thoughts that occur to me on re-reading these materials. 

Firstly there is the huge gap between the rather schoolboyish and jeujeune letter 
writer and the relatively high level of my notes and essays and compositions and 
exams throughout the period. This certainly surprised and even shocked my mother 
when she read my exam papers and the essay on Memory I sent her. She still pictured 
me as a fairly uncouth and illiterate little boy in her mind and was suddenly faced by 
exams she could not do and writing of a maturity and strength she had not expected.  

It has been intriguing to see how I tried to bridge the gap between my own 
sheltered and immature life and the grand themes and emotions I was studying. How 
I imagined what it would be like to be Napoleon, or Gerard Manley Hopkins 
agonized by the Wreck of the Deutschland. How, at the age of fifteen, could I enter 
into the emotions of Macbeth, or relate to the intensity of love felt by Keats, or the 
pageant of European history through Michelet, or the choices facing Cromwell, or the 
Marxist analysis of the English Civil War. 

Here I think that the imaginative theme comes in again. I had never experienced 
any of these things of which I read – mature love, hate, fear, hunger or death. Yet 
from childhood I had been simulating, playing with, acting out all these emotions and 
states of mind – as I have seen my grand-daughters Lily and Rosa doing. So I could 
enter into worlds and minds which hardly connected to my experience.  
 

* 
 
 As I come to see it now, the Dragon period is about character, about social 
relationship and the foundations of thinking. It is largely about emotional control and 
social bonding. By the end of the Dragon my character was largely formed – in a 
rough shape. The Sedbergh years then re-beat that character and sit it firmly, 
consolidating it into something really hard which would not alter over a lifetime. It did 
this by expanding the early treatment and broadening it in certain ways.  
 The Dragon had disciplined my body in games and sports – but it was still a child’s 
body, small and quite vulnerable. Sedbergh turned this into a man’s body, taller, 
heavier, with strong muscles and expanded lungs. I went through proper puberty and 
my voice changed from treble to base.  
 Sedbergh was one of the two or three most famed schools for this bodily 
toughening – set in austere hills, where the simple Quaker faith had started – and re-
built on Spartan lines by Henry Hart and others. So the regime was about the fit body 
– about discipline and endurance and the central events were running and rugby-
football – but also fell-walking, fishing etc.  
 The toughening of the body was complemented by a toughening of the social skills. 
The quality of the Dragon gave way to a much more hierarchical model, with fags, 
dayrooms to studies, and prefects. It was the progress of the Dragon but with a much 
steeper social gradient, just as the geographical gradients were much steeper. So I 
learnt how to serve in a way absent from the Dragon and how to rule as a prefect, 
again missing from the Dragon. All this is good training for running Empires or 
businesses.  
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 The Dragon laid the foundations for ways of thinking and in many ways my first 
two years up to ‘O’ level at Sedbergh were really at much the same level as the 
Dragon. After these first two years I was probably still at 2A level at the Dragon. But 
after that, as I entered the Lower VIth in history, and then especially in Clio in my 
last two years, my teaching and my learning went up a gear. The gradient was again 
steeper and I found myself, to use the fells metaphor, out on Higher Winder rather 
than Winder, out in the open air, starting to have my own thoughts, making my own 
linkages, observing and expressing ideas which I had not received from others. I was 
now adventuring in ideas, starting on new paths in poetry, drama and history, which 
would absorb me for the rest of my academic life.  
 I have long noticed that a number of the questions I have continued to puzzle over 
– the nature of enchantment in literature, the meaning of life and the numinous in 
poetry and theology, the nature of liberty and equality in political science, the origins 
of the modern world in the Renaissance etc, were all starting to be asked from about 
sixteen – in the lower sixth – onwards. The academic year 1957-8 was the turning 
year, as my history master noted.  
 This was as much a change in temperament and method as in development of 
intellect. My form master noted in the Winter Term that because of my broken nose 
and thumb and not being able to play rugger, I seem to have transferred my energy to 
the classroom. I think, in fact, that several things happened together.  
 Firstly I more or less stopped growing physically and this with other things made 
me realize that, unlike the Dragon, sheer physical effort would not turn me into a first-
class sportsman – I would never be an outstanding boxer, fives player, cricketer, rugby 
player or runner. However hard I tried my body would have set a barrier. 
Symbolically I threw myself at rugger, injured myself, and turned my attention to 
other things – this was 1958.  
 Secondly, I moved away from subjects I was not much good at, or could not see 
the point of – particularly languages, especially Latin and Greek, but also French, and 
towards the two which I found I really enjoyed – English and History. So I began to 
show some promise or university potential.  
 The excitement of history and English was ensured by a number of excellent 
teachers. J. G. Rogers in Lower VI History was obviously good and supportive, but 
has been overshadowed in my memory by Andrew Morgan. He was a brilliant 
teacher who drew many boys out to a level which was only just below that of the 
University.  
 The separate world of Clio with its own classroom and the school library opposite, 
the tutorial and supervision system based on Oxbridge, made me feel I was thinking 
my own thoughts and my ideas were valued. I felt the real excitement of being at the 
forefront of knowledge – I became fired by the desire to explore for myself. Lord 
Bingham, one of his students, made precisely this point – Andrew opened the door 
into magic gardens for us.  
 It was in Clio that I learnt the basics of storing and accessing information and the 
art of essay writing. I also began to plan my time meticulously so that nothing was 
wasted. In my organizational efficiency, I emulated, unknowingly, the work and time 
discipline of Benjamin Franklin.  
 

* 
 
 Part of what drove me was that anxiety for salvation which Max Weber so 
brilliantly analysed. In my case, it was at this very point that my religious fervour 
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began to peak, perhaps my most religious phase being from 15-20. I had been 
confirmed in November 1957, aged just under 16, and went to a religious boy’s camp 
at Iwerne several times.  
 Yet it was also at this point that I found that I was most ‘sinful’ and unable to 
control sin – particularly the lusts of the body. Sexual drives are probably strongest 
between about 15-20, and of course we could not talk about them, so this was the very 
time when, in an all-boys boarding-school, I found myself constantly tempted to give 
way to sexual urges – which had to be masturbation. Each time I gave way I felt guilt, 
anxiety at being caught, a sense of uncleanliness and failure. So this built up into a 
large battle of spirit versus matter, mind versus body, the religious versus the secular, 
the ideal versus the real. 
 As Max Weber and his successors have shown, this religious conflict was somehow 
sublimated into an iron work-discipline, an obsession with time, hard work, self-
organization. Even if I could not control my lustful body, I could try to control myself 
in other ways. So to a certain extent, in this Quaker and low church area of the north 
of England, I became a little puritan. I did not carry on with this religious interest, as 
some of my closest friends, Christopher Heber-Percy and Geoffrey Bromley did, by 
becoming a clergyman. But it set up a pattern between the ages of 16-20 which I have 
never really escaped from and which lay beneath my whole University career, both as 
a student and a teacher. ‘Driven’ I think is the word, but driven by these clashes – a 
driven nature we find in Wordsworth or Maitland.  
 

* 
 
 A further important change in this period was in my relation to my mother. At the 
Dragon and before she had rather despaired of me and decided I would be middling – 
less bright than my sisters. During the first two years at Sedbergh I was still really 
mediocre, though with some promise. But from my last two years onwards I began to 
be a serious intellectual partner for her. Her desperate need for some intellectual 
stimulus in Assam, after her children had left, combined with my growing maturity 
and the sudden desire to understand and master the world, fitted perfectly with her 
needs.  
 So from about 1958, when her letters to me suddenly become much longer, and 
certainly from 1959, when mine become more interesting, we began an intellectual 
partnership. I began to enjoy the things she had long loved – poetry, drama, novels, 
touches of anthropology of an amateur kind, classical music. So we explored together, 
at first with her leading, then side by side, and at the end I was partly setting the trails 
and the pace. All of this is reflected in the third part of this triptych, my mother's 
letters from Assam.  
 

* 
 
 In order to profit from the excellent teaching and to collaborate with my mother, I 
began to realize that I needed to work out methods to store and organize the very 
large amount of paper which I was starting to collect. This was the period when I 
rather informally and without much conscious effort, as I recall, took various 
decisions. One was to try to record as many of my experiences and thoughts as 
possible – hence the diaries and various notes and thoughts scattered through my files. 
A second was to save and store everything which might be useful for further 
reflections and work – including for a possible autobiography many years ahead. This 
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leads to my extensive collection, starting really from my second year at Sedbergh 
onwards, of materials of various kinds including ephemera.  
 So began in simple shape my filing systems starting with tomato boxes which I 
bought in Kendal, through folders and files and index cards and filing cabinets, finally 
to the computer system ending with ‘Muscat’, ‘Bamboo’ and other filing systems, to 
which I have devoted so much of my life with Sarah.  
 What I was doing, in other words, was trying to lay foundations, to develop 
methods of work which, in a very simple fashion, parallel the much more sophisticated 
system described by Descartes in his ‘Discourse on Method’. In order to solve large 
problems of a quasi-philosophical kind, to understand the world as it unfolded around 
me, I needed a method – as Descartes realized. My methods were partly practical – 
‘one fact one card’ – arranging facts, organizing time, rests, organizing space. Partly 
they were theoretical – chains of causation, multi-factor analysis, the mixture of 
deduction and induction. In many ways the period 1958-1960 is the essential 
foundation for my future career as an academic.  
 Sedbergh built on the Dragon in terms of the body, society and the mind. It also 
opened up new avenues, particularly in terms of arts and culture. Partly this was 
towards the ‘popular culture’ of the later fifties and sixties. My materials show how 
much my life was swept up by the new excitements of skiffle, rock and roll, jazz etc. In 
parallel to this was a developing first love for classical music which again dates from 
this period. The pop side was, of course, mixed up with girls and friendship and 
socializing.  
 At another extreme I was drawn to high culture in literature, particularly to poetry 
(especially the Romantics) and to a certain extent other literature. There is a 
surprising amount in my notebooks and compositions with which to chart in this most 
rich area of my imagination. The pursuit of beauty and feeling, which borders on 
religion and the numinous, as in Wordsworth, but which was always in tension with a 
rather puritan Evangelical Christianity, is a feature of this time. I was already in 
sympathy with Wordsworth’s feeling of the loss of enchantment, of the richly 
integrated imaginative world of a child, of innocence, of childhood certainties, of 
integration between the head and the heart.  
 

* 
 

    It seems clear that, as we grow, our development does not make a smooth ascent, 
but, as with catastrophe theory, in certain leaps, punctuated equilibrium perhaps, 
discontinuities and reversals and then very large simultaneous alterations. For a year 
or two at the start of Sedbergh I ticked along mentally and grew physically, recovering 
perhaps from the shock of my leap from the safety of the Dragon pool. Then in 1957 I 
leapt up into the 6th form and a new pool and in that year in Lower VIth made a 
sudden spurt. The following two years (minus a term) in Clio I again leapt up a pool. 
This was really the two years of changing from a child to an adult – physically I was 
almost fully grown, mentally I was excited and concentrated and I was ambitious and 
started to hoard things. Socially I was spreading my wings – my first motorbike on 
which I roved in August 1958, the trip to Assam in winter 1958, the continental tour 
in summer 1959.  
 
 Yet while I showed great effort and attention in class, my teachers noted a certain 
clumsiness, a lack of maturity and confidence in my work. I was acute about others, 
but seemed unable to emulate their style or be willing to take risks.  
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 Looking back, I suspect that part of me was still a child – in terms of questioning 
adult values and striking out on my own, and in terms of fluent self-expression in 
writing, I was still immature.  
 What my teachers did not realize was that this was partly deliberate. As my 
childhood began to fade, in other words from 16 onwards, I tried to slow down the 
process. Like Wordsworth, I did not want the bars of the prison house to close too 
quickly. Like Keats I did not want the music to fly away, the enchantment to end. I 
did not want to enter, until I absolutely had to, the grey, divided, post-Cartesian world 
of adult rationality.  
 This struggle to retain unity, to resist Eliot’s 'dissociation of sensibility', to keep my 
head and heart together, is a major theme right through the last half of Sedbergh and 
then on to Oxford, where it was very pronounced right up to 1963. Even during my 
Ph.D. I was studying enchantment, and through anthropology with its unified vision I 
got a reprieve.  
 I was playing a long game. From very early on I realized that life was probably 
long – there was no hurry. I should savour each stage and particularly the innocence 
and integration of childhood. This made me sensitive to the agonizing of others. 
Hence my sympathetic reading of the romantics, of Gerard Manley Hopkins, of 
Milton and the metaphysicals. Yet it also meant that my work lacked the adult self-
confidence, tinged with cynicism, which would have impressed my teachers who were 
looking for signs of the brilliant sophistication that a few 18 year olds, for example 
Christopher Heber-Percy, were capable of. So they kept writing of my potential, that 
one day I would stretch my wings and fly.  
 Interestingly, my uncle Robert in his letter to the Provost of Worcester says this 
explicitly – that I was full of potential but, like most of my family, was a late developer. 
Perhaps this was something he went through as well.  
 The metaphor of opening my wings and flying is from Andrew Morgan my history 
teacher in Clio. I was very much a fledgling who had made a few tentative trials of my 
wings in the safety of my nest, but decided not to leave that nest until I absolutely had 
to – and was sure that my wings were strong enough.  
 In a way I was following a good course. By prolonging my childlikeness into 
adulthood I paralleled many writers (Wordsworth/Keats) or scientists (Einstein, Sir 
Tim Hunt) who kept asking the child-like questions as their power to approach an 
answer grew. The questions I ask in my late book Letters to Lily are the ‘Why’ questions 
of childhood. They stayed with me and forty years later I had some tentative answers. 
But I did not win the open scholarships to Oxbridge or the early glittering prizes.  
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unnamed, though the account is mainly favourable by this Old Boy who later became 
a distinguished political theorist at Cambridge.  
 
Philip Mason, A Shaft of Sunlight (1978), with a lyrical chapter on Sedbergh just after 
the First World War, by the eminent historian of India (writing under the name Philip 
Woodroffe).  
 
Richard Rhodes James, The Years Between; A Tale of the Nineteen Thirties (1993). Written 
in semi-fictional form, about his time at Lupton House in the 1930's.  
 
 

About the school and environs 
 
R. St John Ainslie, Sedbergh School Songs. Written and illustrated by Ainslie (1896).  
 
Henry Lowther Clarke and W.N. Weech, History of Sedbergh School 1525-1925 (1925) 
 
Ben King & George Head (eds.), Sedbergh School: A Boarding Life (no date, c. 2010), 
interviews of various old boys and masters, conducted by two pupils.  
 
Arthur Francis Leach, Early Yorkshire Schools (1903), pp.286 ff. 
 
John Stacpoole (ed.), Sedbergh School 1900-2000, A Celebration (2000) 
 
W.Thompson, Sedbergh, Garsdale and Dent (1892) 
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Magazines 
 

The Sedberghian 
 

A termly magazine which covered in some detail many aspects of school life. The 
volume for Summer 1959, for example, had the following contents: Editorial, School 
Notes, Speech Day, Mr. I. Christopherson, Bradford Club, Civics, Forum Society, 
Music, C.C.F., Shooting, The Art Exhibition, Sedgwick Society, Swimming, Boxing 
Finals, The Wilson run, The Three Mile, Tennis, Cricket, Rugger Fixtures, 
Correspondence, Bradford Boys' Club Accounts. 
 
 I became one of the Editors in my last term.  

 
The Phoenix 

 
An annual literary magazine, which started in the year I arrived at Sedbergh. It 
included one of my essays (on the Shetlands) and I became editor of the magazine at 
the end of my time at Sedbergh.  
 

The Luptonian 
 
A termly house magazine for Lupton House (each house had such a magazine). By the 
time I arrived, it had reached Volume VIII, no.3.  
 
It included detailed notes on various subjects, especially long accounts of the doings of 
old boys from the house compiled by the Assistant House Master, A.T.I.Boggis.  
 
The volume in my first year mentions two editors and a Treasurer (I started as 
Treasurer and then was an Editor in my last year).  
 
There was first an editorial, then reports on rugger, athletic sports, junior fives, house 
concert, shooting, discussion group (religious), several literary compositions (I 
contributed several pieces of poetry and prose over the years), and a farewell and 
welcome to leaving and arriving boys.  
 
 
All these magazines are freely available online at the Sedbergh School Archives Site.  
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School Archives 
 
There is a great deal of photographic and textual material in the School Archive at 
Sedbergh, which is well catalogued online. I have consulted what seemed relevant and 
present in Sedbergh, but there is undoubtedly more material in the reserve collection 
held in the Record Office in Kendal. I am enormously grateful to Katy de la Rivière 
for her help in locating and copying some of the materials.  
 

Personal Archives 
 

I have an extensive collection of materials from my time at Sedbergh. It fills over ten 
foolscap box files.   
 
The materials can be divided into that which is related to school work in class, and 
other materials, though there is often overlap as I would use notebooks for both 
purposes.  
 
Class materials 
 
I have dozens of school essays, plans of essays and other submitted work, usually with 
comments by the teachers on them. I also have a number of exercise books with 
detailed notes on reading, preparation for essays, analysis of various topics. All these 
will be used in the volume on Mind.  I seem to have kept most of my work output 
from about my third year, with a few earlier essays and notes. Four of the ten box files 
contain such essays and work books.  
 Such material, the contemporary documentation of the learning process as seen in 
one child between the age of 13 and 18, must have existed for millions of students 
over the centuries. But once again, I know of very few examples of its deposit in 
archives, and none of its detailed use in published books or articles.  
 Without analysing such material it is really difficult to see in detail how learning 
occurs, the subtle changes in concepts and expression, the unquestioned assumptions 
and the imposition of certain categories and assumptions.  
 
General materials 
 
Particularly from my third year onwards, I tended to keep whatever I could. So I have 
many miscellaneous materials – fishing notes, some significant letters to me, programs 
for concerts and plays, copies of almost all of the 'Brown Books' (often with 
annotations and notes in them), books and loose sheets of the songs I was learning to 
sing with my guitar and much else. All this will be incorporated into the volume on 
'Body, Heart and Spirit' and described there.  
 I kept most of the notebooks of miscellaneous events and observations I made over 
the years. These include two books on religious topics - bible readings and quotations, 
and a book on a religious retreat after I left the school. There are also four had-back 
brown notebooks. They include a wide variety of materials.  
 I will just list the materials for one of them to show their miscellaneous contents: 
Notebook A (which appears to be written mainly in the Winter Term 1957, at the start 
of my third year).  
Essay Titles; Full Timetable for the term; Terms Work; Essay title for reading essay;  
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Exam results for Winter 1957, with my comments on the examinations; Further notes 
on essays; Notes on 'Civics' lectures, with my comments (and the signature of one of 
the speakers, Philip Mason); Notes on poetry scansion; Notes on revision and 
preparations; books to read, with notes on where I could find them; Books read with 
notes ;A short list of useful words and their meanings; The Catechism (I was being 
confirmed that term); Cricket match scores; Rugger matches and scores; Notes on 
fishing and what I caught; Guitar - list of skiffle songs; Titles of "Popular Tunes' (i.e. 
Pop songs) and ballads; A list of Corps kit (C.C.F.); Notes on Milton's 'Paradise Lost' 
Notes on Gerard Manley Hopkins' poetry  
 
 This takes us half way through the book, but gives enough of an example of the 
mixture of threads in my life at the time. The other three hard-back notebooks are 
similarly a miscellany of work – reading, religion, sport, hobbies and life in the house. 
The materials will be used through the other two volumes on 'Body, Heart and Spirit' 
and 'Mind'.  Apart from my letters, these random notes probably give a better insight 
into my life and thoughts than any other source, and the extended essays and literary 
compositions will expand on all this.   
 

Visual materials 
 

 This comprises material from various sources.  
 
There are my own personal photographs, that is to say photographs taken by my 
parents (I did not have a camera). There are not many of these as they only visited a 
couple of times.  
There are photographs from the School Archives, in particular fifty photographs from 
the album of photographs taken by A.T.I. Boggis (Assistant House Master) during my 
time at Lupton.  
There are photographs included in an article in the Illustrated London News, which 
visited the school towards the end of my time there.  
There are photographs from the collection of my friend and co-Dragon and co-
Sedberghian Jamie Bruce Lockhart, who, with his brother Sandy, overlapped with my 
time at the school.  
There are scans of various documents and a few photographs in other sources (such as 
the Luptonian).  
 

* 
 

Diaries as a source 
 
 Later in my life I became very interested in diaries and autobiographies as a 
source of social history. This was largely because I had encountered an excellent 17th-
century English clergyman's diary, that of Ralph Josselin of Earls Colne in Essex.  I 
published my first book, The family life of Ralph Josselin (1970) based on this diary, 
starting the book with a brief analysis of the reasons which led the English to be 
particularly eager to keep diaries. Subsequently, with Sarah Harrison, I edited the full 
diary and published it for the British Academy in 1976. This led me to look at many 
of the other great English diaries, memoranda and autobiographies and to realise how 
much we can learn from such sources. 
 Now I turn back to my own first attempts to keep diaries and realise my own 
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limitations. The function of diaries as a way of reflecting on one's life and monitoring 
it in the Protestant tradition is largely missing in my own diaries of the Sedbergh 
period. Instead, there were two types of diary and they were kept for different reasons. 
There were the purely factual notebooks diaries of events (which, among other things, 
might be useful for writing letters home) and there were three travel diaries to be 
shared with others. 
  The first of these is the occasional personal diary. In my case I kept a diary of 
sorts at school in three out of the fourteen terms, and at the start of my last year in the 
holidays. I was given a new diary for Christmas, perhaps in all of these years, in the 
hope that I would learn to keep it. I only have three of these in my collection; I suspect 
that the others were not filled in at all. These, as was characteristic for many of us, 
started off resolutely in the New Year, but we gave up in the first school holidays and 
never resumed them. The same thing happened with my uncle Robert at Lupton, 
whose diary for his penultimate Spring term only lasts for a couple of rather miserable 
weeks, while my sister Fiona's diary for 1957 covers parts of four months, but with 
large gaps. These were private diaries which did not contain anything very risky, but 
were not open to others.  
 The other kind of diary was explicitly for more public display. I kept three of 
these, all of them to share with my parents in particular my mother. These were much 
fuller, largely descriptive, but with a few reflections in order to make them more 
interesting. They were written later in my school career, and the third of them just 
after I left. All were in fact  travel diaries, the record of an unusual departure from my 
home country. 
 The first of these is a detailed diary with sketches and photographs of a holiday 
with my sisters and my parents in Assam. Written in the holiday over 1958 to 9 when 
I had my 17th birthday, I explicitly did this as a joint effort with my sister Fiona and 
my mother were also keeping diaries. I shall reproduce this elsewhere, not because it is 
particularly startling but because it does provide some insight into a 16 year-old mind 
and my reactions to re-encountering India (which, particularly Calcutta, are also 
reflected in some of my school work). This was a very formative experience which 
undoubtedly later shaped my choice of a career as an anthropologist. 
 The second is a diary in the summer of 1959 when I was seventeen and a half 
and had just completed my 'A' levels. I had decided to enter for the Trevelyan 
Scholarship to Oxford which required a small dissertation from the applicants. As I 
lived in a Esthwaite Dale,  where William Wordsworth had lived and been to school,  
and I had discovered that when he was a young man Wordsworth on a tour through 
France, Switzerland, Italy and Germany, I thought it would be educative to follow his 
journey. By noting how things had changed since the late 18th century, and 
reassessing the effects of this experience on his poetry, I would learn something about 
the origins of creativity and imagination, a theme I have pursued throughout my life.  
 In order to gather the materials for this dissertation, and to share the adventure 
with my parents who were in India, I kept a daily diary of the travels and digestive this 
into a very long letter which I sent to them. Again this takes me back into a part of my 
growing self and how I saw and reacted to my first experience of very different 
continental cultures. So I shall reproduce this elsewhere. 
 The third travel diary concerns a months visit to Norway and, briefly, in a cargo 
ship to Holland, a couple of months after I left d the in the early summer of 1960. 
This was again share with my parents, but I only kept the Diary for a short while, 
though it is supplemented by letters. This fits best with my home life in the Lakes and 
is placed there.  
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* 
 

 These diary accounts are in no way outstanding, yet they are unusual, at least in 
the sense that I am making them available publicly as examples of school children's 
diary keeping. As with the school reports and letters, it is obvious that the custom of 
encouraging children to keep diaries must have led to the writing of many hundreds of 
thousands of such diaries during the 19th and 20th centuries. Yet it is again curious 
that there are scarcely any deposited in archives as far as I have discovered, for 
example I have not discovered any others for the Dragon School or Sedbergh, and 
only one or two nineteenth century ones for Worcester College, Oxford and King's 
College, Cambridge.   
 Nor, again, have people published large extracts or full diaries in their 
autobiographical accounts. It is obvious that a number of writers have looked at their 
school diaries in order to flesh out their memories. But I do not know of any cases of 
the reproduction of a school diary in full in a published source – though there may be 
some. This gives them rarity value, at least. 
 Their value is increased by the fact that I can put them into a wider context. 
The diaries can be placed alongside the letters, reports, essays and the other materials 
I am here publishing. They provide another, alternative, path into the confused forest 
of my childhood, distorted and distorting as they are. They are the actual words of the 
growing boy and what he thought worth trying to record.  Trivial though they may be 
in what they record, it is hopefully the case that such thoughts of a remote child in a 
remote period will one day be of interest. 
 The one collection of schoolchild diaries I have encountered are those contained 
in Royston Lambert's, The Hothouse Society; An exploration of boarding-school life through the 
boys' and girls own writings (1968). The research team encouraged 410 children to keep 
diaries for two or three days, and three quarters of the book is taken up with extracts, 
from a few lines to a few paragraphs, from these diaries. They are often lively and 
revealing. But the effect is very different from the diaries below for several reasons. 
They are only kept for a few days. They are from many different types of school 
(unidentified) and the we know nothing of the authors. There is no other material or 
context supplied for the extracts.  
 

* 
 
 The actual content of the little diaries for the Lent term is my first and second 
years can be understood in themselves and need little commentary. They tell of the 
usual school topics. That of 1956 mainly includes illness and accidents; games and 
runs; music, films and concerts; weather and winter sports. It is almost exclusively 
about the external activities and the punishing life of the body in the bitterly cold 
Yorkshire fells. At the end I note my move up from the third to the fourth class and 
my promotion to my first minor position of power– second head of the junior 
dayroom. 
 The second of these diaries is already a little fuller and a little more interesting, 
that of a boy of just 15, also marked in the change in hand-writing. As well as the grim 
physical world and school events, there are a few more comments. There is  also more 
about the excitement of fishing, and a few signs of interest in female film stars, 
including my future pin-up Brigitte Bardot. 
 The third is a quasi-diary, not written in a printed diary, but in a brown hard 
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backed notebook. It is in chronological order, but is only filled in for days when 
something notable happened. Occasionally there are more detailed accounts, 
particularly of rugby matches because I was now a member of the school under-
sixteen 'Colts' team. The fact that, as noted at the end, I was punishing people with 
maps shows that I was at this time promoted to being head of the senior dayroom. It 
was a custom to keep a boy back to undertake this duty for a term, before being 
moved into a study. It may well have been this new responsibility which spurred me 
on to keep these 'House Affairs' notes.  
 Finally it is worth noting that the habit of keeping brief diaries of what 
happened was one I could observe around me as a child. Both my grandparents did 
this and Robert as mentioned. I have used extracts from my grandparents diaries in 
Lakeland Life.  
 I gave up keeping a diary at Oxford, though I jotted down many dated thoughts 
and reflections. I partially took up diary keeping again when doing anthropological 
fieldwork in Nepal in 1970, though most of the diary was kept by my wife Gill. I took 
it up again from 1978 with my second wife Sarah. Though these later diaries were 
again mainly filled with events, there are enough comments and observations to make 
them interesting to re-read and they bring back an unexpectedly strong impression of 
years and days otherwise largely forgotten or jumbled up.  
 

Letters in general 
 

 Diaries mainly give short accounts of events and sometimes brief reactions to them. 
Though indirectly revealing, they do not take us far into the most interesting part of 
what we are trying to reconstruct, namely what we felt and thought at the time.  
 Letters are often a far richer source for such reconstruction. Though my letters 
from Sedbergh are less exciting than those of my Dragon friends, Jamie and Sandy 
Bruce Lockhart, whose letters from Sedbergh have already been published (Sedbergh 
Letters), covering exactly the same period as this account, mine are nevertheless 
revealing as an addition to other sources.  
 The letters were written mainly to my parents, and especially to my mother, who 
wrote long letters every week from Assam, as she had done to the Dragon School. My 
father had been a keen games player at school and was still a keen fisherman. So I 
knew that some account of these subjects would be of interest, and, besides, these were 
things which were important to me. So my letters, like my diaries, are filled with sport 
and fishing.  
 I remember after a year or two my mother asking if I could write more about other 
things, and not just about games, running and fishing – about my ideas and social 
events. I increasingly did so, partly in answer to her request, partly because from 
about the lower sixth, my sixteenth birthday, I became much more interested in ideas, 
poetry and literature in general. I could share these with my mother, who was a great 
reader and writer. So my letters became more thoughtful, even though they were still 
mainly to convey 'news'.  
 As for censorship in the letters, there is clearly something of this, but of an indirect 
kind.  I don't think that our letters were ever examined by the school, and we could 
write what we liked. This is shown particularly well by Sandy Bruce Lockhart's letters 
to his parents, which are extremely lively and wide ranging, and often critical of the 
school and teachers.  
 The constraints on the letters were different, partly lying in our wish not to upset 
our parents, whatever we felt, partly on our assessment of what would interest them.  
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 My uncle Richard touches on this in his autobiographical account. A letter is 
quoted and the boy [given the name David] interprets it as positive  'but “I don’t 
know,” said her husband. “You can’t really tell from these letters.” He recollected his own 
letters home, and his resolve not to discourage his parents by painting too gloomy a picture of 
life at school. They would have to wait until the reports arrived.  
(Years Between, p. 116) 
 Richard goes on:  
'David’s letters’ were strangely bland documents, an odd mixture of new slang and hints of 
struggle. Was there a code that they had to break through? They wished he was a bit more 
forthcoming. They could never really get much out of him, but then perhaps boys were like 
that, and at this range…'  
(p. 125-6) 
 Richard’s parents, like mine, were mainly away in India during his years at 
Sedbergh. The hidden code idea reminds me of letters from the front in the two 
World Wars. 
 I think that while my letters are not as interesting as Jamie and Sandy's, by the end 
of my time at Sedbergh they become more varied than my uncles letters. This largely 
reflects the recipient and the nature of the letters which Billy and Richard are likely to 
have received from their parents.  
 Violet, my grandmother, was a woman of action, though my grandfather was more 
reflective and loved poetry. So my letters to my grandparents, some of which I have, 
are like my diaries - full of events rather than reflections. But my mother, and this 
increased dramatically in the letters from Oxford, became my chief confidant and 
intellectual companion. We both needed each other and looked forward very much to 
each other's letters. My mother was in Assam, cut off from intellectual conversation. I 
was one of the very few people she could discuss ideas with. I was moving from 
childhood to adulthood and becoming seriously interested in history and writing. As I 
explored the process of changing from a child into a man, I shared this process with 
my mother.  Here is a scan of my first letter home, four days after my parents left me. 
 

Letters from my parents 
 

 The letters to my parents are obviously only one side of the correspondence. 
Almost every week at school (and in the holidays) I would receive a letter from my 
mother, most written from India, but about a quarter from the Lake District. There 
were also very occasional letters from my father.  
 In all I must have received  over 120 letters, most of them typed and towards the 
end of my time, very long  – that of sixth March 1958 reproduced below is about 
average. It is clear that my mother was using the letters not only to keep a close tie 
with us but also as a kind of diary or memorandum which might be of use in the 
future if she ever came to write, as she hoped to do, about the life of a Tea Planter's 
Wife. She wrote not only to me but also to my two sisters, at similar length and as 
frequently, though at one point she used carbon paper to lighten the effort, adding a 
personal part to each of our letters.  
 It is clear that my interest in keeping my mother's letters grew with the passing 
years. In the calendar year 1956 I only have three of her letters, and in 1957 only six 
letters (all but one from the Lake District). But in 1958 I have 26 letters and in 1959 
some 29 - which must have been almost all that I received. They were now very long 
and detailed, asking a great deal about my life and giving a lovely account of my 
mother's growing interest in Assamese history, archaeology and culture.  
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 Even the small sub-sample reproduced here, of parts of five of my mother's letters, 
give some indication of their wit, energy and observational skills. My mother was a 
remarkable woman – a very intelligent school child who, but for the war, might have 
gone to Oxford University. She married very young in India and I was born when she 
was only nineteen. She was interested in many things – poetry, children's stories, 
archaeology, language, philosophy, painting and above all in people. And she was a 
devoted and caring mother.  
 My mother herself had been separated from her parents from a very young age 
when they went back to India (described in her book Daughters of the Empire) and she 
was very lonely, as my father was when he was sent back to school from Mexico to 
Scotland. They had vowed never to leave their children in England and work abroad. 
But necessity forced this on them and the long and loving letters were my mother's 
way of trying to minimize the pain of separation.  
 My mother showed constant interest in what I was doing, especially from the time I 
entered the sixth form. From then on we developed a deepening discussion of ideas, 
reaching its height when I was at Oxford and she returned finally from India, in 1960-
5. We became best friends and co-workers.  
 It is clear that my imaginative life at Sedbergh was hugely influenced by her letters 
and that she kept a parallel world of Assamese life (which I had known from birth to 
five, and visited at 11 and 17) alive for me. Even at a distance, she was the strongest 
influence on my emotional and intellectual development. I never doubted her love 
and concern for me, or that of my father. Much that I tried to do was an attempt to 
repay this and to win their approval.  
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1956-7 
 

 

 
 
 
 

Mac to Alan  10 December  1956 
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Jan - March 1957 

 

 
 
 

1957-8 
6 March 1958 
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1958-9 
 

17 March 1959 
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12 September 1959 
 
 

 



 588 

 
 In earlier volumes, concerned with my life up to Sedbergh, my mother's letters to 
my father have been an invaluable source. They contained many descriptions and 
comments on my home life which are central to the understanding of those years. 
From the time I went to Sedbergh, these letters become less useful.  
 My mother did write to my father frequently when I was at Sedbergh, thus I have 
24 such letters written between 1957 and 1960 when they were apart. But there is 
very little about my time at Sedbergh - just half a dozen descriptions of getting me off 
to school and a visit to the school which have been incorporated in the text as 
relevant.  

 
School Reports 

 
 Given their potential value for analysing the educational development of 
children, it is surprising that so little attention seems to have been paid to examine the 
school reports which were generated in their millions through the 20th century. Many 
hundreds of thousands must have been saved by parents during their children's often 
expensive education, but at the end of the schooling they were probably mostly 
destroyed or lost. Yet if even a few percent were kept by boys into their later years, 
there would be large quantities of them still in existence. Yet they have very seldom 
been deposited in archives. For example in the Dragon Preparatory School archives, 
before I put my own into the archive, there have been none deposited. So I have 
briefly analysed briefly the 14 out of 15 surviving termly archives, and the batch of 
fortnightly reports which my parents and grandparents saved. The analysis is in 
Becoming a Dragon (2014), on pages 87 following, and two examples are reproduced at 
the end of the book. 
 In the Sedbergh archives there are just a few reports deposited in the papers of 
J.H. Owen, who left the school with a scholarship to Oxford a couple of years before I 
arrived. The same lack of interest shown both the University and College archives. 
Teachers have not bothered to deposit their up reports on students as far as I can see 
in Oxford or Cambridge colleges. And they have never been used to publish works on 
private school education. As far as I know, and of course I may be wrong, there is not 
a single example of an autobiography or analysis of English boarding education which 
uses such reports seriously. 
 This leaves the field open and there is such a wealth of materials even in the 14 
termly  report I have before me, that it would be possible to write a chapter or more 
analysing them, going into the background of each of the teachers in each of the years 
and the language they used.  
 However I shall confine myself to a brief explanation and some limited 
comments. The reader of the reports will then be able to draw their own conclusions. 
Yet before doing so, it is worth remembering what constraints the report form and the 
role of the report imposed on what they are reading. 
 The teachers who wrote the report's knew that parents had spent a great deal of 
money on their children's education. If the report was too negative this could have 
damaging consequences – tensions in the family, loss of self-confidence and 
enthusiasm in the child, even withdrawal of the pupil from the school. On the other 
hand it was important to be as honest and constructive as possible and to urge and 
direct the student so that they would develop as well as possible. They were also being 
monitored by the Head Master and House Master, and if they were unhelpful or 
unfair, this could damage a Master's reputation.  
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 The reports were written by the teachers towards the end of each term. Having 
undertaken this duty for my own students over a period of nearly 40 years at 
Cambridge University, I know the sinking feeling as one sits down to conjure up the 
image of the student and then to choose well-balanced phrases to summarise their 
achievements and potential, their weaknesses and their strength. There are coded 
phrases which teachers used to convey information which can then be decoded by 
parents (and soon the pupil) who themselves have been through the system. 
 
 There is above all damning with faint praise, 'could have done better' is, 'tried 
hard', 'means well', 'a neat hand and well-organized' and so on. So reading through 
the following reports is an exercise in decoding, with each teacher using a slightly 
different code, depending on their different expectations and the nature of the subject.  
 The Report Form is divided into five sections: the treatment of the body – age, 
height, weight and girth; the form subjects; the set subjects; options (music and art); 
character and general progress summarized by the housemaster and headmaster. This 
was the form used until the end of the middle school. In the sixth, the form was 
divided into the physical body; the principal subjects;  the subsidiary subjects; options; 
general character.  Although games were highly valued at Sedbergh, unlike the 
Dragon Report forms which had considerable space for games, there was nothing on 
the form for sport, though the  housemaster sometimes commented on this. 
 

* 
 The progress in particular subjects in the development of my academic abilities 
will be analysed in a companion volume. Here it is wroth standing back and looking 
at the flavour of the reports over the five years in relation to my general development, 
particularly in confidence, concentration and character. 
 I started well, probably largely due to the excellent education I had received at 
the Dragon School. I worked hard and impressed my teachers sufficiently to make 
them move me up in my third term from the third form into the fifth form classical. 
This was due to the fact that I moved in the two terms from fourteenth to first. The 
report on my progress by the House and Head Masters were full of enthusiasm – 
'excellent' and so on, the only reservation being that I was still rather retiring 'in the 
house'. The cautious, careful and sometimes unsmiling boy of my early Dragon years 
seems to have been repeated again– I was a little wary and on my guard in this new 
and potentially dangerous environment I suspect. 
 In my second year I moved up into the fifth grade, where I would take my O-
levels. I was a year and a quarter younger than the average of the class so was 
proceeding well. The first two terms were again marked by enthusiastic reports, but in 
the third, when I was putting on a lot of weight and in the middle of puberty, and also 
taking my 0-levels, I seem to have lost some momentum. I did pass 5/6 of the O-levels 
(almost everyone in the School strangely failed English Literature - my best subject!). I 
clearly tried hard, but with only a average success. 
 In the third year, in the lower sixth history form, I was now only half a year 
younger than average, but the reports by house and head master summing up my 
achievements were uniformly positive. I steadily moved up from twelfth to third in the 
class and there were warm reports from my main teachers in history and English. In 
the third term, for example, in history I had 'an excellent term. The standard of his 
work has risen this year from the mediocre to the first rate'. I was really enjoying 
myself and doing well. 
 I moved up to Clio (the upper sixth history class) in my fourth year, again about 
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half a year under the  average age and moved up in that year from thirteenth to 
fourth in the class. The reports on my English by David Alban were particularly 
enthusiastic. By my second term I was top of English in the whole school. I was a 
pleasure to teach, apparently, and my reading skills were particularly good, though 
my writing style still immature. The Head and House masters reports were again very 
enthusiastic. 
 My last two terms in Clio, after I had got my 'A’s levels (a distinction in English 
and pass in history and the general paper) were again good. I had obviously decided 
to specialise in history, presumably to prepare me for Oxbridge entry in that subjects 
The prophecy by Andrew Morgan on my unrealized potential in history – 'I feel that 
he is frequently on the edge of something big. One of these days he will spread his 
wings and fly"', took another five years or so, the middle of my D.Phil. at Oxford, to 
begin to come true. The House and Head Master commented favourably again. I left 
at the end of the Lent Term having gained ordinary admission to Worcester College, 
Oxford in history. 
 The general pattern is a very determined, organise, hard-working, child, trying 
his best, but a little immature and lacking that special brilliance which I recognised in 
some of my friends – particularly Christopher Heber Percy. It was somewhat like 
other aspects of my life - games, running, guitar, fishing. I was good through 
application, but not brilliant through natural maturity and ability.  
  I clearly enjoyed the work and was in some ways already talented in English, 
being top of the school quite young and contributing quite a lot to school and house 
magazines in the way of English compositions. I had learnt the essential lesson, which 
is that it is how we organize and apply ourselves that makes the difference, elevating 
the humdrum to something a little better. I had started to learnt this as a very small 
and quite immature boy at the Dragon, and it has always been with me since.  
 There are few negative comments or signs of unhappiness or disengagement. 
Looking back on the profile, it looks as if I was in my general life as I was in the 
outdoor world, urging myself on to climb the mountains around me and within me. It 
was a slog and often a little unrewarding, but there were frequent moments of 
excitement, delight and discovery, especially in literature. My mother was always 
encouraging and interested and I wanted to please her and others. Finally, I climbed 
sufficiently far and fast to be able to stand on Winder, the local first peak and see 
ahead of me Higher Winder - Oxford. My education was gradually climbing ridge 
after ridge, often repeating parts of the experience, but rising until one day I would 
literally stand on the slopes of the great Himalayan Mountains of Nepal.  

  
 

 


